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INTRODUCTION 
Statement £! the Problem 
The ·purpose of this study is to analyze reading workbooks 
for grades one, two, and three in relation to the contents of 
the workbooks which accompany the Scott, Foresman and Company's 
basal reading series for these grades. The workbooks accompany-
ing five basal reading series will be analyzed to determine the 
amount of practice in relation to the practice presented for 
the same skills in the Scott, Foresman basal reading series. 
Justification of the Problem 
The workbooks from several basal series may be used in 
grades one, two, and three to glve practice in many of the 
reading skills taught at these levels. Reading workbooks are 
used to meet the need for practice on varied instructional 
levels in the primary grades. They also satisfy the need for 
practice which meets the varied learning abilities found in 
any classroom. 
Individual differences in achievement in reading fre-
quently indicate the need for supplementary practice materials. 
This study attempts to analyze five workbook series in rela-
tion to the same skill practices presented in the Scott, 
Foresman and Company's reading workbook series for grades 
one, two, and three. 
1 
All of the workbooks published by. Scott, Foresman and 
Company used in thi s study were written by Williams. Gray, 
Marion Monroe, and A. Sterl Artley. They were illustrated 
by Miriam and Arch Hurford. The workbooks on the first three 
grade levels are as follows: 
Names of Workbooks 
Think-and-Do Book 
t'O"S:Ccompany the new 
We Look and See, 
We W'ork and Play, 
We Come and Go 
*Think-and-Do Book 
to accompany 
Guess Who 
-
Think-and-Do Book 
to accompany the new 
Fun with Dick~ Jane 
Think- and-Do Book 
to accompany the new 
Our New Friends 
Think-and-Do Book 
to accompany the new 
Friends and Neighbors 
Think-and-Do Book 
to accompany the new 
More Friends and Neighbors 
Think-and-Do Book 
to accompany the new 
Streets and Roads 
Think-and-Do Book 
to accompany 't'ii'e new 
More Streets and Roads 
Think-and-Do Book 
to accompany -
Just Imagine 
Grade 
level 
pre-
primer 
pre-
primer 
primer 
one 
second/ 
one 
second/ 
two 
third/ 
one 
third/ 
two 
Copy-
right 
date 
1956 
1951 
1956 
1956 
1952 
1956 
1956 
1956 
transitional/ 1953 
early 
intermedia.te 
- - - - -
*Designed for slow learners and immature children. 
No. List 
of price 
pages 
77 $.39 
48 .27 
77 .39 
77 .39 
78 .39 
78 .39 
78 .42 
78 .42 
76 .42 
2 
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CHAPTER I 
REVIEW OF RELATED RESEARCH 
When a child enters the first grade he has his first in-
troduction to formal reading instruction. The skills and 
reading habits the child acquires in his first reading exper-
iences influence his later school success. Some children 
start formal reading instruction in the first grade with 
skills already acquired in the kindergarten. The research 
pertaining to the value of kindergarten training as it influ-
ences reading success will be reported. As this study is con-
cerned primarily with practice, as it is provided in reading 
workbooks, the research pertaining to effective practice will 
be given as well as a report of the literature pertaining to 
the history, uses, value and evaluation of workbooks. 
1. THE VALUE OF KINDERGARTEN TRAINING 
1 
Theisen found that results with the Haggerty tests in 
the first grade showed that the group that had attended kin-
dergarten exceeded the group that had not, even though their 
2 
median ages were the same. MacLatchy states that when the 
1 
w. w. Theisen, "Factors Affecting Results in Primary 
Reading," National Society for the Study of Education 
Yearbook _20, Part 2 (Bloomington;-IllinoiS: Public Sc~ool 
Publishing-co:;-1924), pp. 3-4. 
2 
Josephine H. MacLatchy, Attendance at Kindergarten 
~Progress !a~ Primary Grades (Columbus, Ohio: The Ohio 
State University Press, 1928), P• 135. 
3 
~----
records of the kindergarten and non-kindergarten members of 
the two hundred and eight pairs of pupils of equal ability, 
who had obtained scores on all the tests given in her re-
search were contrasted, a slight advantage in reading was 
noticed for the members of the kindergarten group. MacLatchy 
further states that "From the rather incomplete records of 
promotion a decided superiority in the percentage of the 
group receiving regular promotion at the close ~ the first 
grade fell to the kindergarten group." 
1 
Foster and Headley observe that the kindergarten 
"attempts to give the child many experiences, both group and 
individual, which will broaden his interests and add to his 
fund of information and vocabulary, thus building up for him 
a reading background." They further state that reading readi-
ness and not reading ability is the concern of the kinder-
garten teacher. 
2 
Pratt found that pupils having previous experience in 
kindergarten have significant superiority over the non-kinder-
garten group in tests of reading readiness. He also found 
kindergarten chiliren to be far superior to non-kindergarten 
1 
Josephine c. Foster and Neith E. Headley, Education in 
the Kindergarten (Boston: American Book Company, 1948), --
PP• 153-154. 
2 
Willis E. Pratt, "A Study of the Differences in the 
Prediction of Reading Success of Kindergarten and Non-Kinder-
garten Children", Journal of Educational Research, 42:525-533, 
March 1949. 
4 
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children in reading achievement at the end or the rirst grade 
as measured by the Gates Primary Reading Test. He states, 
nnirrerences in the weights or individual tests point conclu-
sively to the desirability of separate treatment of kinder-
garten and non-kindergarten child ren." 
1 
Wills and Stegeman state: 
Kindergarten chiHren are introduced to many activities 
which will contribute to their developing readiness to 
read. All of the experiences which contribute to social 
and emotional growth help develop reading readiness. 
Games, parties, excursions, and other occasions giving 
opportunity for self-expression all make import~t con-
tributions. As ability increases to see and to learn 
through rirsthand experiences, through pictures and 
stories, interest and motivation for reading will grow. 
2 
East's studies of comparison results of kindergarten 
and non-kindergarten children on the Metropolitan Achievement 
Tests indicate " ••• that the greatest difference in achievement 
between kindergarten and non-kindergarten pupils was in word 
meaning." He further states that since an adequate oral vo-
cabulary is necessary before a child begins to read, kinder-
garten training is or value in preparing a child to read. He 
also concludes that "In every attempt to evaluate the kinder-
garten and non-kindergarten pupils, we have found the kinder-
garten pupils to excel." 
1 
Clarice Dechent Wills and William H. Stegeman, Living 
in the Kindergarten (Chicago: Follett Publishing Company, 
l95IT; PP• 200-201. 
P. . 
s. K. East, "Kindergarten is a Good Investment," 
~ School Executive, 72:52-53, May, 1953. 
5 
Practices Given !g the Kindergarten Intended !£ Contribute 
!£ Reading Readiness 
Many skills practiced in the kindergarten contribute to 
1 
the ease of reading in the first grade. Foster and Headley 
give the following kindergarten experiences that influence 
later reading skill: 
1. The kindergarten child learns to recognize the im-
portance and the function of the printed word by 
A. Having stories read to him 
B. Dictating letters 
c. Identifying labels 
D. Recognizing common street signs 
E. Attempting to print his own name 
2. Through the library and story hour, the child comes 
to have an interest ··in books and a regard for their care and 
handling. 
3. By turning the pages and following the picture 
stories in the book, the child learns the mechanics of turn-
ing pages, and he learns in which part of the book the story 
begins. 
4. The pictorial indexes found in some of our story and 
song books help the child to understand the significance of 
the index. 
1 
Foster and Headley, .21?.• .£.!..:!!.; P• 153. 
6 
5. Attempting to . find the story or song by referring 
to the index gives the child practice in interpreting printed 
symbols. 
6. By watching the teacher as she reads and by having 
the fact specifically called to his attention, the child 
learns that the eye movement for reading carries through from 
left to right. The child practices this eye movement in his 
own "play reading." 
7. The teacher points out the title of a familiar story 
or places a marker under it, or will pause to show the chil-
dren a printed refrain rather than reading it to them herself. 
Enrollment Figures for ~ Kindergarten and Primary Grades 
A comparison of the number of pupils enrolled by grade 
in full-time public day schools in the continental United 
States indicates that approximately one-third of the total 
first grade population attended kindergarten. The figures 
according to statistics supplied by the United States Depart-
1 
ment of Health, Education and Welfare , based on the total 
school population for the years 1950-51 and 1951-52 are as 
follows: 
1 
United States Department of Health, Education, and 
Welfare, Statistical .Summary of Education 1951-52 
(Washington, D.C.: u.s. Government Printing Office, 1955), 
P• 20. 
7 
Kindergarten 
First Grade 
Second Grade 
Third Grade 
Percent in each 
Kindergarten 
First Grade 
Second Grade 
Third Grade 
grade 
-
1950-51 
941,138 
3,052,806 
2,739,176 
2,600,440 
of 100~ school 
1950-51 
3.7 
11.9 
10.7 
10.1 
--
1951-52 
1,272,127 
2,957,485 
2,670,162 
2,717,947 
population: 
1951-52 
4.8 
11.1 
10.1 
10.2 
1 
Herrick, Goodlad, Estvan and Eberman state that the 
six to nine year olds are in a stable stage of their general 
development. They give the following general description of 
the development of the child from six to nine years old: 
The relationship between mental age and chronological 
age is most constant, they grow physically at an even 
tempo, and most of their skill patterns are able to 
take care of their needs. Perhaps one of the major 
skills of the six to nine year old is learning the 
social skill of living in groups of varying size and 
complexity. Six and seven year olds are not able to 
Virgil E. Herrick, John I. Goodlad, Frank J. Estvan, 
and Paul w. Eberman, The Elementary School (Englewood Cliffs, 
N.J.: Prentice-Hall, Inc., 1956), p. 100. 
8 
-
work effectively in large groups, to assume leader-
ship of activities involving many children, or to 
deal with complex social organizations and behavior. 
They have, however, a growing awareness of the social, 
economic, and intellectual differences that exist among 
people. 
During this period of a child's life he is learn-
ing the common language skills which enable him to read 
and write, speak and listen. He becomes increasingly 
skillfull in using concepts of quality and relation-
ship, and in manipulating them through a number system. 
His parents and his teacher are very important people 
to him, and he trusts and depends on them. 
1 
Millard states that growth and learning are both parts 
of the same process. He also states that "A child of six can-
not begin to read unless he has started an accompanying period 
of physiological growth. Other factors being equal, the best 
"growers" in the first grade will usually be the best begin-
- -
ning readers." 
1 
Cecil v. Millard, Child Growth and Development in~ 
Elementary School Years (Boston: D. c. Heath and Company, 
1951), P• 22. 
9 
II. PRACTICE 
Practice ~ Distinguished ~ Drill 1 . 
Jensen defines practice as an opportunity to try out an 
idea (or skill) and to discover its correctness. He states 
further that practice can be differentiated from drill which 
-- . 
he defines as a repetition of a previously made response to a 
specific stimulus pattern. Jensen suggests: 
Just whenari action is no longer practice, but drill, 
depends upon the ability of the -individual and the 
means used· to measure ·his · skill. According to this 
definition, practice can occur as long as the learner 
has not demonstrated the desired level of skill or 
understanding~ If hedoes notlearn ·whether or not 
he is correct, he is just being active. 
2 
Stone states, "Mere abstract drill is too likely to re-
sult in wrong concepts regarding reading and wrong attitudes 
toward the reading period." 
Practice ~ ~ Effect ££ Learning 
Many authors feel practice is important to the learning 
process. 
3 
Betts suggests, "Repetition becomes a significant factor 
1 
Barry T. Jensen, "This -Thing Called 'Practice'," 
Peabody Journal 2£ Education, 33:221-226. 
2 
Clarence R. Stone, Progress ~ Primary Reading (St. 
Louis: Webster Publishing Company, 1950), p. 13. 3 -.. . .. . . 
Emmett Albert Betts, Foundations · of' Reading Instruction 
(New York: American Book Company, 1946~,p. 420. 
10 
in learning and retention when the repetition takes place in 
1 
meaningful and varied situations." Gates feels that as long 
as pupils are taught in groups of from twenty to fifty pupils, 
as they are now, wide individual differences are certain to 
appear and that some pupils will need more experience and 
2 
practice than oth~rs. Jensen feels that very few concepts 
or skills can be developed without practice. He states, 
"Practice gives a pupil an opportunity to learn whether or 
not he is correct in that which he attempts, or if his under-
standing is correct. If his performance is not adequate then 
he can try again." He feels that until a pupil has demon-
strated that he possesses a correct understanding of a re-
- . 
quired skill, he needs practice. He states further that rea-
soning involves implicit trial (practice). Monroe, DeVoss 
3 
and Reagan state that teachers are aware that practice is 
necessary in order to insure that a desired response will be 
4 
given to a certain stimulus. Hildreth states: 
No one ever did learn anything so complex as the 
English reading without steady practice extending 
1 
Arthur I. Gates, Interest and Abilit~ in Reading (New 
York: The Macmillan Company, 1930), p. 24 .--2 . . 
Jensen, ££• cit., p. 221. 
3 
Walter s. Monroe, James c. DeVoss, and George W. Reagan, 
Educational · Psychology ( New York: Doubleday Doran and Company, 
Inc., 1930), p. 189. 
4 
Gertrude Hildreth, nsome . Principles of Learning Applied 
to Reading," Education, 74:544-549. 
11 
Bond 
= 
over a period of years •••• Eventually, as a result 
of fruitful practice, the child reads with a feel-
ing of familiarity and comparative ease. 
1 
and Tinker state: "Like any skill reading will show 
2 
improvement with practice." Burton concurs with Bond and 
Tinker; "Certain specialized abilities and skills are needed 
in reading, and these must be acquired, as are all skills, 
through practice." He further states that this practice, how-
ever, must be an integral part of the functional situation, 
3 
not something imposed from without. Yoakam feels that many 
schools do not give adequate practice in reading for inform-
ation. He comments further that because much of the practice 
on basal reading skills is concentrated on story material, 
the result is that children do not learn to read for many 
purposes of a practical nature and to recognize the value 
of informational books. 
1 
Guy L. Bond and Miles A. Tinker, Reading Difficulties 
Their Diagnosis and Correction ( N·ew York: Appleton-Century-
Crofts, Inc., 1957T, P• 9. 
2 
William H. Burton, Reading in Child Development (New 
York: The Bobbs-Merrill Company, Inc., 1956), p. 108. 
3 
Gerald A. Yoakam, Basal Readin~ Instruction (New York: 
McGraw-Hill Book Company, Inc., 1955 , p. 249. 
12 
Motivation 
1 
Broom, Duncan, Emig, and Stueber state: 
Several schools of thought exist concerning the basis 
of the reading program. Some authorities are of the 
opinion that reading instruction should be determined 
by pupil interests and experiences. These educators 
state that chiJdren will read if they are interested, 
for reading will then be a purposeful activity lead-
ing to better social understanding and adjustment. 
The assertion is made that emphasis upon the mechanics 
of reading results in the development of persons lack-
ing in initiative and social understanding. 
Many other authors comment on the: importance of motiva-
2 
tion. Stone feels that "practice or repetition without in-
trinsic interest or sati·sfying achievement is of little or 
no value. Mere abstract drill is too likely to result in 
wrong concepts regarding reading and wrong attitudes toward 
. 3 
the activities of the reading period." Gates feels that 
reading interests and abilities should be the natural outcome 
of pursuing a wholesome and enjoyable program of linguistic, 
artistic, dramatic, constructive and exploratory activities. 
He states further that in natural and satisfying activities 
should be encountered situations so arranged that "pupils 
will make the responses which cannot help having learning as 
4 
their consequences." Cassel states that the attitude of the 
1 
M. E. Broom, Mary Alice Allen Duncan, Dorothy Emig, and 
Josephine Stueber, Effective Reading Instruction (New York: 
McGraw-Hill Book Company, Inc., 1942), p. 11. 2 . . . 
Stone, 2£• cit., p. 13. 
3 
Gates, 2£• cit., PP• 193-194. 
4 
Russell N. Cassel; "Retention of Learning and Transfer 
of Training, · Progressive Education, 31:26-29, Octobe~ 1953. 
13 
learner with respect to level o~ aspiration and personal es-
teem o~ the 2arner is an important ~actor for e~fective trans-
~er. He states that "the personal motivation together with 
the ego-involvement o~ the learner may retard or facilitate 
the transfer and retention ef~ect." Broom, Duncan, Emig, and 
1 
Stueber state, "The product of ef~icient reading habits is 
interest, rather than interest being t he sole ~oundation of 
2 
good reading habits." Beaumont and Macomber feel that with 
strong motivation, a few repetitions may suffice to establish 
a habit, while in the absence of motivation many repetitions 
. 3 . 
often remain ineffective. Yoakam states, "When practice exer-
cises are individualized to meet the specific needs of children, 
they are most effective." 
4 
Harris lists motivation and practive in his five general 
principles which he fe~~s should be incorporate~ in~o any sys-
tem of teaching reading. The list is given as follows: 
1 
Broom, Duncan, Emig and Stueber, ££• cit., p. 12. 
2 
Henry Beaumont and Freeman Macomber, Psychological 
Factors in Education (New York: McGraw-Hill Book Company, 
1949)' p-. 87. 
3 
Yoakam, £E.• ill·, p. 187. 
4 
Albert J-. Harris, ~ !2_ Increase Reading Ability (New 
York: Longmans, Green and Company, 1953), PP• 94-95. 
14 
1. .Reading must be made an enjoyable activity. 
2. Systematic train~ng must be given in the mastery 
of specific reading skills. 
3. A good reading program is balanced and contains 
varied activities. 
4. Provision must be made for individual differences. 
5. Special attention must be given to pupils whose 
reading is below normal. 
Effective Practice 
Effective practice, according to Jensen occurs under 
the following conditions: . 
1. Practice is motivated. 
2. Practice provides opportunity for exploration. 
3. Practice is guided. 
4. Practice provides knowledge of results. 
5. Practice is fairly frequent. 
6. Practice may be of value even when skill is at a 
high level. 
7. Practice is varied and interesting. 
8. Practice is such as to avoid causing proactive and 
retroactive inhibition. 
9. Practice is such that transfer is facilitated. 
10. Practice is provided in many ways. 
1 
Jensen, 2E• cit., pp. 224-225. 
15 
Distribution of Practice 
·r 
Hamilton states: 
It has beeri showri that long intervals of time expend-
ed in learning any given task are not as effective as 
the same amount of time divided into several short 
periods-. -It- is·. ari axiom that to be ·well retained, 
information acquired must be used or repeated at in-
tervals. 
. ' 2 
Conklin and Freeman agree: "It has been clearly demon-
strated that repetitions are more effective when they are dis-
tributed over a period of time than when they are concentrated 
or massed." They state further that it is not possible to lay 
down a formula to be followed in ?-istributing periods of mem-
orizing and rest, or their length. These will depend upon the 
individual's age, interest, .purpose, background and the like, 
and upon the nature a.rl<i _leng~h of the materials. But, they 
feel, some form of distribution is always superior to massed 
3 
practices. Cruze states that in general it is assumed that 
.. . . . -
distributed effort is more efficient than massed effort and 
that experimental studies furnish adequate support for this 
assumption. He further states: "As a final warning it should 
be indicated that the practice periods should come close 
enough together to avoid too great a loss by forgetting." 
1 
James Alexander Hamilton, Toward Proficient Reading 
(California: Saunders Press, 1939), P• 70. 
2 - . 
Edmund s. Conklin and Frank S. Freeman, Introductory 
Psychology for Students of Education (New York: Henry Holt 
and Company;-1939), p. 208 and P• 210. 3 . - . - .. . .. 
Wendell w. · Cruze, Educational Psych6logy . (New York: 
Ronald Press Company, 1942), p. 299 and p. 301. 
16 
-1 
Cole and Bruce feel that the best l~ngth and distribution of 
practice depend upon the specific nature of each task and upon 
individual differences in the capaeity to learn. They feel 
that if the learning task involves acquisition of simple re-
sponses, a safe rule is to distribute the practice in short 
2 
intervals. Garrison and Gray state that there are three im-
portant variables involved in the distrib~tion of practice. 
These are (1) the length of the practice period, (2) the 
length of the rest_:period, and (3) the manner in which the 
rest period is used. They state further: "It seems that 
most of the advanta~e ?f dis_tributed practice lies -in some 
distrib':ltlon over none;_ however the leng~h ()f the work period 
should vary_ directly in relation to the co~plexity of the 
3 
materials and the mat~rit:V: of the _learners." Crow and Crow 
report: "There is experimental evidence to support the as-
sum_ ption that distributed effort is more effective than effort 
' 4 
applied continuously." Davis states that the results of ex-
1 
Lawrence E. Cole arid William F. Bruce, Educational 
Psychology (New York: World Book .Company, 1950), p. 411. 
2 
Karl C. Garrison and J. Sta.rileyGrayl Educational 
Psychology (New York: Appleton-Century-Crofts, Inc., 1955), 
PP• 241-242. 
3 
Lester D. Crow and Alice Crow, Educational Psychology 
(New York: American Book Company, 1954), p. 276. . 4 . . -
Robert A. Davis, Educational -Psychology (New York: 
McGraw-Hill Book Company, 1948), p. 290. 
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perimentation shows that large amounts of p~actice at a single 
time are less effective than smaller amounts distributed at 
. . -- . 
intervals over an extended period. He feels that periods of 
practice should not _come_ so close together that students do 
not have time to assimilate what _they hav~ _ learned, nor should 
they be so far apart that interest is lost. 
= 
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III. THE WORKBOOK 
The History of the Workbook 
--- ~ .~- 1 
w. P. Johnson, President of the Webster Pub~ishing 
Company, St. Louis, Missouri, states that the idea for devel-
oping workbooks was his own, and that the idea came from 
three publications publishedbetween 1918 and 1921: "One 
was a book of sentence drills for business English, one was 
an old book in tablet form called Practice Problems. The 
second book had practically no s~le and was published for 
us e in Florida. The third book was _ a practice book in 
English." He states that there were three basic ideas that 
helped him to formulate the first workbook published: 
The overflowing basket · of tablet · paper which had 
been used -in carrying out the necessary drill work 
the teacher had to use to teach her subject well; 
the three publications· which I had examined and · 
which had most nearly approached the workbook in 
fundamental ideas; and -the general concept -that 
there could be an economical way to do this drill 
work. 
According to J_ohnson the first. workbook :publish~d was 
Sharp's English Exercises for high school 11se, consisting of 
96 pages and published in September of 1923. Other books in 
the series were published in 1924, 1925, 1926, and 1927, when 
the series was completed _.from grades 2-12 _ inclusive. Johnson 
states that sales of the series exceeded eleven million cop-
ies. 
1 
w. P. Johnson, · "Then Came the Workbook," The Journal of 
Education, 131:64-66, February, 1948. 
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The· Reading Seatwork workbooks came next, according to 
Johnson. In 1929 the First Reader Seatwork was published, and 
in 1932 the Primer Seatwork was published. The same idea was 
carried into the fi(;lld _of mathematics by the publication in 
1927 of Standard Arithmetic Drills and Tests followed by 
~ _.._.... 
Practice Exercises .!.!!_Algebra in 1928. 
Johnson reports that in 1927 the first national advertising 
for workbooks resulted in the sale of 100,000 copies of First 
Reader Seatw~k in three months. 
During the years 1924 through 1928, there was much oppo-
sition to the workbook movement, but according to Johnson the 
movement grew fast after 1927 wben they were first displayed 
- - . 1 
at the Boston meeting of the N.E.A. Johnson reports that as 
a result of the Boston N.E.A. meeting, a large publisher took 
over their publication and reduced their cost by 30~, so that 
early in their history the workbook became a low priced publi-
cation. "As a result of these more modern manufacturing proc-
esses, we were able to reduce our prices so that by 1930 we 
were able to sell a workbook of 128 pages for.twelve cents." 
Johnson concluded that the workbook was so low in price that 
. .. .. 
the depression years boosted the sales of workbooks instead of 
- ' . 
reducing them, for many schools used these inexpensive books as 
a substitute or a supplement for the textbook. 
Johnson further states that the name workbook was not given 
1 
.!!?..!E.·, P• 66. 
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to any books published in the late twenties. "The name work-
book came later and for some reason not too logical, has been 
accepted by teachers and administrators as applying to all 
seatwork books, practice books, drill books, activity books, 
or books containing consumable materials." 
The Use of Workbooks 
---
The use of workbooks in the schools today is widespread. 
1 
Melton gives some idea of their widespread use in the schools: 
"Since 1924, the use of workbooks in classrooms has expanded 
phenominally. Even as far back as 1946, according to some 
estimates, approximately 37,000,000 copies of workbooks were 
sold. In 1948 the sale of workbooks and test materials con-
sumed nearly twenty-five percent of the instructional budget." 
The Value of Workbooks 
Melton states that evidence of the value of workbooks 
derived from research is meager. "Research is almost devoid 
of controlled experimentation in this field." However, most 
school systems and authors support the intelligent use of 
workbooks and realize that they are a valuable teaching tool 
if they are utilized effectively and correctly. 
2 
McKee feels that "Most of' the best seatwork exercises 
1 
JosephMelton, - "Workbooks can be Functional," Grade 
Teacher 72:60, April, 1953. 
2 
Paul McKee, The Teaching of Reading in the Elementary 
School {Boston: Houghton-Mifflin Company, 194ST; p. 266. 
-----=--
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for first grade pupils appear in workbooks that accompany read-
ing textbooks." In regard to the value of workbooks in the 
1 
second and third grades, McKee states that the careful use of 
workbooks can help in providing for the child stimulation and 
practice that promote his growth in reading power. 
2 
Tinker states in regard to the value of workbooks that 
"The workbooks provided with basic reader series furnish prac-
tice, review, and check tests for reading lessons of the text." 
He finds that when workbooks are properly used, they may be-
come an important aid in the development and checking of word 
discrimination, comprehension of words, sentence~, and para-
graphs, use of context clues in word recognition, following 
sequence of ideas and so on. He feels that in a balanced pro-
gram, workbook activities provide a useful supplement to work 
3 
with basic readers. Burton agrees: "When reading workbooks ••• 
are carefully selected and properly used, they make positive 
contributions to the instructional program." Burton states 
further that workbooks are especially helpful in classrooms 
with high pupil-teacher ratios, where individual attention is 
reduced to a minimum and in classrooms where limited supple-
mentary materials are available. 
1 
.!ill•, P• 334. 
2 
Miles A. Tinker, Teaching Elementary Reading (New York: 
Appleton-Century-Crofts, Inc., 1952), p. 121. 3 . . - . . .. -
Burton, 2E• £!1., p. 543. 
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1 
Bond and Wagner feel that the value of the workbooks 
that accompany the basal readers lie in the fact that they 
are correlated in such a way that 
1. they give added experience with words that need 
to have more rep~tition 
2. they aid in individualizing the program by allow-
ing the child to work at his own rate independent 
of the rest of the class 
3. they give the child much more material based on 
the same vocabulary 
4. they develop skills and abilities 
5. they make for constructive seatwork which re-
leases the teacher to work with other groups 
or individuals. 
2 
Kerr feels that "Providing text-workbooks gives _the child 
a chance to use something new, fresh, and all _his own." She 
suggests that each child can trace his own progress more eas-
ily through his own workbookl and that the teacher can more 
quickly evaluate the work of a child which is contained in a 
workbook than work contained in a file of daily papers. She 
further states concerning the value of workbooks: 
Read 
They present new and different exercises to check 
comprehension, aid the child in making generaliz~ 
ations, and direct his attention to allied fields 
1 
Guy L. Bond and Eva Bond Wagner, Teaching the Chi~ to 
(New York: Macmillan Company, 1950), p. 203-.------ --
2 
Margaret Kerr, "Teaching with Workbooks," Elementary 
School Journal 48:218-221, December-,- 1947. 
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of interest which he may wish to explore further. 
Thus, they ·provide opportunity for adjustment of 
the program to individual differences. Further-
more, these additional materials enable the highly 
verbal child to add to his store of - information 
and suggest new areas for investigation, provide 
new and interesting means of checking the - compre-
hension of the slower readers, and offer to the 
nonverbal child suggestions for activities that 
he will enjoy performing and that will deepen his 
understandings and appreciations. 1 . . 
Betts states regarding the value of workbooks: "So long 
as they are not used as mere bus~ork, .. they are valuable ad-
juncts to a program in which the basal-reader approach is 
used." He feels that since the work done in workbooks re-
quires individual responses, individual pupil needs may be 
analy~ed in detail. He suggests that for developmental pur-
poses, the material is usually better prepared than "the mater-
ial slapped together by a hurried and overburd:ene.d teacher. 
He believes that higher standards of hygiene may be achieved 
by printing than by most of the other means used in the class-2 . . 
room. Betts summarizes some of the values which are generally 
believed to accrue from the use of workbooks as follows: 
1. Workbooks provide a systematic organization of 
instructional materials f or largely self-directed 
learning activities. Workbooks relieve the teacher 
of m~ch drudgery connected with the selection or 
the preparation of needed materials and embrace 
1 
Betts, 2£• £!1., P• 525. 
2 
~., PP• 532-533. 
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activities which are far superior to the impro-
vised busywork and seatwork qf the past. 
2. Workbooks provide materials which can be used 
for the analysis of certain types of reading 
difficulties. 
3. Workbooks provide systematic appraisal of cer-
tain types of pupil needs. Devices for record-
ing progress and stimulating interest have been 
incorporated in most recent workbooks. 
4. To a degree, a differentiated program of in-
struction can be furthered by the careful use 
of workbook activities. 
5. With certain groups it _is conceivable that work-
. books may be used profitably to prepare for the 
successful participation in small group basal 
reading activities. 
6. For certain groups within the r~om, workbook ac-
tivities may be used ~ff~ct~vely as a follow-up 
on basal reading activities. 
7. Workbooks may be used to help to teach the child 
to follow directions. 
8. If the workbook activities are motivated by the 
learner's understanding of purposes, it appears 
. ' . -
reasonable to assume that the introduction of kin-
aesthetic, visual, __ a,nd auditory associ~tions _would 
justify certain types of workbook activities. 
25 
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1 
Brueckner and Bond feel that workbooks have value in 
the diagnosis of ins:tructional .needs in . ~eading: 
The most discriminating informal approaches to an-
alytical diagnosis ·are fol:md in the use of workbook 
exercises and of exercises described in · teacher's 
manuals which accompany basic reada.rs for develop-
ing basic skills and abilities. In the ·· ba:ck of 
most modern basic reading-program workbooks will 
be found an index of exercises that are included 
to develop the very skills and abilities that should 
be appraised in an analytical diagnosis. The teacher 
can detect readily a child who tends to miss an un-
usual number of items in any specific type of exer-
cise. Using the workbook, then, · as a work saln.ple of 
the child's skills and abilities, the teacher may 
diagnose the child's instructional needs. 
. . . . '2 . . . . . 
Hicks and Jameson advise principals to make use of work-
books and suggestions in the basic series and in the teacher's 
manuals. They f~el .that "This we need to do until better ma-
terials of instruction are developed or until we have a staff 
of teachers, all of whom are creative enough to develop better 
teaching aids with their pupils." 3 . .. 
Gray, editor-in-chief of the McCormick Mathers Publis~ng 
Company, Wichita, Kansas, considers the workbook to be of value 
because "The workbook of today is prepared by highly skilled, 
specialized workbook authors. It is attractice in appearance 
1 
Leo J. Brueckner and Guy L. Bond, The Diagnosis and 
Treatment 2£. Learning Dii'fieulties (New YOrk: Appleton:-
Century-Crofts, Inc., 1955, p. 136. 
2 
William V.- Hicks: and Marshall C. Jameson, The Elementary 
School Principal at · work (Englewood Cliffs, New Jersey: 
Prentice-Hall, Inc., 1957), p. 54. 3 . 
A. Gray, "Lift the Workbook Cover," Phi Delta Kappan 
33:286-287, January, 1952. 
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with excellent typograph~ and functional illustrations. It is 
based on research into student an~ teacher _needs and into find-
ings of educational psychologists." He gives a publisher's 
viewpoint of the value of workbooks: 
1. Workbooks are time saving for pupil and teacher. 
2. Workbooks give me~ingful practice and focus the 
attention of the pupil on the essential points. 
3. Workbooks give adequate drill; through the use 
" of the workbook each student gives a full reci-
tation." 
4. Workbooks give an opportunity for skill applica-
tion and transform the textbook situation into a 
functional experience. 
5. Workbooks provide self instruction. 
6. Workbooks are diagnostic and reveal individual 
strengths ani weaknesses. 
7. Workbooks are economical. 
Effective Use of Workbooks r--
Betts gives the following suggestions for the effective 
use of workbooks: 
1. Not all pupils require the extra practice offered 
through workbook activities. In the main work-
book activities are largely individual. 
1 
Betts, ~· cit., p. 534. 
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2. The workbook activities should be correlated 
with those of the basal reader; in a given 
grade workbooks _for use at several grade levels 
may be required. 
3. Only those units should be used which have a 
direct bearing on individual needs. 1 . - . ' 
McKim states that work-type activities need to be shared 
in the reading group and that workbooks must be selected to 
fit the needs of particular groups of children. She further 
states: 
Taking all chill ren through a workbook routinely, · 
page by page, is not - likely to meet individual needs 
at any reading level. · For .this reason, teachers ·of-
ten prefer to -have small nu.in.bers of ' several interest-
ing workbooks, and then to select activities as they 
seem appropriate • 
2 
McKee feels t}lat workbooks can b_~ _ used _ most effectively 
if the practice is directed at some important reading ability 
rather than at just any reading ability. The content should 
be related to the content being used in other reading activ-
ities, and the exercises should be directed at a reading abili-
ty which the pupil has not yet mastered. 
3 
Burton gives the following suggestions for using work-
books effectively in everyday instruction: 
1 
Margaret McKim, · Guiding Growth in Reading (New York: 
Macmillan Company, 1955), P• 145. 2 - - - -
McKee, 2£• cit., pp. 266-267. 3 . . . . ' 
Burton, 2£• cit., pp. 543-544. 
-- -
--
28 
1. The teacher shou~ have pupils use the mater-
ials on a selective basis to satisfy recognized 
difficulties and needs, particularly those that 
' . -
the pupils themselves recognize. She never 
should assign the materials arbitrarily to keep 
pupils busy or to discipline them. 
2. The teacher should help the pupils prepare to 
use the materials, not merely tell them to "go 
to work." She should explain the purposes and 
procedures, particularly when new types of exer-
cises are introduced, and make certain that all 
- ' . 
pupils know what to do. 
3. The teacher should help each pupil promptly to 
evaluate his work and discover whether or not 
his performance has been successful. 
4. The teacher constantly should use the material 
for di~gnostic purposes, to help her discover 
difficulties and needs. 
Burton cautions that good reading workbooks, like good 
basal readers, may be poorly used and thus fail to serve their 
intended purposes. 
"1 
Durrell feels that workbooks should emphasize reading 
activities rather than coloring or drawing to serve their 
1 . 
Donald D. Durrell, Improving Readin~ Instruction 
(New York: World Book Company, 1956), P• 80. 
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purpose most effectively. He also suggests that chiJdren be 
permitted to work in pairs, checking with each other the under-
standing of what is to be done in the exercise. 
. 1 . 
Tinker points out that it is desirable that the use of 
workbooks fit into a variety of meaningful _learnings rather 
than keep to merely mechanical repetitions. 2 . . . 
Glock feels that workbooks should be utilized with super-
. ~ . . 
ior students to pro~ote growth in ~eading by allowing the pupil 
to proceed at his own rate of growth and to challenge him with 
materials which will provide for his optimum growth. 3 . . . . .... 
Stone states that insofar as the workb~ok prepares with 
respect to concepts, association of ideas, information, and 
oral vocabulary, the content should be closely related to that 
most commonly met in preprimers and in the early part of pri-
4 
mers. Hamilton agrees that the workbook exercises should 
accompany the lessons in the basic reader. He states further 
that each child's mistakes should be pointed out for correc-
. . . 
tion as soon as possible after the completion of the exercise. 
1 
Tinker, ££• £!1., p. 230. 
2 
M. D. Glock, "Principles for Selecting Methods and 
Materials to Promote Growth in Reading," Conference on Reading 
(Chicago: University of Chicago Press, 1945), pp. 65~9. 3 . . . . . .. . . 
Stone, ££• cit., p. 317. 4 . . . 
D. Hamilton, "Basic Reading Materials and Their Use," 
Grade Teacher, 69:28, F' ebrua~y~ 1962. 
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Cri~eria for the Evaluation of Workbooks 
--r-
Burton gives the following criteria for evaluating read-
ing workbooks: 
1. The content should be suited to a balanced pro-
gram of instruction, with numerous exercises to 
promote thinking and creative effort, and others 
to provide practice in abilities and skills. 
2. The content should be purposeful and meaningful, 
and appropriately scaled upward in difficulty 
from book to book. 
3. The objectives and directions should be clearly 
and simply _stated, so that all pupils may under-
stand them. 
4. The vocabulary of each workbook should parallel 
that of the corresponding reader, and all the 
new words should be introduced and repeated on 
essentially the same basis. 
5. The exercises should be diversified and chal-
lenging in form, and wherever possible each new 
type of procedure in the beginning workbooks 
should be illustrated. 
6. The exercises should be suited for evaluation 
1 
purposes and many of them for diagnostic pur-
poses. Provisions should be made for re-using 
certain exercises for remedial work. 
Burton, 2£• ~i~., PP• 546-~~7~ __ 
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7. The workbooks should ·be attr~ctively illus-
trated, and all illustrations should be pur-
posefully used in the accompanying exercises. 
Obviously this standard is esp~cially import-
ant in the beginning workbooks, where the read-
ing materials are limited. 
s. The workbooks should meet established mechanical 
standards in .sizes of type, spacing between lines, 
width of margins, quality of paper, quality of 
binding, clarity of printing, attractiveness of 
cover design, and space provided for pupil re-
sponses. 
1 
Stone feels that any workbook exercise involving w~d 
discrimination practice sh?uld increase in difficulty, the 
items should preferably decrease in size, and the exercise 
should occupy at least two opposite pages in the workbook, 
making altogether twelve to twenty items. 
2 
McKee gives the following list of suitable seatwork exer-
cises for the first grade: 
1. Distinguishing the form of a given word from the 
forms of other words with which it is frequently 
confused 
2. Answering questions that serve as a check on com-
prehension of a selection used 
1 
Stone, ££• £!!., p • . 315. 
2 McKee, ££• £11., PP• 267-266. 
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3. Making a drawing or performing some other acti-
vity_ in the light of given printed directions 
4. Matching words and sentences with appropriate 
pictures 
5. Placing in correct order the events of a story 
read 
6. Classifying words according to a given criterion 
7. Selecting words and groups of words from a mass 
of material according to a given criterion, such 
as initial sound element, meaning, ending, or 
base word included 
8. Matching a given group of words with the same 
group in a sentence 
9. Matching short stories with appropriate pictures 
10. Finding familiar base words in variants 
11. Finding or making_ corr~c~ _endings for sentences 
in order to indicate comprehension of material 
read 
12. Matching words that have the same beginning or 
ending sound 
13. Connecting an isolated letter with a word that 
begins or ends with that letter 
14. Selecting from among a list of words those that 
have the same sound_ e~ding 
15. Guessing the name of a new word from a picture 
33 
16. Indicating whether the sound of a given letter 
occurs at the beginning or ending of a word 
1 
McKee feels that workbooks on a second and third grade 
level s h ould meet the same criteria proposed for similar exer-
cises at the first grade level. Some of the kinds of exercises 
that are suitable and profitable for the use of third grade 
pupils are briefly described in the list McKee gives as follows: 
1. Choosing from among a group of words the one which 
is best as a substitute in meaning for a given 
word in a given sentence 
2. Finding the vowels in a list of words 
3. Making sentences by assembling parts · of sentences 
in correct order 
4. Using given syllables to make words 
5. Grouping words that have similar meaning 
6. Using the context as a guide in choosing one 
of several endings to add to a base word 
7. Adding one or more of several letters to a word 
to make another word 
8. Arranging in alphabetical order words that begin 
with different letters 
9. Combining familiar words to make compound words 
10. Using a picture to find the meaning of a strange 
word 
1 
McKee, ££• cit., pp. 334-335. 
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11. Using the context to build the meaning of a 
strange word 
12. Breaking familiar words into large pronounce-
able united 
13. Choosing from among several meanings of a given 
word that one meaning that fits best in a given 
setting 
14. Distinguishing ~ong the forms of words that 
are e~slly ~onfus ed 
15. Interpreting figures of speech by choosing the 
right meaning ~rom among several given and easily 
confused meanings 
16. Placing the accent correctly in familiar words 
17. Marking out silent letters in words 
18. Reading to make an inference or to draw a eon-
elusion 
19. Finding appositives in given sentences 1 . . . . 
Betts also gives some criteria for the evaluation of 
workbooks. He cautions that the criteria he gives should not 
be considered final or all-inclusive and that they are offer-
ed largely as suggest~'!.e __ of ~.a?tors tll.B:t should be considered 
in the evaluation of workbooks. His list is as follows: 
. .. 
1. Meaning rather than t he mechanics of reading 
should receive major consideration. Specific 
provision should be made for checking depth and 
1 
B~tt~1 .212.•- ci t._L p. 533. _ 
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accuracy of comprehension. In the main, gen-
eral language developments sh.ould be stre~sed, 
with _special attention ~o semantic sensitivity. 
2. Activities should be emphasized which facili-
tate the normal development of goal-seeking be-
havior rather than drills and exercises to in-
. . . 
sure a given number of r~petitions. Cut and 
dried directions can be no substitute for broad 
and well-motivated learner preparation for work-
book activities. The materials should be well 
organized so as to capi t alize on scientific find-
ings regarding learning! 
3. A wide and interesting variety of worth-while 
activities should be provided in order to recog-
nize the various facets of the reading situation 
and to make possible adaptation to individual 
needs and interests. 
4. The workbook materials should be attractive. 
Illustrations, content, and general format should 
. . - . 
enlist the interests of the pupils and meet hy-
gienic requirements. 
.. . 
5. The materials should be of the informational type. 
Undoubtedly, the literary interests of children 
have been stunted or killed by the study of lit-
erature. 
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6. The vocabulary of the directions should be 
examined for possible comprehension difficult-
ies. 
7. Responses should be characterized by rich and 
varied associations and by inferential-type 
' . 
thinking rather than by an aided or unaided 
recall of facts. 
- ' 
s. If used to supplement a basal reader, the vo-
cabulary of the workbook should provide re-
enforcement to that of the reader. Meanings 
rather than word forms should merit major con-
sideration. Provision should be made for well-
distributed reviews. 
9. Provision should be made for ~oth self-appraisal 
and a quick means of teacher checking. In this 
' connection, too, use should be made of objective 
appraisals and records of pupil progress. Ease 
. . . . . . . 
of administration in order to conserve teacher 
time should be considered. 
10. The teacher's manual should state clearly the 
. . . . . . 
purposes of the workbook, techniques for its 
- . - ~ 
use to meet in.-divicl_ual needs, and worth-_while 
substitute activities for pupils not requiring 
the experiences provided. There should be ample 
provision for differentiated assignments. 
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IV. SUMMARY 
The research concerning the value of kindergarten train-
ing as it influences future reading success, the research per-
taining to effective practice, as well as a report of the re-
search literature concerning the history, us~s, and value of 
workbooks, has been reviewed in this chapter. The research 
- . - . 
rega~ding k~nder&arte~ t~aining was given in the first sec-
tion. The following summary may be made in regard to this 
section: 
1. Pupils with kindergarten training have an ad-
vantage over thos_e pupils wi ~hout kindergarten 
training inle_a~ning to read. 
2. Kindergarten experience is valuable in reading 
readiness as it gives the child experiences 
which increase his interest in learning to read, 
increases his store of information, and his vo-
cabulary. 
3. Enrollment figures indicate t~at approximately 
one-third of th~ _ first grade P?PUlation in the 
public school_s atte~ded kindergarten. 
The research ?once~ning p~actic~ is given in the second 
sectio~. To be effective, practice must satisfy the follow-
ing criteria: 
1. Practice to be effective must take place in 
meaningful and varied situations, and must 
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provide for a variety of responses. 
2. Some pupils will require more experience 
and practice than others. 
3. Practice must provide intrinsic interest~ 
pleasure, and satisfyi~g achievement to the 
learner to be of value. 
4. There must be an awareness in the learner 
that the practice is satisfying a specific 
need. 
5. Reading will show improvement with practice 
as the skills required in reading must be ac-
quired through practice. 
6 • Periods of practice are moreeffective when 
they are distributed over a period of time. 
7. The distribution of periods of rest and prac-
tice and the length of the practice period 
depend upon ~he nature of the task at hand 
and the nativ~ _ ability, age, and background 
of the learner. 
8. Practice periods should come close enough to-
gether_ to avoid too great a loss [)Y forgetting. 
9. Short practice periods are more effective than 
long ones. 
10. Practice periods must be far enough apart so 
that the pupil may assimilate what he has 
learned. 
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The third section was concerned with the history, use, 
value, and effective use of reading workbooks. The general 
feeling is that if they are used effective~y and _correctly 
utilized, workbooks are a valuable teaching tool. Criteria 
for their sele~tion, intelligent use, and evaluation, are 
given ~s follows: 
1. Workbooks, carefully selected and properly 
used, will aid in the development of reading 
skills. 
2. The use of workbooks will aid in individual-
izing the reading program by allowing each 
child to proceed at .- his oWn rate of speed. 
3. Workbooks should never be used merely as busy 
work. 
4. Workbook exercises should be geared to the 
needs of the individual student and the aims 
of the developmental reading program. 
. . 
5. The use of workbooks allows for individual 
. . 
evaluation of a pupil'~ progr~ss and diagnosis 
of the needs and difficulties. 
6. The teacher must be sure that each child under-
stands the purpose of each exercise and the 
directions accompanying it. 
- - - . -· 
7. The teacher should direct and discuss the ac-
tivities involving the workbook, make the child 
aware of his errors, and immediately correct his 
mistakes. 
- -=- -=--
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8. Workbook activities should be correlated 
. -
with those of the basal reader. 
9. The contents of the workbook should be 
purposeful, mea~ing~ul, clearly printed, 
have clear, simply stated objectives and 
. . ... . -
directions, and contain diversified and 
challenging exercises, appropriately scaled 
.. . . . .. . . - - . . . - . . . .. '' ~ . . -
upward in difficulty, from book to book. 
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CHAPTER II 
PLAN OF STUDY 
The following procedure was followed to determine the 
amount of practice in skills presented in the first, second 
and third grade workbooks accompanying five basal reading sys-
tems. 
1. Thirty-one workbooks . from the following publish-
ers were procured covering grades one, two and 
three: 
American Book Company, New York, New York 
Ginn and Company, Boston, Massachusetts 
Houghton-Miffl~n Publishing Company, Boston, 
Massachusetts 
Macmillan Publishing Company, New York, 
New York 
Row, Peterson and Company, Evanston, Illinois 
The biographical data for each of the workbooks 
used in this study is given in Table 1 on page 48. 
2. Each page of each workbook will be analyzed to 
determine the type of skill or skills presented. 
• J • • ••• 
3. The skills used in Scott, Foresman were obtained 
from the list of skills given by the authors at 
the back of each book. Each of the nine Scott, 
Foresman workbooks were examined to obtain an ex-
ample of each skill for which practice was given. 
It was not always possible to select an example 
from a page which present ed only th~t skill, 
but wherever possible this was done. The skills 
presented in the Scott, Foresman workbooks and 
the examples of each are given following Table 1, 
starting on page 54. 
4. A master sheet was devised on which the skills 
were listed, and the page in each workbook where 
each skill was found was g~ve~ in a section de-
voted to each w~rkb~ok. If practi~e for more 
than one skill was presented on a page, the page 
number was listed under each skill. 
5. A s~parate master sheet was made on which skills 
found only in one or more of the workbooks of the 
five publishers used in this study were listed 
. -
and analyzed. Practice for these skills were not 
presented in the workbooks of Scott, Foresman and 
Company. 
6. A table was devised for each skill. The page num-
bers for which practice for that skill will be 
found were transferred from the master sheet to 
the table. 
7. A separate section containing tables for the skills 
given only in the workbooks of the five publishers 
- -
used in this study, but not in Scott, Foresman was 
devised. 
The results of the study of the thirty-one workbooks 
is given in Chapter III. 
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TABLE 1 
WORKBOOK DATA 
Copy- No. . ... 
Names of Workbooks Authors Publishers Grade right of List 
Level Date Pages Price 
st 1a ~ !2!: Emmett A. Betts American Book Co. pre- 1953 80 $ .48 
e AwPl and New York primer 
"l''ii8 t 0 .t:!:!Z . Carolyn M. Welch 
All !!! ~ Day 
. . 
study Book for Emmett A. Betts American Book Co. primer 1953 80 . 48 
.!:!.E the street and New York 
and~ . . Carolyn M. Welch 
. . 
StAdy Book for Emmett A. Betts American Book Co. one 1953 96 .52 
uiiCrltreen and New York 
Hills .. Carolyn M. Welch 
. . 
Study Book for Emmett A. Betts American Book Co. second/ 1953 96 .56 
Down'"mging and New York one 
IITVer Carolyn M. Welch 
. . .. 
Study ~ for Emmett A. Betts American Book Co. second/ 1948 112 .60 Over ! -City . and New York · two Bridge Carolyn M. Welch 
Study~ l2£. Emmett A. Betts American B'ook Co. third/ 1953 112 .60 Belond ·Treasure and New York one 
Va Iez . . . .. Carolyn M. Welch 
~ 
~ 
TABLE 1 (WORKBOOK DATA cont.) 
Names of Workbooks Authors Publishers Grade 
Copy- No. 
right of List 
Level Date Pages Price 
Stuty Book for Emmett A. Betts American Book Co. third/ 1953 128 $ .64 
~ Friendly and New York two 
R s . . Carolyn M. Welch 
MY· Q2 ~ Learn ~ Odille Ousley Ginn and Company pre- 1957 96 .56 
12 accompany and Boston primer 
~ Little Red David H. Russell . -
~Book ~ L tt!e.Green 
~Book . ~ t~Blue 
· ory .Book 
. - . . 
Ml Do and Learn ~ Odille Ousley Ginn and Company primer 1957 112 .56 
to accomtanWh . and Boston 
The Litt e . ite David H. Russell 
House assisted by 
. - . Patricia Eastland 
MI Do ~ Learn ~ Odille Ousley Ginn and Company one 1957 112 .56 12 accompany . and Boston 
Qa Cherry Street David H. Russell 
assisted by 
Louise Rairden 
i 
Mz !!2 ~ Learn ~ Odille Ousley Ginn. and -Company second/ 1957 112 .56 
to accompanS . . and Bo st on one 
we Are Neig~ors David H. Russell 
- - assisted by 
Louise Rairden 
tJlo. 
d'l 
TABLE 1 (WORKBOOK DATA cont.) 
Gopy- No. 
Names of Workbooks Authors Publishers Grade right of List 
Level Date Pa~es Price 
MI 12.2. ~ Learn Book Odille Ousley Ginn and Company second/ 1958 96 $ .56 
to accomfian~ . . and Boston two 
Around t eorner David H. Russell 
assisted by 
Louise Rairden 
.. Ml 12.2. ~ Learn Book David H. Russell Ginn and Company third/ 1957 96 .60 
to accompany and Boston one 
Finding New Gretchen Wulfing 
Neighbors 
... 
MI 12.2. ~ Learn 1l2.2!s. David H. Russell Ginn and Company third/ 1958 96 .60 
to accompany and two 
Friends~~ Gretchen Wulfing 
~· ·· 
Practice for Tip, Paul McKee, Houghton-Mifflin Co. pre- 1957 80 .56 
Tl.a anCI"'Mitten, M. Lucile Boston primer 
_ The Big Shoe Harrison, 
Annie McCowen, 
Elizabeth Lehr 
Practice for Paul McKee, Houghton-Mifflin Co. primer 1957 112 .60 
Jack and .Janet M. Lucile Boston 
Harrison, 
Annie McCowen, 
Elizabeth Lehr 
~ (f) 
TABLE 1 (WORKBOOK DATA cont.) 
Copy- No. 
Names of Workbooks Author Publisher Grade right of List 
Level Date Pages Price 
Practice for Paul McKee, Houghton-Mifflin Co. one 1957 112 $ .60 
.!!£ and Away M. Lucile Boston 
Harrison, 
Annie McCowen, -
Elizabeth Lehr 
Practice for Paul McKee, Houghton-Mifflin Co. second/ 1957 112 - .60 
Come Along M. Lucile Boston one 
Harrison, 
Annie -McCowen, 
·-Elizabeth Lehr 
Practice for Paul McKee, Houghton-Mifflin Co. second/ 1957 112 .60 
On We .@2 M. Lucile Boston two 
Harrison, 
Annie McCowen, 
Elizabeth Lehr 
Practice for Paul McKee, Houghton-Mifflin Co. third/ 1957 112 .60 
Looking-:Aliead M. Lucile · Boston one 
I Harrison, 
Annie McCowen, 
Elizabeth Lehr 
Practice for Paul McKee, Houghton-Mifflin Co. third/ 1957 112 .60 
Climbing Higher M. Lucile Boston two 
Harrison, 
Annie 1McCowen, 
Elizabeth Lehr 
~ 
;...; 
TABLE 1 (WORKBOOK DATA cont.) 
Copy- No. 
Names of Workbooks Author Publisher Grade right of List 
Level Date Pages Price 
Preparato~ Book for Arthur I. Gates, Macmillan Co. pre- 1957 112 $ .72 ' 
Splash uffy --- ~fi~Ml, Blanton New York primer 
~Boots Frank S.Salisbury 
Preparato~ Book for Arthur I. Gates, Macmillan Co. primer 1957 104 .72 
-Ted .and a!IY- Miriam Blanton New York 
Huber, 
Frank s. Salisbury 
Preparatory Book ~ Arthur I. Gates, Macmillan Co. one . 1957 152 .76 Q!! Four Feet .. Miriam Blanton New York 
Huber, 
Frank s. Salisbury 
Preparatory and Skill-Arthur I. Gates, Macmillan Co. two 1957 192 .92 
Building -Book for Miriam Blanton New York 
Friends and Fun Huber, 
. . Frank s • Salisbury 
Preparatory and Skil~Arthur I. Gates Macmillan Co. three 1957 192 .92 
Building Book for . . and New York 
Good TimeSToday - Celeste Comegys 
and Tomorrow Peardon 
lllO. 
ro 
TABLE 1 {WORKBOOK DATA cont.) 
Names of Workbooks 
Preprimer Workbook for 
· fik~p Along - -
n er the -Sky 
O~en the -Door 
Work ook-r5r Day In 
and Day Out - - -
Workbook for Round 
- About~ - -
Workbook for Friendly 
village 
Author Publisher 
Mabel O'Donnell Row, Peterson 
and Company 
White Plains, N.Y. 
Mabel O'Donnell Row, Peterson 
and Company 
White Plains, N.Y. 
Mabel O'Donnell Row, Peterson 
and Company 
White Plains, N.Y. 
Mabel O'Donnell Row, Peterson 
and Company 
White Pla~ns, N.Y. 
Grade 
Level 
pre-
primer 
·primer 
one 
two 
Workbook for If I Were Mabel O'Donnell Row, Peterson three 
Go~ng --- -- - ---- and Company 
White Plains, N.Y. 
Copy-
right 
Date 
1957 
1957 
1957 
1957 
No. 
of 
Pages 
so 
112 
12S 
12S 
1957 12S 
List 
Price 
$ .33 
.39 
.39 
.39 
.39 
I. Promoting G~owth in Interpretiye Skills 
A. Interp~eting the mal~ idea 
(Think-and-Do Book to accompany the new We Look and 
See, We Work and Play, We Come . and Go, p. 11). -
Three pic~ures accompani~d by text are pr~sented. 
One of the two l.ines tells what is _being said. The 
pupil is_ to draw a line from the speaker to what he 
is saying. The first lines are: 
"Run; · spot 
Jump, Spot, jump." 
The accompanying picture shows Dick saying, "Jump, 
Spot, jump." 
B. Interpreting a story _in sequence 
(Think-and-Do Book to accompany Guess Who, p. 22). 
Three pictures are sh()wn of Sally with Spot. In 
each Sally's face is hidden and the pupil is di-
rected to underline the one of the three faces of 
Sally pictured beneath the text to show how she 
felt when she said each part of the text. 
In the fi~st part Sally regist~rs anger. Sally 
said, 11 Go away. Jump down, Spot. Run away and 
play." 
c. Noting details and perceiving their relationship 
(Think-an~-Do Boo~ to acco~p~y Guess Who, p. 24). 
Four pictures with ac~ompanying text make up a 
little story. In each part the pronoun me is 
underlined. After reading the story, the pupil 
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is directed to reread each part separately and 
underline the pictu~~ of the child to whom the 
underlined me refers. 
"Look here, Sally," said Jane. 
Now you can see me. - . 
Come here and find _me." 
D. Recognizing emotional reactions, motives and inner 
drives _of story characters 
(Think-and-Do Book to accompany the new We Look 
and See, WeWork and Play, We Come and Go, p.-70) 
Three pictures with accompanying story and 
three faces showing the vario~ emotions that 
Sally might feel in each part. The teacher is 
directed to say: 
"We can't see Sally's face in the picture. 
How do you think she felt when she said what 
we have just · read? Look at the faces down 
here (point). · Which one shows . that Sally 
was glad because she had a ·big ball? Draw 
a line under the one that shows how Sally 
would look if we could see her face in the 
picture." (Demonstrate.) rrrn each part of 
the page look a.t the picture and read the 
sentences. Then draw· a line ·under the face 
that shows how Sally· would look if we could 
see her face in the pictur e." 
1. 
"Look,- Dick, · said Sally. 
"See my ball. · · 
See my yellow ball. · 
A yellow ball for me." 
E. Interpreting ideas implied, but not directly 
or pic~ured 
(Think-and-Do · Book · to accompany 
Neighbors,-p.~. 
Boston University 
·school of Educa t ion 
Library 
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A story is presented in four parts accompanied 
by a picture. The pup~l is directed to read the 
four parts of the story and then the questions be-
low the story. In front of each question is a 
blank. The pupil is to write the number of the 
part of the story where the answer to the question 
is found in the blank. 
The story is about Mr. Fall and his car. 
The following questions are presented after 
the story: 
Where did you find out 
---that .Mr. Fall was sorry he had not put 
·the car - away? 
---that Mr. Fall thought Zeke was a wonderful 
neighbor? 
---that itwas latewhen Mr. Fall came home? 
~--that Mr. Fall did not want to shovel the 
snow by himself? 
F. Making inferences 
(Think-and•Do . Book to accompany the new Friends and 
Neighbors,-p. 15). 
Four pictures of John fishing are presented ac-
companied by text in which a question is asked and 
four answers are given. The teacher is directed as 
follows: 
Have the pupils read the sentences at the right · 
of each picture, · study the picture, and then under-
line the two correct answers to the questions in 
each part. 
Each of the four parts is similar to the other. 
The first part is as follows: 
"This is a good day ~o use 
my new line," said .John. 
How do you think he will use it? 
He will use it to pull out something. 
He will tie his dog to a tree. 
He will tie something on his feet. 
He will try to get something for dinner. 
G. Understanding that a sentence is a meaning unit 
(Think-and~D6 . Book to accompany the new Friends and 
Neighbors,-p.-gr: 
A number of boxes containing groups of words are 
presented. The first box, a completed sample, is 
given as follows: 
1 Mrs. Hill 
3 buzz again 
2 heard the bell 
The pupil is directed to read the phrases in this 
box. Then the pupil is to reread the phrases in 
the order in which they are numbered. The teacher 
is directed to say: 
"Each group of words here {point ·to the first box) 
is a part .of a sentence--a begfhningi a middle, or 
last part. When you put them al·:b,ogether, they 
make a whole sent·ence." "In each · of the boxes, 
there is ' a 1 in front of the first . part of the 
sentence. You are to put a 2 in front of the mid-
dle part of the sentence and a 3 in front of the 
last part." 
H. Identifying the speaker and the character spoken to 
(Think-and-Do Book to accompany the new We Look and 
See, We Work and Play, We Come and Go, p. ~ --
5r3 
Three pictures are given with accompanying 
text and separate pictures of the three children. 
These directions are given: 
Discuss the first picture at the left. Then 
point to Sally's picture above the text at the 
right and say, "This is who is talking. Who is 
it?" Point to the text below and say, · "Here is 
what Sally is · saying. Read to yourselves what 
she . is saying. To whom is Sally talking? We'll 
draw a lirie under Jane's picture down here (point 
to the pictures that follow the text) to show 
that Sally is talking to · Jane~" (Demonstrate.) 
Check to see that all pupils are marking as di-
rected. Then-have them study and -mark t he other 
parts of the p~ge in the same way. 
I. Comprehending phrase and sentence meaning :;.~L 
(Think;..and;..Do Book to · accompany the new More 
Friends and Neighbors, p. 21). 
The :teacher is directed to say: 
"Read the sentence at the top of each box. Then 
read the questions at the left (point) and the 
words .here at ·the right (point) that answer the 
questions. Draw a line from the end of each 
question to the right answer." Have the page 
completed independently. 
Five exercises similar to the following are 
given: 
The men put up a detour sign one morning 
before they began to fix the road. 
Who put up the sign? 
When did they put up the sign? 
What kind of sign was it? 
Where did the men work? 
in the morning 
on the road 
the workmen 
a detour sign 
J. Interpreting figurative language 
(Think-~-Do Book to accompany the new More 
Friends and Neighbors, p. 52). 
The first paragraph on this page is as follows: 
Tommy shouted, "I'm hungryl I'm sure I 
could eat a brick of ice · cream two times as 
big as the kitchen table." 
These directions are given: 
Have the first paragraph read silently and 
Orally. Then ask, "Do you think that Tommy 
really meant that he could eat that much ice 
cream? Why do you think he said so? · He was 
exaggerating, wasn't . he? · He · just wanted every-
one to know that he was very, very hungry. On 
this page you are to put ah X after each part 
in which you think something is exaggerated.'" 
K. F<:>rming sensory images 
1. Visual 
(Think and Do Book· t6 accompany the new 
Streets and Roads, P• 4). ~~--- --- . 
At the top of the page is a picture of 
a park and below it is the question 
"Where did Mrs. Hall and the children 
walk in the park? Below the questions 
is the following story: 
One day John said, "Mother may we take 
our lunch to the ·park and have a picnic? 
· "Yes, said Mrs. Hall. "I'll put the 
food -in a basket, and we can go right 
away. 11 
Mrs. Hall and the children went down 
the stairs and out on the sidewalk. An 
automobile drove by, and then the light 
changed~ 
Mrs. Hall ahd the children went across 
the street. They turned to the right and 
walked past a grove of trees. 
At the corner they stopped to get a 
drink of water.. Then they went on. 
Halfway across the side of the park, 
they turned to the left toward t he middle 
of the park. 
As they were passing the pond, they 
saw a boy with a sailboat. -
· "We ate by the pond before, 11 said 
Tommy. 11 I want to go to a different place. 1 
So they went straight ahead past two 
children in a sandbox. 
Just -before they ca.me · to the street, 
they saw a beauti:ful place to play and eat. 
It was under an oak tree and by a flower 
bed. 
While Mother got the lunch ready, Susan, 
John and Tommy rode on the merry-go-round. 
The pupil is directed to read the story. 
He is then to draw a line with a pencil to 
show exactly the way Mrs. Hall and the 
children walked from the time they left 
home until they got to the place they were 
going. 
2. Auditory 
(Think-and-Do Book to accompany Just 
Imagine;-p;-5or;-
A group of questions are given similar to 
the one below: 
If you saw somebody washing dishes in 
the kitchen, which of these sounds might 
you hear? 
roaring squealing splashing 
The pupil is directed to read each 
question and the words beneath it. Then 
draw a line under the word that answers 
the question. 
3. Tactile 
(Think-and-Db Book to accompany the new Our 
New Friend'S; p. 53). -
!~ 
The following directions are given: 
Point to the three pictlire panels and 
say, "In eac:n. ·of . these parts you are to 
look at the picture, read the sentence, 
and then ·· draw a line under the word (point) 
that belongs in tne last sentence. After 
you · have done that·, read the questions 
above the objects at the bottom of the page 
(point) ahd draw lines under the pictures 
that answer the questions." 
The first panel which is similar to the 
other two reads as follows: 
"oh, Susan, called Tom. 
"Come and help me. 
The wind has · pushed the door open. 
And I can't push it back again. 
Get behind it and push, too. 
This wind is very ." 
old fold cold 
4. Kinesthetic 
(Think..;and-Do Book to accompany Just 
Imagine;-p:-2sr;-
Several boxes such as the following are 
presented: 
wiggly~ •• crawly~ •• ereatures ••• damp 
dark ••• creepy ••• twisting •• ~terrible 
How do the words make you feel? 
cross angry shivery 
The pupil is directed to read the words 
in each box and think how they make him 
feel. The pupil is to underline the word 
that most nearly expresses how he feels. 
5. Touch, Smell, Taste 
(Think-and-Do Book to accompany Just 
Imagine;-p-.-lgr;-
The pupil is directed to read the sentence 
below the picture and then to follow the 
directions given in the two paragraphs 
given below: 
Since Kenry was in a hurry, which path 
did he take to Washington School? Make a 
line along the path that he took. 
Next -put X before each sentence below 
that tells what might have happened as 
Henry ran to Washington School. 
A _ ~roup or sentences similar to the rollow-
ing are given: 
X When -Henry put his hand into 
his jacket pocket, he felt a little, 
cold nose. --
X The smell of the sandwiches 
in his father's lunch made Henry 
feel hungry. 
L. Antici~ati~g outcomes 
(Think-and-Do Book' to -accompany the new More 
Streets--ana-RoadS, p. 77). 
- -
The story of Martha and High Boots is presented. 
At the bottom or the page, following the story, 
this question is asked. 
What did High Boots tell Martha to do? 
M. Identifying character traits 
(Think-and-Do -Bo-ok · to accompany the new Streets 
and Roads,p. 631". 
--- . . 
Several paragraphs similar to the rollowing are 
given: 
Years ago a poor lad lived with his mother 
in a faraway land. 
One c·Old day the lad went to tlae village 
to get meal for his mother. As he returned 
with the meal, the North Wind came along puff-
ing and storming. One puff ·of his strong · 
breath scattered the lad's meal in the air. 
The North Wind was • 
mischievous polite 
These directions are given as follows: 
Say, "The six parts on the page (point) tell 
about the lad who went · to the North Wind, ' his 
mother, the -North Wind, and the iilnkeeper. 
When you have finished reading each part, draw 
a line -under theword that correctly completes 
the last sentence." 
N. Making judgments and drawing conclusions 
(Think-and-Do Book to accompany Guess Who, p.l3}. 
Six boxes, each·· containing a picture of a real 
animal and a toy animal of the same kind are 
presented. Accompanying the pictures are two 
words such as 
can jump 
can see 
can help 
that only describe the real animal. 
These directions are given: 
Point ·to the first bo'.x and ask, · "What do you 
see in this -box? The words tell about just 
one of the pictures." ·· Have the words read 
and ask, "Which of- these (point to the toy 
cat and then tO Puff) can· jump? ' Draw a. line 
from Puff to the words can jump."(Demonstrate. 
Check to · see that all pupils are marking as 
directed. Then say, "In each box look at both 
pictures and read the words · that tell about 
just one picture. Then draw a line from that 
pictti.re to the words that tell about it." ! 
After the page is marked, · have pupils · tell 
why they marked each thing. For example: 
The real bear can see. 
o. Generalizing 
(Think-and-Do Book tO accompany the new More 
Friends and Nerghbo:r>s, · p. 63). -
The title of th~ page is 
How Are These Things the Same? 
Several exercises such as the following are 
presented: 
In what way are washing and scrubbing 
and dusting the same? 
They are all ways of riding·. · 
They are all ways of cleaning. 
They are all ways of hiding. 
These directions are given: 
Call attention to the title of the page. 
Then say, "There "is a question on each part 
of the page. Below the questions are three 
sentences. One of them is the correct 
answer to · ·the question. Find the answer and 
draw a line under it." 
P. Perceiving relationships 
1. Time 
(Think-and-Do Book to accompany the new 
Friends and Neig;hbors, p. 61). 
Several paragraphs similar to the fol-
lowing are presented: 
. . . 
One day Jim said; "I know a new way 
to play Let's Think. I'll start and 
show you how. 
I'm thinking of a time when the snow 
had just gone. Grass was starting to 
II 
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grow, and leaves were getting green. 
Fat robins were building their nests 
in th~ tree~. -
What time am I thinking of? Winter, 
spring, or fall?" 
These directions are given: 
Tell the pupils that on this page some 
children are playing ·a guessing · game 
about the seasons. Say, "When you come 
to the question, 'What - time am I think-
ing of? Winter, spring, or fall?' under-
line the word that you think is the 
right answer." 
2. Place 
(Think-and-Do Book to accompany the new 
Friends and Neighbors, P• 33). 
The story !he Lost Mother is given. 
These are the directions~ 
Have the title read. Say; 11 The lost 
mother was a hen. Her chickens - went 
several places and asked several ani-
maTs to help them find her. As you 
read the -story, ·think about where the 
chickens went; what animals the chick-
ens talked to, and why they went to 
each place they did. When you have 
finished the story, turn the page up-
side down and draw a line to show the 
path the little chickens took to find 
their mother. 11 
3. Analogous 
(Think-and-Do Book to accompany - the new 
More S'"£'r'eetS and Roads, p. 57). 
Several exercises similar to the follow 
ing are given: 
We eab when we are hungry. 
We drink when we are ---- - ---------. 
Granny is short for- Grandmother~ 
Bob is short for ------------------. 
6!1. 
These directions are given: 
Have the first · pair of sentences read · 
silently. Ask, · "What word do you think 
belongs at the end of the second sen-
tence? (thirsty) You are to finish each 
pair of sentences by writing the word 
that you think belongs in the second 
sentence on the dotted line." 
4. Association 
(Think-and-Do Book to accompany We Look 
and Se6";""""We Work and Play, We COiiie and 
Go, P.4)-.- - -- -- -
Three big pictures of Jane getting 
dressed, eating and getting ready to 
take a bath are accompanied by smaller 
pictures of the things she might need 
to do each of these things. 
These directions are given: 
Discuss the three big pictures. · Bring 
out that Jane is getting dressed, is 
going to eat dinner, is getting ready 
to take a bath. Then ask, "Will Jane 
need shoes · to get dressed? - Draw a line 
under them." (Demonstrate.) "What 
else will she rieed~" What won't she 
need? Draw lines under everything Jane 
will need to get dressed." Check to 
see that pupils are marking as directed. 
Then have them mark the other parts of 
the page in the same way~ After inde-
pendent work have books closed. Ask, 
"What things to wear did you see? What 
things to eat with? What things to 
take a bath wi th?u 
5. Manner 
(Think-and-Do Book to accompany the new 
Our New Frien'd'S';-pjl 55). 
6(2 
Several sentences and questions similar 
to the following are presented: 
The · children in Patty's room can 
read very well. 
How can the children read? 
The robins fly down from the nest 
with a swish. 
How do they fly down? 
The following directions are given: 
"This page is like one · that we have hadl 
before; Let's do the first box to~ 
gether." Have the sentence and the ·1 
question read and ask, "How do the 
children in Patty's room read? · On each 
part of the page you are to draw a line 
under the wo·rds in the sentence that 
answer the question." 
6. Sequence 
(Think-and-Do Book to accompany the new 
Our New Frien~p. 7). 
Several exercises similar to the fol-
lowing are given: 
in 
in. 
Sally puts her toys in -the wagon. 
First she put her toy cat and Tim 
the wagori. · 
Then she put her pigs and her cows 
What did she put in ·last? 
her toy cat· and Tim 
her pigs and .cows 
-----------------
These directions are given: 
Have the pupils read silently the text 
in the first box. The:h ask, "What is 
the question that you are tci answer? 
Which of these answers (po~nt below) 
is right? - Letrs draw a li:he ·unaer 
it. 11 (Demonstrate. ) "On each part 
of the page you are to read what hap-
pened. Then you are to read the ques-
tion and draw a line under the right 
answer." Have pupils complete the 
pag~ - - iJ:ldependently. 
7. Part-whole 
(Think-and-Do Book to accompany Guess 
Who, · p:-40).- '7, 
At the left of the page are several 
pictures, each accompanied by the 
question 
Where do you see this? 
Each of the items is either seen in a 
house or a car. At the right of the I 
page are pictures of a house and a ~ar -~ 
The following directions are given: 
Before using this . page, say "Close youn 
eyes and think how a house looks. Can 
you see the roof? The windows? Can 
you see anything inside the house?" 
Then point to the picture of the house 
arid have pupils note . its door, chimney, 
and doorstep. Have · parts of the car 
discussed similarly. · Then say, "Read 
the first question {point). Do we 
usually see a sinkin a house or in a 
car? Draw a line from the picture of · 
the sink to the· house." (Demonstrate.) 
Theh ·have pupils complete the page in-
dependently. 
s. Class 
(Think-and-Do Book to accompany - the new 
More Streets and Roads, p. 20). 
The title of this page is 
How Are These Things Like Each Other? 
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Several questions and statements simi-
lar to the following are presented: 
How are the Indian Chief's son 
and Ben like each other? 
They can repeat wo"rds. 
They speak the same language. 
They are children. 
These directions are given: 
Call attention to the title of the page. 
Then say, "There -is a question on each 
part · of the page. Below the question 
are ·three senti:mces. One or more· ·o:r 
them is the imswer ·to the question. In 
each box draw a line tinder the sentence 
or sentences that answer the question." 
9. Size, ~pace and number 
(Think-and-Do Book to accompany the new 
Our New Frien~p. 52). 
--..- . . .. 
Several pictures accompanied_by exer-
cises similar to the following are 
given: 
Look at Dick and the girls. 
Now look at · them again. 
Are two boys too many to get on 
behind Dick? 
Yes No 
These directions are given: 
Tell the pupils to · look at the picture 
and readthe · senterices in the first box. 
Then ask, "Is there room for both boys 
to sit behind Dick?" Then have the 
question read aloud and ask, "Which 
word (point to Yes and No) is the cor-
rect answer? On each part of the page 
you are to look at the picture, read 
the sentences, and then draw a line 
under the right answer to the question. ' 
• 
10. Quantity 
(Think-and-Do Book to accompany the 
new We Look and See, We Work and Play 
We Come and Go, p:-72}.- --
~-~- -
Under a picture showing Mother, Jane 
and Sally making cookies are these 
four lines. 
See Mother make big cookies. 
Sally can make little cookies. 
Jane can make fuil.n.y cookies. 
Jane can make cookie cars. 
Below these lines are questions simi-
lar to the following: 
Where is one cookie car? 
Can you find two little cookies? 
Can you find three cookie cars? 
Where is one little cookie? 
Can you see two cookie ears? 
Where is one big cookie? 
At the right of the questions are pic-
tures of eookieso 
The following directions are given: 
Allow pupils to look at the picture at 
the top of the page and read- the four 
lines. Encourage discussion, making 
sure pupils note that Mother is making 
big rourid cookies, Jane is making ones 
shaped like the cars in Sally's train, 
ana ·sally is making little round cook-
ies. Have the first question below 
read silently. Ask, "Can you find one 
cookie car by itself over here (point) r 
Draw a line from the end of the ques- I 
tion to the cookie car." (Demonstrate. 
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"You are to read eachquestion, find 
a picture that answers it, and draw 
a" line from the question to the righ . 
plic~ure _." 
11. Cause-effect 
(Think-and-Do Book to accompany the 
new Fu.il'Wi th Dick and Jane, p. 53). 
-~---
At the left of the page are several 
pictures. Each is accompanied by an 
exercise similar to the following: 
(A child's slip is pictured.) 
Mother put something white on 
this. 
She wanted • 
---
to make it look funny 
to make it look pretty 
These directions are given: 
Have the first picture identified 
and the first sentence read. Then 
ask, "What do you think she put on 
the slip? Why do you suppose she 
did it?" After pi.lpils · have ex-
pressed their opinions, point to 
the 'unfinished sentences and say, 
"This sentence with ·one -of these 
endings . (point) will tell us why 
Mother put · something white on the 
slip." Have · the sentence and both 
endings read. Ask, "Which ending 
is -right? Why? Draw a line under 
it." (Demonstrate.) . Have the page 
completed independently. 
Q. . Comparing and contrasting 
(Think-and~Do . Book . to accompany the new Streets 
and Roads, P• 47T. _ 
Several exercises similar to the following are 
presented: 
~=================================#========= 
A puppy is a young dog. 
A cub is a young • 
frog duck bear 
The following directions are given: 
"~ead th~ two sentenc~s on each ~art of the 
page. Then draw a line under the word below 
that belongs in the blank space in the second 
sentence." 
R. Rereading to locate specific information, 
verify an opinion, or prove a point 
(Think-and-Do ' Book . to accompany t he new Streets 
and RoadS, p. -rrT. 
-- . . 
A story is given followed by the question 
What did Tim eat for lunch? 
The directions are as follows: 
Call attention to the question at the bot t om 
of the page and say, "When you have read this I 
story, answer this question. You'll probably 
have to reread the page in order to answer it.' 
s. Identifying and reacting to the mood or tone of 
a pass~ge or story 
(Think-and-Do Book to accompany the new More 
Friends an~Nerghbors, p. 27). 
A picture of baby having her picture taken is 
at the top left hand side of the page followed 
by these questions: 
Who i s telling what happened? 
Is it Mr. Fall? 
I s it Mrs. Day? 
Is it Ann Wells? 
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Several paragraphs similar to the following are 
presented: 
A wonderful thing happened tod~y. I've 
found a place w~~re Penny can stay while we're 
away on our trip. 
And while we are gone, she is going to work 
for her living. I won't have to use the dimes 
and the pennies that I saved. 
These directions are given: 
Have the pupils read the four lines ·below the 
picture at the top · of the page. Then say, ·"Read 
each part of this· ·page to yourselves to find out 
which of these three people is talking. · Then 
write the name of the speaker on the dotted line 
above each part." 
T. Projecting idea, mood or tone in oral interpret-
ation 
(Think-and~Do . Book . to accompany the new Streets 
and RoadS,p.~. 
Several exercises similar to the following are 
presented: 
White Satin to himself 
"Nobody even looked at me." 
Which word would you _use to 
show that he spoke in a voice 
that was both soft and cross? 
screamed grumbled 
The following directions are give~: 
"R~ad the fi~st sehtence and the qtiestion below 
it. There· is a blarik in the· sentence. · You are 
to draw a line under the word that answers the 
question." ·Have pupils complete the page in-
dependently. 
u. Forming as::wciations 
(Think-and-Do Book to accompany the new Friends 
and Neighbors, P,• 67). 
Two sets of exerc_iS. es . are given. The first 
set contains exercises similar to the follow-
ing: 
(Pictures of) 
read book 
eat kite 
fly candy 
The second set contains exercises similar to 
the following: 
puppy 
kitten 
calf 
cat 
cow 
dog 
The following directions are given: 
Point to the ·four boxes - containi-ng pic turea 
objects and say, "Each word in a · box goes with 
one of the pictures at the right. Draw a line 
from one to the other." . Them point to the 
other boxes and ·say, "Ih each box ·a word on 
the left goes with a word on the right. Con-
nect them with ~ line." After the page is 
marked have children formulate their responses 
in sentences. For example: We -read a book. 
We wear shoes on our feet. Letters go in a 
box. A fire is hot. A puppy is a little dog. 
.. '· -
V. Strengthening memory based on 
1. Observation 
(Think-and-Do Book to accompari~ - the new 
Fun with Dick and Jane, p. 71). 
7 0 
2. 
A picture o£ animals drawn within 
£oliage is given. This text is pre-
sen ted: 
Sally saw some animals. 
She saw one animal 
hop like a rabbit. 
And she saw one with two tails. 
One animal looked like a pony. 
One looked like a cat. 
One looked like a pig. 
Can you find the animals she saw? 
These directions are given: 
Tell pupils that the pictured scene is l 
a zoo. Then have the text read. Say, 
"The artist who drew the picture of 
the zoo didn't draw the animals in 
their pens the way Sally saw them. In 
stead he hid them in the bushes. See 
i£ you can find the hidden pictures o£ 
the animals Sally saw." Then direct 
pupils either to color .. each animal thatl 
they find or draw a ring around it. 
Ass:ociation I 
I (Think-and-Do Book to accompany the 
Fun with Dick and Jane, P• 12) • 
new: 
-------
Groups of pictures of items with the 
names o£ the people who possess these 
items are presented. For example, a 
picture of a wagon, an automobile, 
and a toy car are shown on the le£t 
o£ the page. The words Sally's and 
Dick's are at the right. 
7lli 
These directions are given: 
Point to the picture of Tim in the 
first box and ask, "Whose toy is this?" 
Then point to the words at the right 
and say, "Do you see a word over here 
that tells whose toy Tim is? Let's 
draw a line from the picture of Tim to 
that word." (Demonstrate.) Proceed in 
a similar manner with the pictures of 
the kite and the doll. Be sure all 
pupils understand the directions; then 
have them complete the page independent-
ly. 
3. Visual imagery 
(Think~and-Do Book to accompany the new 
Our New Frien~p. 42). 
1. 
This text is given. 
A street has. walks and trees. 
It has other things, too. 
What are some of the other things 
it has? 
Six items are pictured below. They 
are: 
A bed, a hydrant, a stove, a signal 
light, a stop sign and a mailbox. 
2. 
This text is given. 
Dick's yard has walks and trees. 
It has other things, too. 
What are some of the other things 
it has? 
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Six items are pictured below. They are: 
A fence, a caged tiger, a bus, a sandbox 
a doghouse and a bush. 
The following directions are given: 
11 0n each part of the page you are to 
read the sentences and the question. 
Then draw a line under each picture that 
answers the question." 
4. Classification 
(Think-and-Do Book to accompany Just 
Imagine;-p:-2rr;-
At the top of the page a number of 
items are pictured and identified. 
Among them are eggs, lettuce, grapes, 
bacon, a hammer, ink, a saw, a stamp 
and nails. 
At the bottom of the page are three 
pictures. The first shows a woman maill 
ing a letter, the second a man drilling 
a hole in a piece of wood, and the 
third shows a woman holding a bag of 
groceries. Beneath each picture is a 
group of lines to be filled in in con-
neetion with each of the pictures. 
These directions are given: 
"Look at the pictured objects at the 
top of the page (allow 15 seconds.) Now 
close your books and tell me how many 
you can remember. Open your books agai 
and look at the three pictured scenes. 
How many objects above (point) are 
things that the woman who is mailing 
the letter might have used? Write the 
names of those things under the picture 
of the woman. Do the same for the man 
in the workroom and the woman with the 
groceries. When you are through, close 
your books." After all pupils have fini 
shed, check recall of items orally. 
5. Sequence 
(Think-and-Do Book to accompany the new 
Streets and RoadS, p. 30). 
A story The Children's Secret is given, 
followed by these statements which are 
printed upside down at the bottom of 
the page. 
1. Miss Valentine helps with se-
cret plan. 
2. The children decide to sing 
Christmas songs. 
3. They sing for their neighbors. 
4. The children tell Miss 
Valentine about their plan • . 
5. The boys and girls meet at 
Sarah's house. 
These directions are given: 
"Each sentence below (point) tells what 
happens in a part of the story. As you 
read, try to remember what happens in 
each part. When you have finished the 
story, turn your book around and draw 
lines from the numbers to the sentences 
that tell what happens first, second, 
third, fourth, and last in the story." 
6. Part-whole relationships 
(Think-and-Do Book to accompany Just 
Imagine;-p;-5~ 
At the top of the page this sentence is 
presented. 
Read each sentence and put an X be-
fore the thing you must know to keep 
the sentence from sounding silly. 
Several exercises similar to the follow-
ing are given: 
"You must learn to be very careful 
when you see a piece of cheese," said 
Eddie. 
This sentence would be silly if you 
didn't know that 
----the cheese smelled bad. 
X---a mouse was talking about a trap. 
----the cheese was yellow. 
The following directions are given: 
"In order to understand some sentences 
as you are reading a story, you have to 
know what has happened in the story be-
fore you come to the sentences. The 
sentences on this page are taken from 
some of the stories you have just been 
reading. Read the directions at the top 
of the page and do what they tell you to 
do." 
7. Cause-effect relationships 
(Think-and-Do Book to accompany the new 
More Streets and Roads, p. 73). 
A story, ~ Magic Necklace, is pre-
sented. After the story, the following 
exercises are printed upside down on 
the page. 
1. The cruel brothers sent Jack off 
---because the shoes did not slip 
2. Jack saw through the castle wall 
---because they hated him. 
3. Jack could walk up the wall 
---because the necklace stretched 
4. The princess got to earth safely 
~--because he had magic glasses. 
These directions are given: 
Tell pupils to read the title and the 
story itself. Then they are to reverse 
the page and find· the correct -ending for 
eaeh· sentence.--- When· they find the-- end- · 
ing for the first sentence, Tor exa.inple; 
they will put the number 1 in the blank. 
- - - . . - ' ' -
w. Followin~ ~irec~ions 
(Think-and-Q£ Book to ac~om:pan:y Guess ~~ p. 43}. 
On this page _ fo~ ine()mplete pi_~tures are ~ivan 
with the words One, Two and Three, on dots that 
if connected by lines would complete the pic-
ture. 
These directions are given: 
-· - . .. 
"This page has four puzzles on it. -- If-·you draw 
lines in the right -- places, -you will see pic-
tures of four things ·you know. L-et's do the 
first puzzle together. We' 11 start at ·the dot 
near the· word one and draw a straight 'line to 
the - dot near the- wora two." -(Demonstrate.) 
"Now we'll draw ·a straie;ht .line down to the dot 
near the ·word three~" (Demonstrate~) "What is 
the pictilre? You c·an: do the other· puzzles by 
yourselves~ Just • remember to start at the dot' 
near· the word one. Draw a line to the dot near 
the word two. - · Then draw a line to the dot near 
the word three." 
X. Summarizing ahd organizing ideas for the pur-
pose ·of remembering 
(Think-and-Do Book to accompany the new More 
Friends and Neighbors, p. 32). ----
A story, A Scared Baby Squirrel, is given fol-
lowed by five numbered statements printed up-
side down on the page. 
1. The squirrel fell down the chimney. 
2. The policeman put the baby back in 
the maple tree. 
3. Mrs. Green heard a noise in the living 
room. 
4. A tiny squirrel ran out to the end of a 
branch. 
5. Mrs. Green telephoned for a policeman. 
These directions are given: 
II 
Say, "Each sentence below (point) tells what 
happened in a part of the story. As you read, 
try to remember what happened in each part. I 
When you have finished the story, turn your 
books around and draw lines from the numbers 
to the sentences that tell what happened 
first, second, third, fourth, and last." 
II. Promoting Growth in Word-Perception Skills . 
A. Observing individual words or phrases in ~ne-line 
reading units 
(Think-and-Do Book to accompany the newWe Look 
and See, We W'O'r'k'and Play, We ~ ~ Go, -p:-3). 
Two pictures with accompanying text are presented. 
Together the pictures tell a story. 
These directions are given: 
Guide pupils in interpreting the entire story, 
having them tell what is happening in each pic-
ture and read the accompanying text. Then have the 
complete story reread in sequence. Next say, "Be-
low the top picture, find two printed lines that 
look and sound just alike. Take your crayons and 
draw lines under them.u (Demonstrate by marking 
along the dotted lines.) "Look again at the next 
picture and read the printed lines below it. Then 
find the two lines that look and sound Just alike 
and draw a line under each one of them. ' 
B. Observing individual words or phrases in context 
(Think-and-Do Book to accompany the new Fun with 
~and Jane;-p:- 69). --
A picture of mother and the children .is at the top 
of the page followed by several exercises similar 
to the following: 
Mother saw the funny house. 
It came down on the children. 
was saw 
came come 
They looked like bumps under it. at it 
Mother saw some big bumps. 
She saw a little bump, too. 
These directions are given: 
some come 
jump bump 
"The sentences on this page retell the story'The 
Funny House.'" Direct pupils to place a paper 
over the words at the right and have the complete 
story read. Then have the paper removed and the 
first sentence read. Point in turn to the words 
at the right and ask, "What is this word? this one. 
Can you find one of these words in the sentence? 
Let's draw a line under the word saw in the sen-
tence." (Demonstrate.) Check to see that all 
pupila understand the directions; then have them 
complete the page independently. 
c. Comparing and identifying words in capitalized 
and uneapitalized initial-letter forms 
(Think-and-Do Book to accompany the new We Look 
~See~ We Work and Play, We~~ Go,p.-18). 
Several exercises similar to the following are 
-given: 
Up see 
See up 
Oh jump 
.rump oh 
' The following directions are given: 
"Look at the first box." Point to the w~rd Up 
and ask, "What is this word? Now look at the 
words over here (indicate the words at the right-
hand side of the box). Do you see a word that 
says the same thing? Draw a line to it." (Demon-
strate by marking along the dotted line.) Point 
to the word See and have it read. Then ask, 
"Where is the word over here (point right) that 
says the same thing? Draw a line to it." . Con-
tinue in the same way with the words Oh and .rump. 
Cheek to see that all pupils have understood the 
directions. Then tell them to complete the other 
parts of the page independently. 
D. Using meaning clues as an aid to identifying 
words 
(Think-and-Do Book to accompany the new Friends 
and Ne!ihbors;-p:" 4). 
Several exercises similar to the following are 
given: 
Sally said, "Will you please 
----~my apple for me?" 
peek peep peel 
These directions are given: 
Direct pupils to read the sentence in the first 
box. Then point to the words below and say, 
"One of these words belong in the blank. Are 
these words alike in any way? In what way are 
they different? What are the words? Which one 
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belongs in the sentence?" Have the complete 
sentence read aloud. Then say, "You are. to 
read the sentence or sentences in each box and 
then draw a line under the word that belongs in 
the blank." 
E. Using word-form clues 
(Think-and-Do Book to accompany ~ Imagine, 
p. 39)-.---
The title of this page is Did You Ever? 
Several exercises similar to the following 
sample are presented: 
2 
Did you ever see a ---- put 
1 
some ---- in a cup? 
1. money 2. monkey 
These directions are given: 
Say, "This page has a lot of questions about 
things that maybe you did and maybe you didn't• 
Under each sentence are two words that look 
very much alike. They belong in the blank 
spaces in the question. Put the number of each 
word in the space where it belongs. The first 
one is done for you. Then if you ever did what 
the question asks, put X before the question." 
F. Combining meaning clues and word-form clues 
(Think-and-Do Book to accompany ~ Imagine, 
P• 7).---
Several exercises similar to the following are 
presented: 
eh r 
fast, silly talk 
yell at a football game 
something you sit in 
---- a small animal 
8.0 
The following directions are given: 
"The middle parts of these words have been left 
out (point to several skeleton forms)." Point 
to the skeleton form ch ___ r and say, "Can you 
think of some words that begin with the ch sound 
and end with the r sound?" Then have the first 
line under the skeleton form read and say, "If 
you can think of a word that means talk quickly 
which begins with the sound of the letters ch and 
ends with the sound of the letter r, put an X here 
(point)." Repeat with the other items in the box. 
Then have pupils discuss their responses before 
marking the page independently. 
G. Strengthening memory of words based on 
1. Association of meaning with printed words 
(Think-and-Do Book to accompany the new 
.Friends and Neighbors, P• 14). 
A picture is given with the following lines 
below it. 
Make the telephone line brown. 
Put a green line under the line of trees. 
Put a blue line under the line of chil-
dren. 
Make the clothesline red. 
Put a yellow line under the line you can 
read. 
Make the line in the street black. 
These directions are given: 
Discuss the picture. Ask, "Where do you 
think the children are going? Why does the 
sign have Men Working on it?". Then tell 
pupils to get out their colored crayons and 
complete the page independently. 
2. Careful observation of visual details 
(Think-and-Do Book to accompany Just Imagine 
P• 29);---
8J. 
A pieture of a little girl boarding the 
train as the conductor standa by and the 
girl's Mother dips into her purse presum-
ably for the child's ticket is presented. 
Below this is a crossword puzzle with 
the list of items for across on the left 
and those for down on the right. 
These directions are given: 
Call attention to the picture and say, 
"This crossword puzzle doesn't have the 
word Georgetown in it, but it has other 
words from the story you have just read." 
Point to the number 1 and say, "The first 
word goes across here. How many letters 
will it have? Point to 1 in the A-cross 
column and say, "Read this to yourself'. 
What is the word? Put it in the puzzle. 
Another word goe& here (sweep finger down 
from 1). What is its first letter? . How 
many letters will it have?" Point .to l 
in the Down column and say, "This tells 
you what the word is. Finish the puzzle. 
If you need help in spelling the words, 
use your book." 
3. Visual imagery of words 
(Think-and-Do Book to accompany the new 
Streets and Roads, p. 25). 
A picture of a group of children with 
their pets is at the top of the page. 
A crossword puzzle is below the 
picture with the items for across in 
the left column and the items for down 
in the right column. 
The following directions are given: 
• 
H. 
Say, "You are to write in the squares of 
the puzzle the names of the animals you 
see in the picture. Some of the names go 
across (point) and some go down (point)." 
Have the first sentence under Across read 
and ask, "What animal is it? Where will 
you put its name? Where will you find ou 
what name to put here (point to 1 down in 
the puzzle)?" Then have pupils complete 
the page independently. 
Using context clues 
1. As an aid in rapid word perception 
(Think-and-Do Book to accompany the new 
Our New Frien~p. 38). 
An appropriate picture at the top of the 
page is followed by a story entitled 
The Lost ~· In each sentence of the 
story a word is missing. Two lists of 
words are at the right of the story. 
The first paragraph of the story 
with the accompanying words is as fol-
lows: 
Dick said, ui have lost Nancy's 
-· 
look book 
I was reading it last • 
name night 
But I can 1 t find it this • 
morning reading 
I want to it back to Nancy. 
talk take 
8 '~ 
I want to take it this morning." 
quack back 
The following directions are given: 
Have the title read and the picture dis-
cussed. Then direct the children to place 
a paper over the double column of words at 
the right and read the story as a group, 
deciding on an appropriate word for each 
sentence. Then direct them to remove the 
paper and mark the page independently by 
underlining the correct word at the right 
after each sentence. 
2. As an aid in attacking new words 
(Think-and-Do Book to accompany the new 
Our New Friena:s;--p. 29 ) • 
Several exercises similar to the follow-
ing are presented: 
Peter can go down the 
in his wagon. 
will 
"Good-by", said Father. 
"I must go to now." 
down town 
These directions are given: 
Direct pupils to read the incomplete sen-
tence in the first box. Then point to 
the words below and ask, "Are these words 
just alike? In what way are they differ-
ent? What -are the words? Which one be-
longs in the sentence?" Have the com-
~leted sentence read aloud. Then say, 
In each box you are to draw a line under 
the word that belongs in the blank space 
in the sentence." Have the page completed 
independently. 
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3. To check or modify word analysis 
(Think-and-Do Book to accompany the new 
~FriendS and Neighbors, p. 11). 
A group of exercises similar to the fol-
lowing are presented: 
I may keep my paper with 
the of words on it. 
list lest 
These directions are given: 
Call attention to the two words in each 
box. Tell pupils to read each sentence, 
decide . whieh of the two words belongs in 
the sentence, and draw a line under that 
word. After pupils have marked the page 
independently, have them pronounce the 
pairs of words and tell why each word has 
the long or short vowel sound. 
4. To determine specific word meanings 
(Think-and-Do Book to accompany the new 
More FriendS and Neighbors, p. 71). 
1. It was hard for the farmer 
to get his cow on the roof. 
2. He made a bridge out of 
a wide, hard board. 
----It was surely hard for him 
to keep the eow on the roof. 
The following directions are given: 
Have the numbered sentences under the 
first picture read aloud. Say, "Hard 
is underlined in both sentences. _ Does 
it mean the same thing both times? Now 
read the third sentence. Does hard have 
the same meaning that it has in sentence 
1 (point) or in sentence 2 (point)? Put 
8~ 
1 in front of the sentence to show that 
hard here means 'difficult.•" Have 
pupils mark the rest of the page inde-
pendently. 
5. ~o select appropriate defined meaning 
(Think-and-Do Book to accompany the new 
More Streets and Roads, p. 5). 
- -
Several exercises similar to the follow-
ing are given: 
Molly opened her eyes wide and 
looked straight at Tar Baby when 
he began to talk. 
yawned 
winked 
peeked 
giggled 
smiled 
stared 
These directions are given: 
Have the children read the sentence in 
the first box, calling attention to the 
underlined part. Then say, "You are to 
draw a line under the word below (point) 
that could be used in place of the under-
lined part of the sentence." Have the 
page completed independently. 
I. Developing and applying phonetic-analysis 
skills 
1. Auditory perception of rhyme 
(Think-and-Do Book to accompany Guess 
Who, p:--35}. --
A group of words and pictures similar 
to the following are presented. 
At the left is the word run. Pic-
tured to the right of the word are pic-
tures of a gun, cat, and the sun. 
The rollowing directions are given: 
Auditory training should precede use of 
this page. Have objects named: gun, 
cat, sun; star, coat, goat; pan, drum, 
fan; bread, clown, crown; sled, kite, 
bed; cake, rake, dress. Have pupils 
point to and read the word run. Then 
say, "In this row look f or things whose 
names rhyme with the word run." Make 
sure that pupils understand that rhyming 
words sound alike at the end. "Does gun 
(point) rhyme with run? Draw a line 
under the gun." (Demonstrate.) Con-
tinue with cat and sun. As pupils pro-
ceed independently, note those who need 
additional help in hearing rhyming 
sounds. 
2. Visual-auditory perception of rhyme 
(Think-and-Do Book to accompany the new 
Fun with Dick and Jane, p. 64) • 
. 
Several exercises similar to the rollo 
ing are given: 
My, oh, myl 
Come say __ • 
hello good-by 
These directions are given: 
Point to the rirst box and say, "These 
two sentences will make a rhyme ir we 
rinish the last sentence with one or 
the words down here (point.)" Have the 
rirst sentence read. Then have the 
second sentence read orally, first wit~ 
the word hello in the blank space and 
then with the word good-by. Ask, 
"Which word rhymes with my?" Have 
pupils read the entire rhyme again. 
Then direct them to mark the page in-
dependently by drawing lines under the 
correct words. 
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3. Auditory perception of initial-
consonant sounds 
(Think-and-Do Book to accompany the ne~ 
Fun with Dick and Jane, p. 4). 
----~-
Several groups of three pictured ob-
jects are presented. 
The sample exercise contains pic-
tures of a box, a package of gum, and 
a bed. The box and bed are underlined 
The following directions are given: 
Have pupils name the pictured objects: 
box, gum, bed; nest, valentine, needle 
moon, monkey, dog; pillow, muff, pie; 
top, table, horse; lamp, letter, pig; 
,ring, jug, rabbit; cake, pear, cane; 
feather, fan, leaf; door, watch, doll; 
goat, gate, boat; wagon, ball, wall; 1 
sock, lock, saw; house, mouse, hat. I 
Point to the first box and say, "Think 
of the names of these things. The 
names of two of them begin with the 
same sound. Which two begin with the 
same sound." Draw lines under the box 
and the bed." (Demonstrate.) Have 
the page completed independently. 
4. Visual-auditory perception of initial 
consonants 
(Think-and-Do Book to accompany the 
new Fun with Dick and Jane, p. 10). 
At the top of the page are the follow 
ing lists of words under the upper 
and lower ease forms of the letters 
B. 
8 8 
B b 
Baby ball 
Big Sally's 
Family boat 
Boat :run 
red big 
A similar list is included for the !'orms 1 
of the letter F. 
Below these lists are a group of' box 
es headed by either the upper or lower 
case form of B 0r F with two pictures 
showing objects that begin with the let-
ter shown. One of the boxes shows the 
letter B with pictures of a geat and a 
ball. 
These directions are given: 
Point in turn to the forms of the letter 
b and ask, "What is this letter? Draw a 
line under every word below ( poi.nt) that 
begins with the letter b." Guide pupils 
in marking the first word; then let them 
continue independently. Continue in the 
same way with the letter f. Then point 
to the letter b in the first box at the 
bottom of the page and say, "What is this 
letter? The name of one of these pictures 
begins .with the sound of b. Is it goat? I 
Is it ball? Draw a line under the ball •. " 
Be sure pupils understand the directions; 
then have them complete the page inde-
pendently. 
5. Visual-auditory perception of final con-
sonants 
(Think-and-Do Book to accompany the new 
Our New Fr!en~p. 45). 
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Several exercises similar to the follow-
ing are presented: 
On the left is the sentence 
Sally put Tim on the ____ d. 
To the right of the sentence a table, a 
chair, and a bed are pictured. 
These directions are given: 
Point to the first row and have the in-
complete sentence, "Sally put Jim on the 
d," read. Ask, ':'What is this letter 
(point to the letter d)?" . Then have the 
~ietures at the right identified. Say, 
On each part of the page you are to read 
the sentence, look at the pictures at the 
right, and then draw a line under the · 
picture whose name ends with the sound of 
the letter at the end of the sentence." 
6. Substitution of initial consonants 
(Think-and-Do ~ to accompany the new 
Our New Friends, p. 22). 
A group of exercises similar to the fol-
lowing are presented at the top of the 
page: 
Our little yellow kittens 
do not have m_. 
Below tbe statement a book of matches 
some money, and a pair of mittens are 
pictured. 
At the bottom of the page a group of 
objects are listed at the left, and pic-
tures of the objects named jumbled at 
the right of the words. 
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These directions are given: 
In each box on the top part of the page~ 
have pupils read the sentence and draw a 
line under the picture whose name looks 
and sounds like the underlined word in 
the sentence except for the beginning 
letter. In the lower part of the page 
have pupils draw lines from the words to 
the appropriate pictures. 
7. Auditory imagery of words 
(Think-and-Do Book to accompany Guess 
Who, p:-21). -
Four boxes each containing a word and 
six pictured objects are given. The 
first box contains the word help. The 
six items pictured are a hat~ a cake~ 
a horn, a hammer, a horse~ and a heart. 
These directions are given: 
Auditory training should precede use of 
this page. Have objects named: hat~ 
cake, horn~ hammer~ horse~ heart; cow~ 
coat~ cup, sock, carrot, lemon; saw, 
sun, saddle, hen, lion, sailor; leaf, 
comb, lamp, letter, ladder, scissors. 
Point to the word help and have it read. 
Then point to the hat and ask~ . "Does I 
the name of this begin with the same 
sound that that .is at the beginning of 
1 the word help? Draw a line under the 
hat." ( Demons·trate.) Continu·e with th 
cake and horn. See that pupils are 
marking as directed. Then have them 
mark the other boxes independently. 
8. Visual-auditory perception of consonant 
(Think-and-Do Book to accompany Just 
Imagine;-p;-sr;--
Several exercises similar to the fol-
lowing sample are given: 
The letter r is in the left hand 
corner of the box. Three objects are 
pictured. There is a ring, a equirre 
and a star. Three blanks are below 
each object, representing the intial, 
medial, or final consonant sound in a 
word. In the sample the r would be 
placed on the first blank under the 
picture of the ring; the r would be 
placed in the middle blank under the 
picture of the squirrel; the r would 
be placed on final blank under the 
picture of the star. 
No specific directions are given. 
9. Visual-auditory perception of vowels 
(Think-and-Do Book to accompany the 
More FriendS and Neishbors, p. 7). 
A number of objects are pictured. Be-
neath each picture are the words 
short and long, followed by a blank. 
These directions are given: 
Have the pictured objects identified 
Ask, "What vowel sound do you hear 
in desk?" When pupils reply short 
e, direct them to write e after the 
word short below the picture. Have 
the next picture identified and ask, 
"What vowel sound do you hear in 
kite? Put an i after the word long 
unde~ the kite." Have the page com-
pleted independently. 
10. Blending consonant and vowel sound 
(Think-and-Do Book to accompany the ne 
Streets and RoadS1 p. 8). 
At the top of the page the following 
direction is given: 
Put a line under the right word. 
A group of boxes, each containing a 
picture of an object and two words is 
presented. The first box contains a 
picture of a punch and the words bunc~ 
and punch. 
These directions are given: 
Have the first picture identified. 
Then say, "One of the words below is 
the name of the pictured object. Whic~ 
one is it? Look at the two words unde 
each picture on the page. Think of I 
how they would sound. Then draw a 
line under the one that is the name o~ 
the picture." 
11. Auditory perception of syllables 
(Think-and-~~ to accompany the neJ I 
More Friends~ Neighbors 1 p. 40). 
In the exercise several items are pic-
tured followed by the words short and 
long. In the first part one syllable 
words are given; in the second part 
two syllable words are given. 
The directions are as follows: 
Point to the first picture and ask1 
''What do we call the part of a fire-
cracker that we light? What vowel 
9 '3 
sound do you hear in fuse?" When 
pupils reply long u, direct them to 
write u after the word long below the 
picture. Then have the first picture 
ln the second part of the page identi-
fied and ask, nWhat vowel sound did yo 
hear in the first part of pumpkin? I 
Write u after the word short at the 
le:rt below the picture. What vowel I 
sound did you hear in the second part? 
Write i after the word short at the 
right below the picture." Have the 
page completed independently. 
12. Auditory perception of accent 
(Think-and-Do Book to accompany the ne 
More StreetS and Roads, p. 23). 
- - . 
At the top of the page several objects 
are pictured, identified and numbered. 
A list of words each followed by 
a blank in which the syllable contain-
ing the a sound is underlined, is pre 
sented. A few of the words are 
sta ble ----
ae ei dent ----
daugh ter ----
fi nal ----
-
mar ble 
The following directions are given: 
Call attention to the numbered pic-
tures and have the sound of the vowel 
a in each identified. Then say, "In 
the underlined syllable of each word 
below you will hear a vowel sound tha 
you hear in the name of one of these 
pictures (point)." Have the word 
stable pronounced. Point to the pic-
ture key and ask, "In whieh name do 
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you hear the vowel sound of a that you 
hear in the underlined syllable of 
stable? Put the number of that picture 
after stable.'' Follow the same pro-
cedure with the words accident, daugh-
ter, and final. Then have the page com 
plated independently. 
13. Visual-auditory perception of syllables 
(Think-and-Do Book to accompany the new 
Streets and RoadS, P• 43). 
One syllable of eaeh werd below 
accented more than the other syllable. 
Sometimes it is the first syllable, as 
in foolish or moment. Sometimes it is 
the last syllable, as in asleep or 
parade. 
Draw a line under the accented syl-
lable in each word below. The first 
two are done for you. 
!2.2! ish hol ly to night twen ty 
a sleep com plain apron a go 
er rand cer tain rib bon East er 
Tues day fas ten be a ver uncle 
a lone jol ly far ther jin gle 
kiteh en be have air cle wel come 
bot tom lis ten be came a gainst 
be tween rob in gob ble les son 
mo ment sup per for get fid dle 
in vita per haps on ly fol low 
sprin kle Santa birth day por ridge 
sup pose din ner puz zle hun dred 
The following directions are given: 
Call attention to the picture and ask, 
"If you were calling through a mega-
phone to someone quite far away, 
which part o-f the word hello would yo 
I 
accent? Say the word to yourself be-
fore you decide." Have the sentences 1 
below the picture read silently. The 
point to the word foolish in the firs · 
column and tell the children to say 
the word to themselves. Ask, "Why is 
a line under the first syllable? Say 
the next word to yourselves. Why is 
a line under the first syllable? Say 
the next word to yourselves. Why is 
a line under- the last syllable?" Di-
rect pupils to say each word to them-
selves as they mark the page inde-
pendently. 
J. Developing structural-analysis skills 
1. Recognition of words formed by adding 
s to known root words 
(Think-and-Do Book to accompany the 
new Fun with Dick and Jane, p. 35). 
At the left side of the page are pic 
tures of an animal or groups of ani-
mals. At the right are either the 
singular or plural of the words 
identifying the pictured animals 
at the left. 
These directions are given: 
Point to the picture at the top left 
and ask, "What do you see here?" 
Then point to the word pig in the 
column at the right and ask, "What is 
this word?" Repeat with the word pigs. 
Then ask, ·"Which word tells what we saw 
in the picture? Let's draw a line ~rom 
the picture o~ the two pigs to the word 
pigs." Direct pupils to complete the 
page independently. 
2. Recognition o~ in~lected ~orms made by 
adding •s to known root words 
(Think-and-Do Book to accompany the new 
Fun with DICk and Jane, p. 57). 
Several sequential series o~ two pic-
tures are given ~ollowed by a question 
and alternate answers. The ~irst exer-
else consists o~ two pictures o~ Mothe 
and baby. In the ~irst picture Mother ! 
is cutting the cake; in the second pic-
ture Mother is giving a piece o~ cake 
to baby. 
What will Mother's baby girl say? 
She will say, "Hello." 
She will say, ''Thank you. " 
The ~ollowing directions are given: 
Discuss in sequence what is happening 
in the two pictures in the top row. 
Then have the question read. Ask, 
"What do you think Sally will say to 
Mother?n Then say, "There are t\'ITO 
answers to the question here (point) 
but only one is right. Read the two 
lines and see which one it is. On this 
page you are to look at the pictures in 
each row and think about what is hap-
pening. Then read the question and 
draw a line under the question you 
think is right." 
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3. Recognition of compound words made up 
of two known root words 
(Think-and-Do ~ to accompany the new 
Fun with Dick and Jane, P• 68). 
-----. 
Several exercises similar to the followl 
ing are presented: 
At the left is a picture of two 
children playing with a dollhouse. To 
the right of the picture are the fol-
lowing words and statements: 
doll house 
The friends have a dollhouse. 
The dollhouse is pretty. 
The following directions are given: 
Have the first picture discussed. Then 
point to the words doll and house at 
the right and have them pronounced. 
Say, !'There is a long word in this sen-
tence . (point) that is made of these two 
words. Read the sentence to yourselves 
What is the long word? Draw a line 
under it. Do you see -this word in the 
second sentence? Draw a line under it. 
Have pupils complete the page independ-
ently. 
K. Developing and applying phonetic understand-
ings 
1. Vowel letters stand for more than one 
sound 
(Think-and-Do Book to accompany the new 
Friends and Neighbors, p. 46). 
Four similar exercises each involving 
the various sounds of the letter a 
are given. 
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The first exercise has at the left, 
pictures of salt, a paw, and a wall, with 
the following list of words at the right: 
ball 
stay 
car 
talk 
bang 
had back 
small caw 
walt pay 
saw park 
call walk 
The following directions are given: 
Have the first group of objects at the 
left identified. Then point to the col-
umns of words beside it and say, "You are 
to draw a line under all the words here 
in which the letter a has the sound that 
it has in salt and paw and wall. What is 
the first word that has that sound?" Fol-
low the same procedure with the other col 
umns before having pupils mark the page 
independently. 
2. When i or a is followed by r, usually the 
vowel sound is neither long or short 
(Think-and-Do Book to accompany the new 
Friends an~Nerghbors, p. 28). 
Three sets of pietures and lists of word 
are given. 
In the first exercise a shirt, a 
skirt, and a circus are pictured. The 
following list of words is presented: 
white 
bird 
Bill 
girl 
fine 
chicken 
didn't 
give 
first 
night 
him 
five 
birthday 
Jim 
which 
These directions are given: 
dinner 
find 
kitten 
Have the first group of objects at the 
left identified. Say, "In what way do 
the names of the pictures sound alike?" 
(They all have the sound of i followed _ 
by r.) Repeat with the other two parts 
of the page. Then say, "On each part of 
the page you are to draw lines under all 
the words over here (point) in which the 
letter i has the sound that it has in 
the names of the pictures at the left." 
Have pupils mark the page independently. 
For slow-moving groups it may be advis-
able to give directions for marking each 
part of the page separately. 
3. When a is followed by 1 or w usually the 
a stands for the sound heard in call or 
saw 
(Think-and-Do ~ to aecempany the new 
Friends~ Neighbors, p. 60). 
In three parts, this exercise consists 
of a picture at the left with accompany-
ing descriptive text at the right. 
The first part shows a star-topped 
tree in front of a wall. Beside it is 
the following text: 
It is wintertime. 
A red wall is being the trees. 
The green fir tree is now a beau-
tiful Christmas tree. 
A yellow star is on top. 
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the rollowing directions are given: 
Say, ''Some or the words in the sen-
tences at the right or each picture 
are ones that you may not have seen 
berore, but you should be able to 
figure out how they sound and what 
they mean. After you have read the 
sentences, make the things in the 
picture the right color." 
4. The letter i is usually used to rep-
resent an 1 sound in the middle of a 
word; the letter y is used to repres-
ent an i sound at the end of a word 
(Think-and-Do Book to accompany the 
new FrTends-and_Neighbors, p. 34). 
Several G>bjeeta ue pictured at the 
top of the page. They include a 
knife, an iron, a thimble, a fish, 
a pie, and a tiger. Below the pic-
tures is the following list of words: 
bigger 
why 
five 
city 
Bobby 
rull 
dinner 
my 
give 
try 
surprise 
Boston University 
:School of Education 
Library 
money 
hungry 
give 
wish 
buy 
side 
milk 
more 
merry 
time 
which 
sniff wit 
will tie 
bunny hig 
honk hello 
wind buy 
why stor 
sleepy ride 
side fly 
tell making 
hide try 
sister night 
lOJ. 
swish mouse good-by family 
ten fly didn't own 
pony kitten sign candy 
These directions are given: 
Pronounce the name of the first pic-
ture. Ask, · "Did you hear an i sound 
in the word? Which i sound was it? 
Put an Lunder the picture." Conttn-
ue with the other pictures, directing 
pup :Us to put an S under the picture 
if they hear a short i sound. Then 
say, "In some of these words (point 
below) we can hear an i sound. In 
others we cannot." "Can you hear an 
i sound? Draw a line under the word.' 
Repeat with the second word. Ask, 
"What letter stands for the i sound?" 
Then have the page completed independ 
ently. 
5. Silentness 
(Think-and-Do Book to accompany the 
new More Friends and Neighbors, p.5) 
Several exercises similar to the fol 
lowing are presented: 
A picture of an egg cracking ope 
is followed by a statement and a 
blank. 
Jack said, "Look at this egg. 
It is cracking open." 
These directions are given: 
Call attention to the first picture 
and have the sentences read. Point 
to the underlined word and ask, 
"Does this word have an ending on it 
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What is the root word? In eaeh box 
the underlined word has an ending. 
You are to write the root word on the 
dotted line below (point)." 
6. Variability 
(Think-and-Do Book to accompany the 
new More Stre~and Roads, p. 59). 
Several exercises similar to the fol 
lowing are presented: 
I In which words below do you hear 
the sound that you hear at the begin-
ning of shy? 
ocean ashamed 
machine patient 
bushel direction 
scratch thirst 
radish sugar 
station delicious 
7. Principles ror determining vowel sound 
a. vowel position 
(Think-and-Do Book to accompany the 
new Streets and Roads, p. 21). 
Four objects are pictured with a 
blank beside each pictured word. 
The accompanying text is 
Look at the pictured words below. 
If the word has a short vowel sound 
in the first syllable, put S beside 
it. Ir it has a long vewel sound, 
10~ 
put L beside it. 
Below this exercise is the fol-
lowing statement and list of words: 
Put S or L beside each word 
below to show if the vowel sound 
in the first syllable is long or 
short. 
_my self _pig pen la zy 
-
_bug gy lad der Fri daJ" 
ti ny sta tion fan cy 
sil ver sis ter min ut 
_ yel low table Bob by 
fi nal hun dred · chat te 
-
bas ket ehim ney paper 
David gro cer tick e 
The following diree ti ons are given: 
"This page is about the vowel sound 
in first syllables. Read the sen-
tence at the top of the page and 
look at the first row of pictures. 
What sound of i do you hear in the 
first syllable of lion? What is 
the letter beside the picture?" Fol 
low the same procedure with the 
rest of the pictures in the row. 
Then have the next eight lines read 
and ask, "What letter will you put 
beside the baby? Why?" Continue 
with the remaining pic.tures. Then 
have the next three lines read . and 
ask, "What letter will you put be-
side myself? Why? beside buggy? 
Why? Have the page completed inde-
pendently. 
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b. silent vowels 
(Think-and-Do Book to accompany Just 
Imagine;-p;-2~ 
Several exercise~ in which two num-
bered words are given followed by a 
series of words in which the vowel 
sound is the same as in one or the 
other of the words. 
After the exercises are eomplet 
ed, these questions are to be answer 
ed. 
How many vowel letters do you see 
in these words? 
one two 
Which vowel letter stands .for a long 
sound? 
first second 
Which vowel letter is silent? 
first second 
These directions are given: 
"Pronounce the first two words at the 
left side of the page (point). How 
many vowel letters do you see in 
came? What vowel sound do you hear? 
Which vowel letter is silent?" Fol-
low the same procedure with the word 
rain. "Look at the words by the pie 
tures. If the long a sound is shown 
as it is in came, put 1 in front of 
the word. If the vowel sound is 
shown as it is in rain, put 2 in 
front of the word. Have the other 
pairs of words pronounced before the 
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c. r as a vowel controller 
(Think-and-Do Book to accompany Just 
. Imagine,-p:-2~ -
Under the question 
What Letter Comes After the Vowel: 
several eliptical statements similar to 
the following are given: 
The lady put her on her head. ha---
The sidewalk was as as a rock. ha---d 
She wore a ring on her left ____ • ha----d 
A group of pictures accompanied by the 
words that describe them are given. In 
each word the letter following the vowel 
is left blank. 
These directions are given: 
"In a word or part of a word, a consonant 
letter after a vowel tells you that the 
vowel is probably short, unless that con-
sonant letter is an r." Point to the 
skeleton words at the right of the page 
and say, "In each of these words the con-
sonant letter that follows the vowel has 
been left out. Read each sentence on the 
top half of the page and write in the mie -
ing consonant letter. Next look at each 
picture on the bottom half of the page. 
Complete each skeleton word in your mind 
and write in the consonant letter that ha 
been· left out." 
8. Relation of vowel sounas and syllables 
(Think-and-Do Book to accompany the new 
Stre·ets and Roads, p. 15). 
Below the statement are pictures of a 
pillow, a carriage, a baby, and a pumpki • 
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The text follows. 
In the first row you can hear ~ 
vowel in each name. In the second row 
you can hear !!£ vowels in each name. The 
number beside each picture tells how many 
syllables are in the name of that picture. 
Think of the name of each picture be-
low. Put 1 or 2 beside each picture to 
show how many syllables are in each name. 
The foll0wing directions are given: 
"This page is about vowels and syllables 
(present the words.) Read the sentence at 
the top of the page and look at the first 
row of pictures. How many vowel sounds do 
you hear in each name? What is the number 
beside each picture?" · Follow the same pro 
cedure with the next row of pictures. Then 
have the next five lines read silently and 
orally. Ask, "Why is the number 2 beside 
the pillow?" Have the page completed inde 
pendently. · 
9. Using visual clues to vowel sounds 
(Think-~-Do ~ to accompany the new 
More Streets ~Roads, p. 42). 
Draw a line under the letter or letters 
that help you know which vowel sound to 
try first for the vowel letter or letters 
in each word. The first few are done for 
you. 
night paw sold 
fair sauce claw 
dart bare her 
chew horn plain 
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soap park robe 
bold space sir 
dare bleat haste 
rage hail glare 
ta:!;!ght meal say 
talk fawn spark 
greet Claus burn 
waste threw whole 
jar kneel fight 
pair cloak .care 
salt harm peek 
caught right told 
third hide' caw 
blaze bean peach 
peel stew gnaw 
Special visual clues to syllabication 
(Think-and-Do Book to accompany the new 
More Streets and Roads, p. 15). 
Several sentences containing underlined 
words are given. Below the sentence is 
a word meaning about the same thing as 
the underlined word. One of the sen-
tences is as follows: 
In President Washington's time it 
took many days to build even a narrow 
bridge. 
construct 
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These directions are given: 
Read the first sentence. What is the 
underlined word? The word underneath 
the sentence (point) means about the 
same thing as build. Where do you thi 
the first syllable ends? Why? Pronounc 
the word." Have the sentence ·read with I 
the attack word substituted for the un-
derlined word. Then say, "Draw a line 
between the first and last syllables of 
the words below the sentences. Be sure 
to read the sentences first. They will 
help you to know the meanings of the 
new words and how to pronounce them." 
11. Using meaning clues to determine vowel 
sounds 
(Think-and-Do Book to accompany the new 
~Streets and Roads, p. 47). 
A picture of a leaf and a feather are 
numbered and identified at the top of 
the page. These words ·are below the 
pictures. 
---squeak ---leather ---peach 
---weak 
---pleasure ---creature ---meant 
---bleat 
---bean ---breath 
---head ---bread 
---already ---repeat 
---streak ---breathe 
Below this list are several sentences 
containing underlined words similar to 
the following: 
Prairie dogs are protected from 
the heat if they remain in their bur-
rows far below the ground. 
---- thread 
1Q9 
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The following directions are given: 
Call attention to the numbered pictures 
at the top of the page. Point to the 
rows of words below and say, "On this 
part of the page you are to put 1 before 
each word that has the vowel sound which 
you hear in leaf. Put 2 before each word 
that has the vowel sound you hear in the 
first syllable of feather. Then read the 
sentences in the boxes. Beside the word 
below the sentences put either 1 or 2 to 
show which vowel sound you hear in the 
word." 
12. Accent affects vowel sound in syllables 
(Think-and-Do -Book to accompany Just 
Imagine;-p;-ssr;-
Several exercises similar to the follow-
ing are given: 
Underline the accented syllable. 
Bargain 
The vowel sound in the accented 
syllable is the same as in 
chain car chair 
13. Using meaning clues to determine accent 
(Think-and-Do Book to accompany Just 
Imagine;-p-.-4sr;-
Several exercises similar to the follow-
ing are given: 
Father worked hard to food 
for the family. 
provide 
How many vowels do you see? 
----
How many vowels do you hear? 
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Which is the first syllable? 
Which is the accented syllable? 
What does this word mean? 
invite serve get 
The following directions are given: 
Work through the first box with pupils. 
Have the incomplete sentence read and the I 
missing word (provide) pronounced. Ask, 
"How many vowels do you see in provide? 
Write the answer on the blank. How many 
vowels do you hear in provide? Write the 
answer on the blank. What is ·the first 
syllable in provide: Write pro on the 
blank. Whieh is the accented syllable 
in provide? Write vide on the blank. 
What does provide mean? Draw a line unde1 
the answer. Do the other ~arts of this 
1 
page in just the same ·way. 
14. Combing meani ng and phonetic clues 
(Think-and-Do Book to accompany Just 
Imagine;-p;-9r:--
Several exercises similar to the follow- I 
ing are presented: 
A lady placed a chocolate cake on a 
pretty white tr ____ • 
A table and a tray are pictured below. 
These directions are given: 
"In each sentence, part of a word has 
been left out. Only the first two let-
ters of the word are printed. Read the 
sentence and think of a word that begins 
with the sounds the letters stand for 
and that fits the meaning of the sentenc • 
Then draw a line under the picture that 
==================·-eqes with that word." 
l l.l 
15. Blending syllables into word wholes 
(Think-and-Do Book to accompany the new 
Streets~ Roads, p. 51). 
Under an appropriate picture, several 
sentences containing underlined words 
similar t o the following are given: 
Yesterday the cook made five glass-
es of blackberry jelly. 
jelly 
These directions are given: 
Point to the underlined word and ask, 
"Where does the first syllable end? 
Why? Which syll.able is accented? -Draw 
a line under the accented syllable in 
the same word printed below the sen-
tence." Have pupils complete the page. 
Then as they discuss their responses 
for eaeh box, have them suggest other 
words that have the same vowel sound as 
in the accented syllable. 
16. Using visual clues to determine accent 
(Think-and-Do Book to accompany the new 
More Streets and ·Roads, p. 64). 
These words are given. 
agree firmly 
gentle reply 
richly hoggish 
creature tremble 
question knotted 
beyond sparkle 
dampish spiteful 
repeat neatly 
delight tumble 
picture harmless 
hearty nodding 
swimming unfit 
awake struggle 
kindness excite 
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Several sentences containing underlined 
words similar to the following are pre-
sented: 
The body of the moose that Jill saw 
in Canada was covered with long, shaggy, 
brown hair. 
These directions are given: 
"At the top of the page are some words 
that you know. When you mark the page, 
you are to draw a line under the accent-
ed syllable in each of them." Have the 
first sentence below read silently. 
Then point to the word shaggy and ask, 
''Is the first or second syllable accent-
ed in this word? Why? On the lower part 
of the page you -are to read the sentences 
and then draw a line under the accented 
syllable in the word below." 
17. Consonant substitution 
(Think-and-Do ~ to accompany the new 
Friends~ Neighbors, p. 4). 
Several exercises similar to the follow-
ing are presented: 
Sally said, "Will you please 
____ my apple for me?" 
peek peep peel 
These directions are given: 
Direct pupils to read the sentence in 
the first box. Then point to the words 
below and say, "One of these words be-
longs in the blank. Are these words 
alike in any way? In- what way are they 
different? What -are the words? Which 
one belongs in the sentence? Have the 
complete sentence read aloud. Then 
~ 
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say, ''You are to read the sentence or 
sentences in eaeh box and then draw a 
line under the word that belongs in the 
blank." 
18. Using visual clues to vowel sounds 
(Think-and-Do Book te accompany the new I 
Friends ana-Neighbors, p. 56). 
Several exercises similar to the fol-
lowing are given: 
One day three boys heard 
a bird in a nest 
-· 
sharp chirp 
Joe heard it first, Tom heard 
it second, and Billy heard it 
-· 
think third 
The following directions are given: 
"On each part of the page you are to 
look at the picture and read the sen-
tences below. Then draw a line under 
the word below that belongs in the 
blank in each sentence." 
19. Silent consonants 
(Think-and-Do Book to accompany the new 
More Friends and Neighbors, p. 3). 
Seven numbered items are pictured at 
the top of the page. They 'are 
1. a cake 
2. a tray 
3. a ball 
4. a barn 
11~ 
5. a kite 
6. a pig 
?. a bird 
Several exercises similar to the fol-
lowing are given: 
Oak Street was one of 
the streets in the town. 
main man 
The following directions are given: 
Call attention to the numbered pictur-
ed objects at the top of the page and I 
have the children identify the vowel 
sound heard in each. Then have the 
first sentence read and ask, "Which 
word below belongs in the sentence.? 
What vowel sound do you hear in it? 
What picture (point above) has that 
sound? Put the number of that pic-
ture after the word." (Demonstrate.) 
Have the p age completed independently. 
20. Syllabication principles 
a. First vowel followed by two con-
sonants 
(Think-and-Do Book to accompany the 
new More Stre~and Roads, p. 33). 
The following numbered words are 
given: 
1. end 4. inn 7. oak 
2. eat s. ice 8. boy 
3. her 6. odd 9. out 
Several sentences similar to the fol-
lowing, each containing an underlined 
llfi 
word are presented: 
Sojo's fishing poles were long and 
. ' 
slender. 
slender 
The following directions are given: 
Call attention to the numbered words at 
the top of the page and have the childre , 
identify the vowel sound heard in each. 
Have the first sentence read silently 
and orally. Call attention to the under 
lined word and have it pronounced. Then 
point to the word slender below the sen-
tence and say, "You are to draw a line 
under the accented syllable of the word 
slender. Next decide what vowel sound 
you hear in the accented syllable. In 
front of the word put the number of the 
word at the top of the page that has the 
same vowel sound." 
b. First vowel followed by single con-
sonant 
(Think-~-Do ~ to accompan1 the new 
More Streets and Roads, p. 44). 
Two stories, one about the beaver, and 
one about the otter are presented and 
are followed by these statements. 
An otter is more slender than a 
beaver. -----
Both otters and beavers have broad, 
naked tails. -----
The hind feet of both animals are 
webbed like a duck's feet. -----
Both animals collect food and store 
it away for winter. -----
Otters like to coast on their 
stomachs. -----
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.The following directions are given: 
Have the pictures of the otter and the I 
beaver identified. Then say, "Read the I 
paragraphs under each picture to find out 
more about each animal. When you have 
finished, read the sentences at the bot-
tom of the page. If the ~entence states 
a fact, write Yes after it." 
c. Final le 
(Think-and-Do ~ to accompany the new 
More Streets and Roads, p. 72). 
Several exercises similar to the follow-
ing are given: 
It was dangerous to go into the for-
est because a troll lived there. 
unwise unsafe 
These are the direction~: 
Have the first sentence read silently. 
Then say, "What is the underlined word 
in the sentence? Which of the two words 
below the sentence has about the same 
meaning? On each part of the page you 
are to read the sentence, look at the 
underlined word, and draw a line under 
the word below that has about the same 
meaning." 
L. Applying structural analysis in attacking new 
words 
1. Inflectional variants formed by adding, 
s 's, es, d, ed, n, en, er, and est of 
comparison, with no change in root word 
(Think-and-Do Book to accompany the new 
More FriendS and Neighbors, p. 57). 
The following list of words are given 
with a blank supplied after each word 
to be filled in by the pupil: 
13.7 
smiling -------- smarter ----------
having --------- straighten -------
shortest ------- really -----------
teaching ------- warmly -----------
carried - ... ------ reaches ----------
sadly ----------
suddenly -------
hiding ---------
trotted --------
mostly 
easier 
spotty 
laziest 
-----------
fiddling -----•- sliding ----------
brighter ------- branches ---------
loudest ·-------- saved ------------
listening ------ smallest ---------
silliest ------- drinks -----------
goes ----------- groceries --------
quitting ------- friendly ---------
angrily -------- meeting ----------
waddling ------- given ------------
taken ---------- louder -----------
teacher -------- surely -----------
These directions are given: 
"Each of the words on this page is made 
up of a root word and an ending. Look at 
the first word. What is the ending? 
What is the root word to which this ·end-
ing has been added? What was done to the 
root word smile bef.ore ing was added? On 
the dotted line opposite each word you 
are to write the root word to which end-
ing was added." 
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2. Derivatives formed by adding the suffix 
y with no change in root word 
(Think-~-Do ~ to accompany the new 
Friends~ Neighbors, p. 42). 
The following list of words are given: 
tricky jumpy sleepy 
hilly roomy rainy 
windy puffy smelly 
snowy woody bumpy 
milky 
Several statements similar to the fol-
lowing, each containing a blank for th 
missing word at the end of it, are pre-
sented: 
When night comes and our eyes 
will not stay open, we are 
-· 
Black Tim was full of tricks, 
so we can say that he was • 
-
The following directions are given: 
Have the first sentence read and ask, 
"What word should finish the sentence? 
Do you see the word sleepy over here 
(point)? You are to draw a line from 
each inc-omplete sentence to the word 
that finishes it.u After the page is 
marked, have pupils underline the ,root 
word in each variant form, and then, a 
a group, read the list of worde rhyth-
mically, tapping two beats for each 
word. 
3. Inflectional variants or derivatives 
formed by doubling the final consonant 
before adding an ending or a suffix 
l:J..9 
(Think-and-Do ~ to accompany the 
new Friends and Neighbors, p. 53). 
Several completed statements similar 
to the following are given: 
Tommy is ___ himself eomething 
good to eat. 
growing guessing getting 
Each statement is accompanied by an 
appropriate picture. 
These are the directions: 
''On this page you are to look at the 
picture at the left, then read the 
sentence over here (point) and draw a 
line under the word below that belongs 
in the blank space in the sentence." 
4. Recognizing words formed by adding the 
suffixes -y, -ly or -er of agent 
(Think-and-Do Book to accompany the ne~ 
More Frfenas and Neighbors, p. 37). 1 
Some similar statements to be complet-
ed are given. The first statement is 
as follows: 
1. People open cans 
with a ean -------------• 
To the right of the statements are pic l 
tures of the objects needed to fill 
the blanks. 
These directions are given: 
Have the first incomplete sentence 
read and ask, "What word is needed to 
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fini~h the sentence? What letters must 
you add to the word ·open when you write 
the word opener on the dotted line? 
Find a picture of a can opener over here 
(point right). Put the number 1 beside 
it. Finish each of the other sentences 
on the page. As you go, put the number 
of the sentence beside the right pic-
ture." 
5. Identifying root words in inflected or 
derived forms 
(Think-and-Do ~ to accompany the new 
More Streets and Roads, p. 17). 
The following list of words are given 
followed by blanks in which the pupil 
is to write the root word from which 
the word given has been formed: 
carrier elves ---------
sharpen chipped -------
starry -------- naughtiest ----
prancing ------ twinkling -----
heavily ------- laziness ------
flapped ------- diver ------~--
selves -------- knives --------
easiness ------ slipping ------
giggly fairies 
silken piggish 
fanciful ------ jingly --------
inquiring ----- merrier -------
hungriest ----- changing ------
flatten ------- childish 
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baking ------- shady ---------
plentiful ---- leaves --------
juicy -------- emptiness -----
loaves ------- furry ---------
quitter ------ parading ------
uglier ------- drummer -------
wrapped ------ ponies --------
replied ------ trotted -------
truly -------- sprinkler -----
These directions are given: 
''Each of the words on this page is made I 
up of a root word plus an ending or a 
suffix. On the dotted line opposite 
each word you are to write the root word 
to which the ending or suffix was added. , 
The first one has been done for you." 
6. Recognizing words formed by adding pre-
fixes or suffixes 
(Think-and-Do Book to accompany the new 
Streets and RoadS, p. 61). 
Several completion statements and two 
choices of words to complete the state-
ments are given. Each is similar to 
the following: 
During the ___ evening nobody 
dared to go outdoors. 
storm stormy 
The following directions are given: 
Direet pupils to draw a line under the 
word below each sentenee that belongs 
in the sentence. 
I 
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M. Combining structural and phonetic analysis 
1. Using context clues to check combined 
structural and phonetic analysis 
(Think-and-Do Book to accompany the new 
Streets and RoadS, P• 72). 
Several statements are given. In each 
one word is underlined. The under-
lined word is pictured above the statew 
ment and repeated below it. The first 
statement is as follows: 
The palace garden had a beautiful 
bed of tulips. 
tulips 
The following directions are given: 
Point to the first box and direct pu-
pils to look at the first picture and 11 
read the sentence. Point to the underl 
lined word and ask, "Where does the 
first syllable end? Why? Which syl-
lable is accented? · Draw .a line under 
the accented syllable in the same word 
printed below the sentence." Have pu-
pils complete the page. Then as they 
discuss their responses for each box, 
have them suggest other words that 
have the same vowel sound as in the ac l 
eented syllable. 
2. Using understandings that aid in identi 
fying and attacking a root word in an 
inflected, derived, or compounded form 
(Think-and-Do Book to accompany Just 
Imagine;-p;-3~ ----
Several incomplete short paragraphs or l 
statements are given. Below the state-
12'3 
menta are two choices of words, one of 
which fits into the meaning of the son-
tence. The first exercise given is as 
follows: 
Sometimes Wilfred's mother 
him into being quiet. But later he 
would find himself whistling louder 
than ever. 
shamed shammed 
These are the directions: 
"Read the sentence or short paragraph at 
the top of each box. One of the words 
at the bottom of the box belongs in the 1 
blank space. Draw, a line under the word 
that fits into the meaning of the sen-
tence." 
N. Developing dictionary skills 
1. I Comprehending simple definitions of mean-
ing 
(Think-and-Do Book to accompany More 
Streets and RoadS, p. 5). ----
Several sentences in whieh a portion is 
underlined are presented. Below the 
statement are six words, one of which 
may be used instead of the underlined 
portion. The first part is as follows: 
Molly opened her eyes wide and 
looked straight at Tar Baby when 
he began to talk. 
12~ 
yawned 
winked 
peeked 
giggled 
smiled 
stared 
These directions are given: 
Have the children read the sentence in 
the first box, calling attention to the 
underlined part. Then say, "You are to 
draw a line under the word below (point) 
that could be used in place of the un-
derlined part of the sentence." 
2. Understanding that a printed word form 
may represent more than one meaning 
(Think-and-Do Book to accompany the new 
More FriendS and Neighbors, p. 38). 
Several exercises similar to the follo~­
ing are presented: 
1. A ~ of snow was in front of 
Mrs. Goose's kitchen door. 
2. Mrs. Goose wanted to get some 
money at the town ~· 
---- She shoveled the snow away 
and hurried to the bank. 
The following directions are given: 
Have the numbered sentences under the 
first picture read aloud. Say, "Bank 
is underlined in both sentences. Does 
it mean the same thing both times? 
Now read the third sentence. Does· 
bank have the same meaning that it has 
in sentence 1 (point) or in sentence 2 
(point)? Put 2 in front of the sen-
tence to show that bank here means 'a 
place for keeping money.'" Have pu-
pils mark the rest of the page inde-
pendently. 
3. Recognizing alphabetical sequence 
12'5 
(Think-and-Do Book to accompany the new 
Streets and RoadS, p. 38). 
The pupil starts this self-directing 1 
assignment by reading the upper and 
lower case alphabets presented and 
filling in the letters missing from 
the alphabet given below. The fol-
lowing paragraph is then given: 
Read the four words in the first 
box below. Then look at each letter 
at the left-hand side of the box. Find 
a word that starts with that letter, 
and write the word on the line beside 
it. Do the same thing in the other 
boxes. Be sure to write a word on 
every line. 
The first box is as follows: 
already breath 
cage dozen 
a ----------------
b ----------------
c -----~----------
d ----------------
III. Promoting growth in Oral Language 
A. Formulating sentences 
(Think-and-Do Book to accompany the new We 
Look and See, -w6Work and Play, We Come and Q£, P• 42). 
I
I 
1 26 
Several phrases which describe only one of 
the two accompanying pictures are given. 
These directions are given: 
Point to the first box at the left and ask, l 
"What are these animals? The words tell 
about just one animal. n · Have the words 1 
read and ask, t1Which animal is little? 
Draw a line from the little animal to .the 1 
words is little." (Demonstrate.) "In each 
box look at the two pictures and read the 
words that tell about just one picture. 
Then draw a line from the right picture to 
the words that tell about it." After the 
page is marked, have pupils express in com-
plete sentences what they marked in each 
box. For example: The rabbit is little. 
The airplane can go. The clown is funny. 
The squirrel can see. 
B. Using narrative and expository expression 
(Think-and-Do Book to accompany the new 
Fun with~ and Jane, P• 54). 
Four sections, each containing four lines 
and a question are given. The first part 
is as follows: 
Sally said, "Oh, White Chicken. 
What do you have? 
Is that good to eat? 
Do you want to eat that?" 
Did the black chicken have something? 
Yes No 
These directions are given: 
"On each part of the page you are to look 
at the picture and read what Sally said. 
Then read the question (point) and draw a 
line under the word (point to Yes and No) 
that you think is the right answer to the 
g_uestion." 
12.7 
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G. Improving articulation 
(Think-and-Do Book to aecompan1 the new 
Fun with Dick~ Jane, p. 15). 
A word is give~ followed by three pictur- 1 
ed objects, two of which rhyme with the 
word. In the sample exercise the word 
Puff is given. A picture of a cuff, a 
muff, and a ball are shown. The cuff and I 
the muff are underlined. 
These directions are given: 
This page should be preceded by auditory · 
training. Point to the word Puff at the 
top of the page and have pupils read it. 
Then point to the pictures below and say, 
"The names of two of these pictures rhyme 
with the word Puff. Which two rhyme with 
Puff? Draw lines under the cuff and the 
muff. . In each box you are to read the 
word at the top and then draw a line unde 
the pictures below. whose names rhyme with 
the word." Have pupils complete the page 
independently. 
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CHAPTER III 
ANALYSIS OF THE DATA 
Tables 2 through 37 give the results of the analysis 
of the skills for which samples are given in Chapter II. 
Tables 38 through 54 give the results of the analysis of 
skills unlike those found in the Scott, Foresman workbooks 
for the first three grades. 
In the tables under the heading Grade Level, the let-
ters pp stand for preprimer; p stands for primer; 2/1 for 
second grade, first part; 2/2 for second grade, second part; 
3/1 for third grade, first part, and 3/2 for third grade, 
second part. The Macmillan Company and Row, Peterson and 
Company workbooks are not divided into parts so that the 
grade number stands for a complete grade. 
The parenthesis following the page numbers for each 
grade contain the grade totals for that particular skill. 
Under the heading Total, the figures given are the totals 
for the particular publisher for that skill for all grades 
included. 
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TABLE 2 
Interpreting the Main Idea 
Publisher 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Grade 
Level 
pp 
9 
1 
2/1 
2/2 
3/1 
3/2 
PP 
p 
1 
2/1 
2/2 
3/1 
3/2 
2/1 
2/2 
3/1 
3/2 
Page Numbers Total 
9, 11, 12, 14, 15, 16, 18, 20, 
22, 23, 24, 26, 28, 34, 35, 39, 
40, 42, 44, 46, 48 50, 57, 59, 
60, 61, 62, 64 (28) 
36, 58, 59, 68, 79 (5) 
8, 14, 23, 26, 32, 38, 47, 54, 
56, 59, 67, 73 (12) . 
28, 38, 58, 78, 91, 92, 94, 96 
(8) 
23, 34, 37, 64, 
(8) 
86, 92, 96, 110 
1, 28, 30, 32, 38, 45, 69, 74, 
104, 107, 111, 112 ( 12) 
1, 6, 12, 13, 16, 20, 23, 31, 
32, 38-39, 44, 47, 55, 58, 65, 
66, 73, 85, 89, 95, 101 ( 22) 95 
1, 17, 23, 34, 43, 44, 47, 62, 
71, 73, 77, 82, 83, 84, 91 ( 15) 
18, 26, 33, 35, 45, 50, 59, 78, 
82, 98, 1.03 (11) 
' 16, 25, 35, 45, 47, 55, 58, 75, 
79, 95 (10) 
2, 8, 11, 16, 29, 52, 59, 63, 64, 
78, 86, 105 (12) 
8, 25, 35, 43, 46, 54, 68, 75, 87, 
90 ( 10) 
7, 11, 20, 41, 47, 59, 68, 77, 83, 
86, 91, 95 (12) 
6, 10, 12, 19, 23, 35, 45, 51, ·sa, 
60, 62, 63, 72, 91 ( 14) 84 
5, 10, 18, 24, 38, 39, 60, .61, 78, 
81, 90, 96, 101 (13) 
41, 83, 86, 97 ( 4) 
18, 40, 60, 69, 
(8) 
83, 88, 107, 111 
12, 22, 38, 41, 49, 51, 85, 88, 
100, 111 (10) 35 
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TABLE 2 (cont.) 
Interpreting the ~ ~ 
Grade 
Publisher Level Page Numbers Total 
Macmillan pp 47-48, --109-110 ( 4) 
Company p 2, 4, 65-66, 91 ( 5) 
1 104-106 ( 3) 
2 191 (1) 
3 16, 53, 57, 82, 134 (5) 
Row, pp 20 (1) 
Peterson 1 1, 4, 5, 7, 11, 13, 20, 25, 
and Company 26, 34, 37, 40, 47, 76, 79 (15) 
2 19, 33, 49, 53, 55, 106, 124, 
125 ( 8) 
3 25, 28, 33, 54, 56, 59, 63, 68, 
81, 92, 102, 105, 112 (13) 
American Book Company presented the largest number of 
practices, 95; Macmillan Company the least, 18. 
18 
37 
13!l 
13{2 
e TABLE 3 
InterEreting Ideas in Seg,uence 
Publisher Page Numbers Total 
American pp 1, 5, 7 , 12, ·14, 18, 34, 35, 
Book 43, 50, 55, 60, 62, 67, 69, 
Company 74 (16 
p 37, 48 ( 2) 
1 24, 26, 67, 90 ( 4) 
2/1 18, 38, 42, 48, 50, 51, 64, 79, 
94 (9) i 
2/2 2, 17, 23, 58 ( 4) 
3/1 28, 46, 87, 97, 99 (5) 
3/2 4, 16, 47, 63, 76, 77, 87, 95, 
100, 109, 126 (11) 51 
Ginn and PP 1, 4, 28, 33, 36, 37, 48, 54, 
Ce>mpany 61, 65, 70 (11) 
p 8, 35, 43, 48, 63, 67, 69, 80, 
82, 87, 91, 105 (12) 
1 11, 15, 16, 26, 28, _40, 45, 52, 
62, 63, 73, 75 (12) 
2/1 9, 51, 69, 87, 88 (5) 
2/2 9, 30, 53, 60, 84, 93 ( 6) 
3/1 6, 25, 49, 79 ( 4) 
3/2 25, 41, 67, 76 ( 4) 54 
Houghton- 2/2 71 (1) 
Mifflin 3/1 15, 45 ( 2) 3 
Company 
Macmillan pp 47-48, 109-110 ( 4) 
Company p 3 ( 1) 
1 2, 3, 28, 29, 103-106 (8) 
2 129, 178 ( 2) 
3 3, 46 ( 2) 17 
Row, 
Peterson and pp 8, 10, 12, 17, 21, 34, 46, 57, 
Company 60, 62, 69, 70, 72 (13) 
p 7, 11, 20, 26, 33, 34, 37, 42, 
52, 56, 60, 64, 74, 88, 95, 99 
100, 105, 107 (19) 
1 2, 16, 36, 51, 56, 61, 100 ( 7) 
2 5, 25, 41, 81, 104, 120 ( 6) 
3 13, 17, 42, 49, 74, 88, 98 ( 7) 52 
Ginn and Company presented the largest number of practices 
e 54; Houghton-Mifflin Company the least, 3. 
TABLE 4 
Noting 2£ Recalling Specific Details and Perceiving Their 
Relationship 
Publisher 
American 
Book 
Company 
Ginn and 
Company 
Grade 
Level 
PP 
p 
1 
2/1 
2/2 
3/1 
3/2 
pp 
p 
1 
2/1 
2/2 
3/1 
3/2 
Page Numbers Total 
6, 7, 9, 24, 40, 42, 47, 74, 
75 ( 9) 
6, 10, 12, 17, 21, 29, 32, 44, 
59, 64, 65, 70, 73, 79 (15) 
1, 7, 15, 18, 26, 32, 33, 38, 
42, 50, 53, 56, 62, 64, 67, 70 
77, 84, 86, 87, 96 (21) 
1, 7, 33, 36, 44, 46, 50, 55, 
58, 69, 78, 84, 93, 96 (14) 
9, 12, 17, 26, 33, 37, 42, 46, 
53, 55, 62, 67, 70, 80, 84, 88, 
89, 101, 102, 106, 107, 109, 
112 (23) 
15, 45, 50-51, 54, 56, 58, 59, 
74, 76-77, 104, 111, 112 (14) 
1, 4, 6, 11, 21, 23, 26, 29, 
31, 44, 48, 93, 98, 99, 117 (15) 96 
27, 45, 47, 64, 71, 73, 75, 77, 
79, 81, 84, 86, 87, 90 (14) 
11, 13, 18, 22, 24, 32, 33, 37, 
42, 47, 55, 66, 76, 83, 86, 93, 
108 (17) 
11, 15, 18, 30, 45, 52, 53, 63, 
79, 95, 102, 107 (12) 
3, 10, 14, 21, 33, 34, 39, 45, 
51, 55, 61, 68, 70, 75, 83, 84, 
86, 94, 95, 98, 102 (21) 
14, 21, 24, 34, 44, 48, 51, 53, 
64, 70, 75, 78, 94 (13) 
1, 4, 29, 36, 39, 45, 46, 48, 52, 
53, 54, 61, 63, 64, 71, 78, 81 (17) 
1, 17, 18, 21, 25, 28, 30, 32, 37, 
39, 41, 43, 47, 49, 53, 56, 65, 
69, 76, 84, 93 (21) 115 
13~ 
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TABLE 4 (cont.) 
Noting ~ Recalling S:Qeeific Details and Perceiving Their 
RelationshiE 
Grade 
Publisher Level Page Numbers Total 
Houghton- p 40, 48, 68 ( 3) 
Mifflin 1 1, 2, 4, 22, 24, 63, 97 ( 7) 
Company ' ~/1 5, 23, 24, 25, 26, 29, 37, 39, 
41, 42, 45, 49, 50, 52, 56, 59, 
62, 64, 67, 77, 79, 85, 88, 89, 
97, 102 (24) 
2/2 3, 4, 6, - 24, 46, 51, 56, 68, 70, 
71, 84, 87, 89, 92, 99 (15) 
3/1 1, 7, 9, 10, 12, 15, 22, 23, 27, 
39, 41, 44, 46, 54, 59, 61, 68, 
3/2 
78, 79, 83, 86, 87, 99, 111 (24) 
1, 2, 3, 4, 11, 13, 14, 23, 37, 
40, 41, 47, 50, 59, 72, 75, 84, 
89, 90, 91, 92, 93, 99, 102, 
106, 107, 111 (27) 100 
Macmillan pp 1, 2, 11, 21 ( 4) 
Company p 4, 5, 7, 16, 17, 18, 22, 28, 40, 
48, 51, 54, 55, 56, 58, 59, 60, 
62, 68, 71, 72, 78, 82, 83, 84, 
86, 88, 90, 94, 95, 97, 99, 101, 
104 ( 34) 
1 4, 5, 9, 10, 22, 34, 42, 54, 58, 
63, 71, 72, 91, 92, 95, 114, 125, 
127, 129, 134, 136, 138, 139, 
140, 141, 143, 146, 147, 148, 
151 (30) 
2 1, 2, 3, 4, 6, 10, 11, 12, 13, 15, 
16, 22, 39, 40, 48, 57, 60, 63, 
66, 74, 84, 101, 108, 110, 116, 
124, 128, 130, 169, 171, 172, 180, 
181, 186, 187, 188, 189 (37) 
3 1, 3, 8, 23, 24, 26, 29, 32, 37, 
40, 45, 49, 50, 54, 58, 65, 68, 
70, 75, 83, 88, 92, 94, 97, 98, 
99, 100, 102-, 107, 108, 109, 110, 
113, 114, 116, 119, 121, 122, 123, 
125, 131, 136, 138, 140, 146, 156, 
159, 160, 163, 164, 167, 168, 170, 
171, 173, 174, 175, 178, 179, 181, 
182, 183, 186, 191 (64) 169 
TABLE 4 (cont.) 
Noting ~ Recalling Specific Details and Perceiving Their 
Relationship 
Grade 
Publisher Level 
Row, p 
Peterson 
and Company 1 
2 
3 
Page Numbers Total 
24, 38, 70, 78, 92, 96, 106 
(7) 
5, 13, 22, 28, 33, 36, 37, 43, 
50, 61, 64, 67, 72, 78, 85, 91, 
96, 103, 108, 110, 113, 114, 
115, 120, 123 (25) 
1, 9, 11, 13, 23, 24, 29, 31, 
37, 65, 66, 67, 77, 87, 92, 93, 
95, 97, 99, 100, 102, 108, 111, 
122, 126 (25) 
1, 3, 5, 33, 35, 44, 53, 54, 56, 
59, 61, 68, 71, 81, 84, 95, 105, 
124 (18) 75 
Macmillan Company presented the largest number of prac-
tices, 169; Row, Peterson and Company the least, 75. 
13'5 
TABLE 5 · 
Recognizing Emotional Reactions, Motives and Inner Drives of 
Story Characters 
Grade 
Publisher Level Page Numbers Total 
American 2/1 4, 7, 22, 39, 74 ( 5) 
Book 2/2 3, 20, 77, 81, 93 ( 5) 
Company 3/1 19, 53 ( 2) 
3/2 1 2 , 40, 83, 91, 115 (5) 
Ginn and 3/I ffil 22, 32, 68, 91 (5) 
Company 3/2 12, 79 ( 2) 
Houghton-
Mifflin 
Company 
Macmillan 1 148 (1) 
Company 2 167 (1) 
3 106, . 152 ( 2) 
Row, p 28 (1) 
Peterson 2 3, 7 ( 2) 
and Company 3 78 ( 1) 
American Book Company presented the largest number of 
practices, 17; Houghton-Mifflin Company had none. 
17 
7 
0 
4 
4 
156 
TABLE 6 
Interpreting Ideas Implied, But Not Directly Stated or 
Pictured 
Grade 
Publisher Level Page Numbers Total 
I 
American p 9, 13, 24, 30, 56, 61 73 ( 7) 
Book 1 2, 18, 48, 85 ( 4) 
Company 2/1 42, 62, 63, 70, 75 ( 5) 
2/2 5,' 31, 34, 35, 51, 57, 58, 59, 
67, 74, 77, 80, 81, 93, 97, 
105, 109, 112 {18) 
3/1 1, 5, 6, 19, 23, 29, 42, 45, 
53, 55, 59, 61, 90, 108 ( 14) 
3/2 1, 12, 20, 66, 85 ( 5) 
Ginn and 
3fo 
31, 41, 51, 64, 89 ( 5) 
Company 26 (1) 
Houghton- 2/2 15, 40 ( 2) 
Mi.f.flin 3/1 49 ( 1) 
Company 3/2 17, 21, 25, 74, 76, 102 (6) 
Macmillan 2 136, 184 { 2) 
Company 3 2 {1) 
Row, pp 7, 12, 17, 33, 34, 36, 37, 38, 
Peterson 39, 40, 41, 42, 43, 46, 47, 50, 
and Company 52, 54, 56, 57, 58, 59, 60, 61, 
62, 64, 65, 67, 68, 70, 71, 72, 
74, 75, 77, 78 (36) 
p 6, 8, 18, 23, 26, 36, 38, 42, 55, 
73, 82, 98, 108 ( 13) 
1 107, 113, 115, 116, 121, 126 (6) 
2 45 ( 1) 
3 9, 78 ( 2) 
Row, Peterson and Company presented the largest number o.f 
practice~, 58; Macmillan Company the least, 3. 
53 
6 
9 
3 
58 
1 57 
138 
e TABLE 7. 
InterEreting Fi3urative LanguaSie 
Grade 
Publisher Level PaSie Numbers Total 
American 3/l 62, 78 ( 2) 
Book 3/2 86, 104, 115 ( 3) 5 
Company 
Ginn and 3/2 70 (1) 1 
Company 
Houghton- 3/l 65, 66 ( 2) 
Mifflin 3/2 47, 8:3 ( 2) 4 
Company 
Macmillan 
Company 0 
Row, 3 21, 86, 115 ( 3) 3 
Peterson 
and Company 
e 
American Book Company presented the largest number of 
practices, 5· 
' 
Macmillan Company had none. 
e 
TABLE 8 
Forming Sensory Images - Visual 
Publisher 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
rade 
Level 
pp 
1 
2/~ 
2/2 
3/1 
3/2 
pp 
p 
1 
2/1 
2/2 
3/1 
3/2 
pp 
3/1 
pp 
p 
1 
2 
3 
pp 
p 
1 
2 
3 
Page Numbers 
32 (1) 
16-17, 24, 27, 29 (5) 
5, 14 ( 2) ' 
10, 16, 27, 46, 101 (5) 
2, 11, 47, 62, 69, 87 (6) 
60, 87, 89, 100, 111 (5) 
3, 20, 25, 26, 28, 41, 42, 
48, 49, 55, 59, 60, 70, 74, 
94, 95 (16) 
17, 36, 54, 73, 99 (5) 
19, 20, 33, 34, 51, 71, 72, 
86, 111 (9) 
15, 30, 46, 47, 81, 96, 110 
( 7) 
12, 23, 37, 50, 61, 71, 83, 
95 (8) 
14, 55, 56, 88, 96 (5) 
16, 34, 75, 96 (4) 
9, 16, 17, 18, 25 (5) 
49, 59, 71, 112 (4) 
46, 111, 112 (3) 
39, 64, 67, 98, 103 (5) 
8, 26, 51, 59, 107, 149 (6) 
41, 75, 98, 139, 190 (5) 
21, 33, 41, 63, 81, 96, 115, 
137, 155, 172, 180 (11) 
1, 2, 4, 9, 11, 12, 13, 17, 19, 
21, 26, 29, 31, 34, 36, 47, 50, 
56, 65, 71, 73, 79, 80 (23) 
6, 8, 10, 18, 23, 26, 33, 77, 
81, 87, 91 (11) 
3, 6, 9, 12, 15, 18, 21, 27, 30, 
35, 38, 41, 46, 49, 52, 55, 58, 
63, 69, 70, 74, \ 77, 80, 84, 86, 
88, 90, 93, 99, 102, 105, 112, 
117 (33) 
39 (1) 
9 ( 1) 
139 
Total 
24 
54 
9 
30 
69 
-=======;~=====R.aw, ~~epson~aaa-Ge~~ -r~seat~a~ ne ~arges~ numb~? of *========= 
practices, 69; Houghton Mifflin Company the least, 9. 
TABLE 9 
Forming Sensory Images - Auditory 
Publisher 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mif'f'1in 
Company 
Grade 
Level 
1 
2/2 
3/1 
pp 
p 
1 
2/1 
2/2 
3/1 
3/2 
pp 
p 
1 
2/1 
2/2 
3/1 
3/2 
Page Numbers 
16-17 (2) 
Total I 
10, 24, 27, 44 (4) 
88 (1) 
1, 4, 6, 10, 11, 12, 23, 25, 
28, 29, 30, 31, 33, 36, 39, 
41, 42, 50, 51, 59, 70, 85 
( 22) 
4, 17, 23, 36, 40, 54, 57, 
72, 73, 99 (10) 
19, 20, 30, 34, 35, 48, 51, 
53, 65, 66, 71, 72, 77, 86, 
111 (15) 
15, 30, 46, 47, 81, 96, 110 
( 7) 
12, 23, 37, 50, 61, 71, 83, 
95 ( 8) 
14, 55, 56, 60, 96 (5) 
7, 16, 34, 75, 96 <sr 
5, 9, 11, 16, 24, 32, 59, 60, 
75, 79, 80 (11) 
5, 9, 10, 13, 15, 21, 23, 34, 
37, 49, 54, 58, 69, 74, 75, 84, 
94, 103 (18) 
1, 2, 3, 4, 7, 9, 11, 12, 13, 
14, 16, 30, 31, 32, 41, 47, 50, 
51, 55, 56, 58, 59, 62, 73, 74, 
75, 76, 77, 78, 79, 80, 81, 82, 
83, 84, 85, 86, 89, 90, 91, 92, 
93, 95, 99, 100, 101, 102, 103, 
110, 111 (50) 
22, 35, 36, 43, 48, 57, 58, 74, 
75, 84, 92, 109 (12) 
5, 8, 9, 19, 30, 48, 62, 72, 94, 
106 (10) 
3, 4, 6, 11, 13, 14, 17, 19, 26, 
29, 48, 52, 53, 55, 56, 58, 67, 
72, 73, 74, 75, 76, 81, 82, 89, 
91, 92, 94, 95, 96, 98, 101, 
102, 108 (34) 
8, 9, 10, 15, 16, 26, 27, 31, 32, 
33, 38, 44, 45, 46, 57, 60, 66, 68, 
69, 70, 81, 82, 101, 104, 105, 107, 
108, 110, 112 (29) 
7 
72 
164 
14Q 
TABLE 9 (cont.) 
Forming Sensory Images - Auditory 
Grade 
Publisher Level 
Macmillan 
Company 
Row, 
Peterson 
and Company 
pp 
p 
1 
2 
3 
pp 
p 
1 
Page Numbers -
46, 111, 112 (3) 
39, 64, 67, 98, 103 (5) 
8, 26, 51, 59, 107, 133, 149 
(7) 
18, 41, 47, 49, 75, 98, 115, 
139, 190 (9) 
21, 33, 41, 63, 81, 96, 115, 
121, 137, 144, 155, 172, 180, 
186, 190, 192 (16) 
64, 65, 73, 78, 79, 80 (6) 
54, 58, 62, 68 (4) 
3, 6, 9, 12, 15, 18, 21, 27, 
30, 35, 38, 41, 46, 49, 52, 
55, 58, 63, 69, 74, 77, 80, 
84, 86, 88, 90, 93, 99, 102, 
105, 112, 117 (32) 
Total 
40 
42 
Houghton-Mifflin Company presented the largest number of 
practices, 164; American Book Company the least, 7. 
14a 
TABLE 10 
AnticiEating Outcomes 
Grade 
Publisher Level Page Numbers Total 
American PP 66 (1) 
Book p 2, 8, 20, 30, 48, 56, 64, 66, 
Company ( 8) 
1 28, 91 ( 2) 
2/1 2, 6, 37, 69, 74, 85, 96 (7) 
2/2 21, 40, 48, 54, 62, 72, 73, 
82 (8) 
3/1 6, 12, 53, 90 ( 4) 
3/2 37, 66, 67, 124 ( 4) 34 
Ginn and 1 39, 65, 68 ( 3) 
Company 2/1 17, 25, 48, 52, 61, 76, 107 ( 7) 
2/2 so, 85, 93 ( 3) 
3/1 61 (1) 
3/2 14, 83 ( 2) 16 
Houghton- 0 
Mifflin 
Company 
Macmillan 0 
Company 
Row, pp 17, 21, 34, 46, 58, 60, 62 ( 7) 
Peterson 1 37, 107, 128 ( 3) 
and Company 2 '1, 23, 24, 33, 48, 106 ( 6) 
3 78 (1) 17 
American Book Company presented the largest number of 
practices, 34; Houghton-Mifflin Company and Macmillan Company 
had none. 
1 4<2 
14~ 
TABLE 11 
Exerci~ing Judgment ~ Drawing Conclusions 
rade 
Publisher Level Page Numbers Total 
American pp 48, 53, 54, 64, 69, 72, 80 ( 7) 
Book p 13, 18, 19, 47, 57, 74 (6) 
Company 1 15, 27, 35, 36, 39, 57, 72, 
80 (8} 
2/1 8, 14, 20, 21, 27, 29, 30, 
42, 52, 53, 59, 62, 70, '72, 
75, 76, 84, (17) 
2/2 7, 18, 26, 36, 43, 45, 51, 54, 
62, 67, 72, 80, . 83, 92 (14) 
3/1 5, 9, 13, 23, 30, 33, 44, 45, 
48, 55, 57, 70, 72, 74, 76, 
77, 79, 82, 86, 89, 94, 103, 
110, 111, 112 ( 25) 
3/2 4, 10, 13, 23, 32, 37, 38-39, 
43, 47, 50-51, 53, 56, 59, 62, 
64, 66, 67, 72, 74, 76-77, 79, 
81, 85, 98-99, 101, 108, 109, 
112 1 110, 116, 124, 125 (35) 
Ginn and pp 28, 54, 61, 71, 75, 78, 80, 83, I Company 84, 89, 90, 91 ( 12) 
p 5, 11, 12, 18, 29, 30, 31, 39, 
42, 43, 47 , 56, 58, 67' 74, 76, 
77, 83, 9~, 101 ( 20) 
1 12, -21, 22, 26, 36, 37, 42, 44, 
48, 70, 7'7, 81, 84, 99, 100 (15) 
2/1 1, 17, 19, 20, 31, 32, 34, 36, 
38, 39, 42, 54, 64, 97, 104 (15) 
2/2 2, 4, 11, 26, 29, 41, 54, . 63, 64, 
69, 70, 72, 77, 78, 85, 86, 87, 
90, 92 ( 19) 
3/1 2, 7, 13, 17, 18, 21, 22, 28, 34, 
57, 59, 62, 68, 74, 81, 85 (16} 
3/2 1, 6, 8, 9, 14, 18, 23, 26, 32, 
49, 51, 53, 58., 59, 60, 66, 74, 
79, 80, 81, 83, 85, 88, 93, 95 
( 25) 122 
TABLE 11 (cont.) 
Exercising Judgment and Drawing Conclusions 
Grade 
Publisher Level Page Numbers 
Houghton- p 22, 35, 42, 43, 44, 93, 97, 
Mifflin 98, 99 (9) 
Company 1 17, 18, 20, 21, 23, 24, 39, 
45, 52, 68, 69, 78, 87, 88 
( 14) 
2/1 4, 15, 16, 17, 19, 27, 28, 40, 
44., 53, 60, 65, 78, 80, 81, 82, 
86, 98 (18) 
2/2 1, 4, 14, 29, 39, 41, 55, 59, 
67, 87, 91, 97, 112 (13) 
3/1 18, 21, 27, 40, 49, 60, 71, 88, 
90 ( 9) 
3/2 1, 2, 7, 14, 17, 18, 43, 55, 73, 
74, 75, 77, 86, 99, 112 (15) 
Maemil1an pp 4, 15, 23, 28, 37, 52, 65, 87 
Company ( 8) 
1 27, 43, ' 60, 76, 81, 108, 112, 
116, 120, 126, 131, 137, 150, 
163 (14) 
2 19, 40, 73, 74, 97, 117, 131, 
138, 144, 149, 150, 163, 183, 
186 (14) 
3 4, 9, 20, 31, 33, 56, 62, 89, 
91, 93, 104., 106, 117, 129, 148, 
184., 189 (17) 
Row, pp 40 ( 1) 
Peterson p 4., 7, . 10, 15, 23, 26., 33, 37, 
and Company 42, 90, 94, 96, 109 (13) 
1 5., 11., 13, 23, 25., 26, 33, 34, 
50, 56, 57, 67, 83., 87, 89, 92, 
97, 113., 123, 124, 128 ( 21) 
2 1, 7., 11, 13, 37, 48, 67, 77, 
93, 107, 108 ( 11) 
3 33, 35., 47, 54, 56., 59, 81., 83, 
88, 95, 105., 107, 111, 114, 118 
(15) 
Ginn and Company presented the largest number of 
practices, 122; Macmillan Company the least, 53. 
144 
Total 
78 
53 
61 
TABLE 12 
.Perceiving Relationships - Time 
Publisher 
Grade 
Level Page Numbers Total 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
p 
1 
2/1 
2/2 
3/2 
1 
2/1 
1 
3 
3 
55, 66 (2) 
1, 55 (2) 
92 ( 1) 
73, 91 (2) 
13 (1) 
22 ( 1) 
17 ( 1) 
63 ( 1) 
5, 66, 99, 106, 108, 169 (6) 
10, 110 ( 2) 
American Book Company presented the largest number of 
practices, 8; both Ginn and Company and Houghton-Mifflin 
Company had the least with 2 each. 
8 
1 
1 
7 
2 
145 
TABLE 13 
Perceiving Relationships - Place 
Publisher 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
Grade 
Level 
1p 2 1 
2/2 
3/1 
3 
2 
3 
Page Numbers 
12 ( 1) 
17, 48, 56, 58 (4) 
5, 34 ( 2) 
97 ( 1) 
108, 112, 114 (3) 
84, 91, 114, 115, 116 (5) 
9, 10, 32, 35, 57, 80, 104, 
109, 110, 124, 126, 127 (12) 
Total 
8 
0 
0 
3 
17 
Row, Peterson and Company presented the largest number 
of practices, 17; both Ginn and Company and Houghton-Mifflin 
Company had none. 
1 .?1!'5 
TABLE 14 
Perceiving Relationships - Analogous 
Grade 
Publisher Level Page Numbers Total 
American pp 27 (1) 
Book 2/2 14 (1) Company 80 (1) 
3/2 97 ( 1) 
Ginn and 2/1 44 (1) 
Company 
Houghton- 2/2 57 (1) 
Mifflin 3/1 24 ( 1) 
Company 3/2 19, 25, 63, 64 ( 4) 
Macmillan 
Company 
Row, pp 3 ( 1) 
Peterson p 27, 29, 30, 41, 45, 47, 51 ( 7) 
and Company 3 80, 126 ( 2) 
Row, Peterson and Company presented the largest number 
of practices, 10; Macmillan Company had none. 
4 
1 
6 
0 
10 
14.7 
TABLE 15 
Perceiving RelationshiJ2S - Association 
Grade 
Publisher Level Page Numbers Total 
American pp 2, 3, 4, 5, 6, 7, 8, 9, 10, 
Book 11, 12, 15, 16, 17, 18, 19, 
Company 20, 21, 22, 23, 24, 25, 27, .· 
30, 31, 32, 33, 34, 35, 37, 
38, 39, 40, 41, 42, 43, 44, 
45, 46, 47, 48, 50, 51, 52, 
53, 54, 55, 56, 57, 58, 59, 
60, 61, 62, 
(58) 
67, 68, 69, 73, 
p 1, 4, 14, 
51 (9) 
20, 26, 37, 39, 47, 
1 2, 5, 29, 34, 37, 40, 45, 47, 
48, 60, 76, 79, 87, 93 ( 14) 
2/1 4, 6, 7, 16, 17, 32, 56, 57, 
58, 68, 92 (11) 
2/2 1, 14, 29, 33, 34, 35, 46, 56, 
59, 81, 95, 111 (12) 
3/1 7, 11, 12, 14, 21, 22, 26, 32, 
57, 67, 87, 109 (12) 
3/2 17, 33, 42, 54, 60, 71, 106, 
112, 118, 122 (10) 126 
Ginn and . pp 3, 4, 5, 7, a, 9, 12, 13, 14, 
Company 17, 19, 22, 26, 27, 31, 32, 34, 
44, 46, 51, 54, 55, 58, 61, 62, 
64, 66, 69, 70, 71, 74, 77, 78, 
79, 81, 82, 87, 93, 95 ( 39) 
p 1, 2, 12, 16, 22, 45, 61, 63, 71, 
94, 105, 110, 111 (13) 
1 10, 92, 104, 105 ( 4) 
2/1 1, 19, 27, 28, 31, 39, 56, 76, 79, 
84 (10) 
2/2 3, 15, 25, 44, 91 (5) 
3/1 1, 24 ( 2) 
3/2 30, 48, 74, 91 ( 4) 77 
149 
TABLE 15 (cont.) 
Pereeiving Relationshi:Es - Association 
Grade 
Publisher Level Page Numbers Total 
Houghton- pp 1, 2, 3, 4, 5, 6, 7, 8, 10, 
Mifflin 12, 13, 14, 15, 16, 19, 20, 
Company 21, 22, 23, 33, 34, 35, 36, 
37, 38, 39, 40, 41, 42, 43, 
44, 45, 46, 47, 48, 49, 50, 
51, 61, 62, 63, 64, 65, 66, 
67, 68, 69, 70, 71, 72, 73 
(51) 
p 1, 3, 4, 5, 6, 7, 8, 9, 10, 
17, 18, 19, 20, 21, 22, 24, 
25, 26, 27, 28, 29, 30, 31, 
32, 33, 36, 38, 45, 48, 52, 
61, 62, 63, 64, 65, 66, 67, 
70, 71, 72, 73, 76, 77, 78, 
79, 80, 83, 86, 87, 88, 89, 
90, 91, 92, 93, 96, 100, 101, 
105 (59) 
1 2, 5, 9 
' 
12, 13, 14, 19, 20, 
21, 23, 24, 25, 35, 36, 37, 
42, 43, 47, 48, 49, 61, 66, 
67, 68, 69, 70, 71, 72, 77, 
79, 80, 81, 86, 90, 91, 92 
(36) 
2/1 13, 14, 17, 45, 86, 99 ( 6) 
2/2 2, 3, 12, 22, 27, 45, 47, 52, 
54, 66 (10) 
3/1 3, 4, 24, 42, 43, 50, 57, 81, 
109 (9) 
3/2 17, 19, 25, 59, 63, 64, 72, 
98, 109 (9) 180 
Macmillan pp 7, 8, 9, 10, 12, 13, 14, 16, 
Company 17, 22, 24, 25, 26, 27, 31, 
33, 36, 38, 39, 42, 43, 45, 
49, 50, 51, 54, 57, 60, 62, 
63, 67, 70, 73, 76, 79, 86, 
88, 91, 106, 107 ( 40) 
p 1, 9, 10, 14, 17, 18, 19, 21, 
23, 25, 26, 30, 33, 35, 37, 
43, 45, 52, 53, 57, 61, 71, 
80, 92, 100 (25) 
TABLE 15 (cont.) 
Perceiving Relationships - Association 
Grade 
Publisher Level 
Macmillan 1 
Company 
2 
3 
Row, pp 
Peterson 
and Company 
p 
1 
2 
3 
Page Numbers Total 
8, 13, 16, 18, 21, 22, 24, 
31, 37, 39, 46, 50, 67, 72, 
75, 80, 84, 93, 96, 113, 116, 
119, 130, 135, 142 (25) 
9, 12, 14, 15, 16, 21, 23, 24, 
26, 27, 28, 31, 32, 33, 38, 
39, 42, 43, 44, 45, 48, 50, 51, 
52, 53, 58, 59, 60, 61, 62, 64, 
67, 68, 69, 71, 72, 73, 76, 77, 
78, 80, 81, 82, 83, 87, 88, 91, 
92, 94, 95, 96, 99, 100, 105, 
107, 109, 112, 113, 116, 117, 
118, 122, 123, 126, 140, 141, 
142, 143, 144 (69} 
2, 3, 12, 30, 36, 38, 45, 48, 
49, 52, 54, 58, 67, 69, 71, 72, 
73, 76, 77, 78, 87, 88, 90, 103, 
104, 108, 117, 118, 120, 127, 
132, 141, 147, 151, 166, 180, 
188 (37} 196 
2, 4, 5, 7, a, 1s, 16, 17, 19, 
20, 22, 23, 24, 25, 26, 27, 28, 
29, 30, 31, 32, 33, 35, 36, 37, 
40, 41, 42, 43, 44, 45, 52, 53, 
58, 59, 61, 63, 67, 75, 77 (40) 
3, 12, 16, 56, 64, 65, 74, 83, 
88, 95, 99, 106, 107 (13) 
100 (1) 
43, 50, 110, 114, 118 (5) 
5, 11, 16, 32, 43, 57, 66, 68, I 
80, 94, 124, 126, 127 (13) 72 
Macmillan Company presented the largest number of 
practices, 196; Row, Peterson and Company the least, 72. 
150 
e 
TABLE 16 
Pereeivins; RalationshiES - Manner 
Grade 
Publisher Level Page Numbers Total 
American 2/2 21 ( 1) 
Book 3/1 42, 109 ( 2) 3 
Company 
Ginn and 0 
Company 
Houghton- 0 
Mifflin 
Company 
Macmillan 0 
Company 
Row, 3 80, 110, 126 ( 3) 3 
Peterson 
and. Company 
Both American Book Company and Row, Peterson and Company 
present 3 practices in this skill; Ginn and Company, Houghton-
Mifflin Company and Macmillan Company had none. 
151 
TABLE 17 
Perceiving RelationshiJ2S - Part-whole 
Grade 
Publisher Level Page Numbers Total 
American 2/1 21, 24 ( 2) 
Book 2/2 111 ( 1) 3 
Company 
Ginn and 0 
Company 
Houghton- 0 
Mifflin 
Company 
Maemillan 3 73 (1) 1 
Company 
Row, pp 58, 61 ( 2) 
Peterson 1 124 ( 1) 3 
and Company 
Both American Book Company and Row, Peterson and Company 
present 3 practices in this skill; Ginn and Company and 
Houghton-Mifflin Company had none. 
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TABLE 18 
Perceiving Relationships - Class 
Grade 
Publisher Level Page Numbers 
American pp 1 (1) 
Book p 40, 75 ( 2) 
Coni.pany 1 21 ( 1) 
2/ 1 10, 13, 35, 62, 95 ( 5) 
2/2 33, 39, 57, 66 ( 4) 
3/1 2, 20, 64, 67, 105 ( 5) 
3/2 17, 33, 71, 106, 122, 127 ( 6) 
Ginn and 
2A 
60 (1) 
Company 10, 22, 24, 27, 49, 105 ( 6) 
2/2 15, 16, 18, 25, 46, 68, so, 
89, 91, 92, 104, 105 ( 12) 
3/1 32, 43, 62, 70 ( 4) 
3/2 17, 45, 87 ( 3) 
Houghton- 2/2 13, 23, 42, 53, 57 (5) 
Mifflin 3/1 2, 16, 85, 103 ( 4) 
Company 
Macmillan 3 94, 148 ( 2) 
Company 
Row, pp 7, 18, 19, 31, 35 ( 5) 
Peterson p 78 (1) 
and Company 2 15., 84, 114, 128 (4) 
3 10, 32, 58., 80, 104, 112, 
126 ( 7) 
Ginn and Company presented the largest number of 
practices, 26; Macmillan Company the least, 2. 
15'3 
Total 
24 
26 
9 
2 
17 
TABLE 19 
Perceiving Relationships - Size, Space and Number 
Grade 
Publisher Level Page Numbers Total 
American pp 
Book p 
Company 1 
2/1 
Ginn and 
Company 
Houghton- 2/1 
Mifflin 3/1 
Company 
Macmillan pp 
Company 
Row, pp 
Peterson p 
and Company 
1 
3 
2, 41, 68 (3) 
42 (1) 
55, 57, 63, 66 (4} 
60, 88 (2) 
14 ( 1} 
61 ( 1) 
100 (1) 
11, 12, 15, 1'7, 21, 
15, 27, 46, 64, 74, 
105, 107 (10} 
124 ( 1} 
11 ( 1) 
34 ( 6) 
88, 95, 99, 
Row, Peterson and Company presented the largest number 
of practices, 18; Ginn and Company had none. 
10 
0 
2 
1 
18 
15~ 
TABLE 20 
Perceiving Relationships - Cause-Effect 
Publisher 
Grade 
Level Page N'Ui.ID.bers Total 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
2/1 
3/1 
3/2 
2/2 
3/:J; 
3/2 
10 (1) 
68, 90 (2) 
109, 124 (2) 
7, 64, 86 (3) 
4, 15, 29 ( 3) 
1, 4, 69, 85 . ( 4) 
Ginn and Company presented the largest number of 
practices, 10; Houghton-Mifflin Cmnpany, Macmillan Company 
and Row, Peterson and Company had none. 
5 
10 
0 
0 
0 
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TABLE 21 
Comparing and Contrasting 
Grade 
Publisher Level Page Numbers Total 
American pp 
Book 
Company p 
1 
2/1 
2/2 
3/1 
3/2 
Ginn and pp 
Company 1 
2/1 
2/2 
3/1 
3/2 
Houghton- 1 
Mifflin 2/1 
Company 2/2 
3/1 
3/2 
Macmillan pp 
Company p 
2 
14, 15i 19, 20, 21, 26, 36, 
45, 51, 65, 68, 73 (12) 
46, 72 (2) 
9, 20, 45, 66 (4) 
47, 60, 65,· 77, 88 (5) 
52, 60, 71, 79, 89, 99 (6) 
29, 31, 63, 101 (4) 
41, 84, 97, 120, 128 (5) 
63, 81 (2) 
93 ( 1) 
91, 108 (2) 
13, 14, 42 (3) 
12, 40, 72, 87, 89 (5) 
65, 66, 87 (3} 
40 ( 1) 
70 (1) 
28, 57, 65, 77 (4) 
8, 20, 47, 57, 77, 108 (6) 
10, 36, 52 (3) 
29, 34 ( 2) 
11 ( 1) 
61 ( 1) 
38 
16 
15 
3 60, 113, 129, 154, 170, 179 (6) 10 
Row, 
Peterson 
and Company 
pp 
p 
1 
2 
3, 8, 10, 14, 32, 49, 54, 55, 
63 (9) 
76, 80, 86, 92, 104 (5) 
10, 60 ( 2) 
17 (1) 
American Book Company presented the largest number of 
practices, 38; Macmillan Company the least, 10. 
17 
15.7 
TABLE 22 
Following Directions 
Grade 
Publisher Level Page Numbers Total 
American pp 42, 47, 61, 75 ( 4} 
Book p 23, 25, 31, 35, 50, 53, 60, 
Company 76 (8) 
l 10, 11, 24, 44, 55, 61, 74, 78, 
82, 88, 89 (11) 
2/1 5, 13, 35, 42, 48, 50, 51, 60, 
61, 67, 79, 80, 88, 93 ( 14) 
2/2 16, 17, 28, 47, 49, 68, 69, 73, 
83, 88, 89, 90, 92, 94, 99, 101, 
103, 104, 106, 108, 110 ( 21) 
3/1 2, 3, 10, 11, 13, 14, 16-17, 24, 
25, 26, 28, 30, 34, 35, 36, 37, 
38-39, 40, 41, 43, 44, 46, 47, 
48, 50-51, 52, 57, 58, 59, 60, 
62, 63, 64, 65, 66, 67, 68, 71, 
72, 73, 74, 75, 76-77, 78, 79, 
81, 82, 83, 85, 87, 88, 89, 90, 
92, 94, 95, 98, 99, 101, 103, 
105, 106, 107, 108, 109, 110, 
111 (71) 
3/2 every page (128) 257 
Ginn and pp 7, 13, 18, 23, 32, 34, 38, 39, 
Company 44, 45, 47, 51, 71, 75, 79, 81, 
86, 87 (18) 
p 1, 5, 9, 20, 24, 25, 37, 52, 53, 
56, 91, 94, 102, 108 (14) 
1 66, 85, 98, 105, 110 ( 5) 
2/1 14, 25, 33, 51, 58, 70, 71, 83, 
93 (9) 
2/2 1, 2, 3, 5, 6, 7, 8, 9, 10, 11, 
12, 13, 14, 15, 16, 17, 18, 19, 
20, 21, 22, 24, 25, 26, 27, 28, 
30, 31, 32, 33, 34, 35, 36, 38, 
40, 41, 42, 43, 44, 45, 47, 48, 
49, 51, 52, 54, 55, 56, 57, 59, 
60, 62, 63, 64, 65, 66, 67, 68, 
69, 70, 72, 73, 74, 75, 76, 77, 
78, 79, 80, 81, 82, 85, 86, 88, 
89, 90, 91, 92, 93, 94 ( 79) 
166 
TABLE 22 (cont. 
Following Directions 
Grade 
Publisher Level Page Numbers Total 
Ginn and 3/1 1, 2, 3, 4, 5, 7, 8, 9, 10, 
Company 11, 12, 13, 15, 16, 17, 18, 
19, 20, 21, 22, 23, 25, 26, 
27, 28, 29, 30, 31, 32, 33, 
31, 35, 36-37, 38, 39, 41, 
42, 43, 44, 45, 46, 47, 48, 
49, 50, 51, 52, 54, 57, 58, 
59, 60, 62, 63, 64, 65, 66, 
68, 69, 70, 71, 72, 74, 75, 
76, 77, 79, 80, 81, 82, 83, 
84, 85, 86, 87, 89, 90, 91, 
92, 93, 95 ( 82) 
3/2 1, 2, 3, 4, 5, 6, 7, 9, 10, 
11, 12, 13, 15, 17, 18, 20, 
21, 22, 23, 24, 25, 27, 28, 
30, 31, 32, 33, 35, 36, 37, 
38, 39, 40, 41, 42, 43, 44, 
45, 46, 47, 49, 50, 51, 52, 
53, 54, 56, 57, 58, 59, 60, 
61, 63, 64, 65, 66, 67, 68, 
69, 70, 71, 72, 73, 74, 76, 
77, 78, 79, 82, 83, 84, 85, 
86, 89, 90, 91, 93, 94, 95, 
( 79) 286 
Houghton- p 47 (1) 
Mifflin 1 4, !1.:8, 20, 35, 36, 37, 45, 46, 
Company 62, 65, 90, 103, 104 ( L'3 ) 
2/1 13, 20, 21, 24, 30, 31, 32, 34, 
51, 63, . 64, 66, 70, 72, 76, 77, 
78, 79, 83, 85, 86, 89, 91, 93, 
96, 97, 105, 106, 110 (29) 
2/2 every page but 8 vocabulary 
tests - pages 8, 19, 30, 48, 
62, 75, 94, 106 ( 104) 
3/1 every page but 8 ,·_.vocabulary 
tests - pages 11, 26, 29, 48, 
58, 67, 82, 89 (104) 
3/2 every page but 3 vocabulary 
tests - pages 31, 70, 107 
(109) 360 
Following Directions 
Publisher 
Macmillan 
Company 
Grade 
Level 
p 
1 
2 
3 
TABLE 22 (cont.) 
Page Numbers 
6, 18, 37, 53, 91, 100, 
104 (?) 
9, 10, 13, 15, 16, 17, 18, 
33, 37, 39, 46, 49, 50, 63, 
67, 68, 71, 75, 76, 80, 84, 
85, 89, 92, 93, 96, 101, 111, 
113, 114, 116, 119, 126, 130, 
135, 140, 151, 152 (38) 
7, 15, 26, 29, 36, 39, 47, 56, 
65, 70, 79, 83, 86, 89, 90, 93, 
107, 108,111, 113, 120, 124, 
129, 131, 136, 142, 151, 156, 
161, 163, 164, 165, 167, 170, 
176, 178, 180, 181, 182, 183, 
184, 186, 188, 191, 192 (45) 
1, 2, 3, 4, 6, 7, 9, 10, 12, 
13, 14, 15, 16, 17, 18, 20, 
23, 24, 25, 26, 27, 28, 31, 
33, 34, 35, 36, 38, 39, 40, 
42, 44, 45, 47, 48, 49, 52, 
53, 54, 55, 56, 57, 59, 60, 
61, 62, 64, 65, 66, 67, 71, 
72, 74, 75, 76, 77, 78, 79, 
80, 82, 83, 84, 85, 86, 88, 
89, 90, 91, 93, 94, 95, 97, 
98, 99, 100, 101, 102, 104, 
107, 108, 110, 112, 113, 114, 
116, 117, 118, 120, 121, 124, 
125, 126, 127, 129, 130, 131, 
132, 135, 139, 140, 141, 142, 
143, 145, 146, 147, 148, 149, 
150, 151, 153, 154, 156, 157, 
159, 160, 162, 163, 164, 165, 
167, 168, 170, 171, 173, 174, 
175, 176, 177, 179, 180, 182, 
183, 185, 187, 188, 189, 190, 
191 (139) 
159 
Total 
229 
TABLE 22 (cont.) 
Following Directions 
Grade 
Publisher Level Page Numbers Total 
Row, pp 1, 2, 3, 5, 7, 8, 9, 10, 
Peterson 11, 13, 14, 16, 18, 19, 20, 
and Company 22, 23, 24, 25, 26, 27, 28, 
29, 30, 31, 32, 33, 35, 36, 
37, 38, 39, 40, 41, 42, 43, 
44, 45, 46, 47, 48, 49, 50, 
51, 52, 53, 54, 56, 57, 58, 
59, 61, 63, 64, 65, 66, 67, 
68, 69, 70, 71, 72, 73, 74, 
75, 77, 78, 79 (68) 
p 1, 2, 3, 4, 5, 6, 7, 8, 9, 
10, 11, 12, 13, 14, 15, 16, 17 
18, 20, 21, 23, 25, 31, 32, 35, 
39, 43, 49, 53, 57, 61, 67, 7CJ, 
71, 75, 
( 41) 
79, 85, 89, 90, 94, 96 
1 8, 17, 43, 51, 53, 64, 71, 72, 
100, 109 (10) 
2 60, 63, 73, 79, 85, 102, 110, 
118 ( 8) 
3 2, 37, 50, 58, 73, 83, 107, 111, 
114 (9) 136 
Houghton-Mifflin Company presented the largest number 
of practices, 360; Row, Peterson and Company the least, 136. 
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TABLE 23 
Summarizing and Organizing Ideas for the Pur:12ose of Remembering 
- ---
Grade 
Publisher Level Page Numbers Total 
American p 77 ( 1) 
Book 1 4, 8 ( 2) 
Company 2/2 23, 64 ( 2) 
3/1 l, 28, 32, 38-39, 69, 104, 
107 ( 8) 
3/2 16, 23, 31, 37, 65, 73 ( 6) 19 
Ginn and 3/1 71, 95 ( 2) 
Company 3/2 21, 56, 60, 95 ( 4) 6 
Houghton- 0 
Mifflin 
Company 
Macmillan 0 
Company 
Row, 1 57, 75 ( 2) 
Peterson 3 15, 32, 47, 53, 57, 124 (6) 8 
and Company 
American Book Company presented the largest number of 
practices, 19; Houghton-Mifflin Company and Macmillan Company 
had none. 
169.. 
TABLE 24 
Comparing and Identifying Words in Capitalized and Uncapital-
ized Initial-Letter Forms 
Publisher 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
Grade 
Level 
pp 
pp 
p 
pp 
p 
2 
3 
pp 
p 
1 
2 
Page Numbers 
13, 17, _63, 76 (4) 
2, 12, 18, 38 (4) 
28 (1) 
19, 20, 30, 32, 40, 
80, 81, 91, 92, 97, 
105 ( 13) 
13, 26, 35, 43 ( 4) 
20 (1) 
14 ( 1) 
55, 76 (2) 
59, 63, 69, 72 ( 4) 
3, 6, 8, 9, 12, 114 
2, 4 ( 2) 
69, 
101, 
( 6) 
Macmillan Company presented the largest number of 
practices, 19; Houghton-Mifflin Company had none. 
Total 
4 
5 
0 
19 
14 
1612 
16<5 
TABLE 25 
Using Context Clues As An Aid to Word,Phrase and Sentence 
Meaning 
Grade 
Publisher Level Page Numbers Total 
American pp 3, 4, 5, 9, 12, 15, 16, 21, 
Book 22, 23, 24, 28, 32, 33, 34, 
Company 35, 37, 38, 39, 40, 42, 43, 
44, 46, 47, 48, 50, 53, 54, 
55, 56, 57, 58, 59, 60, 61, 
62, 67, 69, 71, 72 (41) 
p 2, 9, 13, 16, 17, 20, 21, 30, 
38, 39, 41, 47, 51, 56, 61, 
69, 74 ( 17) 
1 4, 13, 22, 25, 39, 47, 53, 60, 
74, so, . 84, 93 ( 12) 
2/1 44, 46, 57, 58, 68, 71, 81 ( 7) 
2/2 14, 15, 22, 25, 31, 36, 37, 51, 
57, 59, 93, 96, 97, 102, 106 
3/1 
(15) 
1, 5, 6, 7, 12, 15, 18, 29, 30, 
38, 44, 45, 47, 49, 52, 54, 56, 
61, 68, 79 91, 97, 106, 108, 
. I 
111, 112 ( 26) 
3/2 5, 6, 7, 9, 11, 14, 17, 18, 19, 
20, 28, 29, 34, 35, 36, 40, 41, 
42, 48, 50, 51, 54, 62, 63, 64, 
66, 67, 68, 70, 71, 80, 81, 85, 
86, 88, 90, 91, 93, 97, 103, 
105, 108, 110, 112, 117, 118, 
119, 120, 121, 122, 127, 128 
(52) 170 
Ginn and pp ~~ 7, 9, 10, 12, 16, 19, 20, 
Company 28, 30, 31, 33, 36, 37, 39, 40, 
43, 47, 48, 49, 51, 57, 60, 63, 
64, 65, 66, 68, 70, 72, 73, 74, 
75, 77, 80, 83, 87 ( 37) 
p 2, 3, 5, 6, 8, 11, 12, 13, 14, 
19, 22, 29, 30, 32, 38, 39, 42, 
43, 48, 50, 51, 52, 58, 61, 62, 
64, 68, 69, 70, 74, 78, 80, 84, 
89, 90, 92, 95, 97, 106 (39) 
16~ 
TABLE 25 ( cont.) 
Using Context Clues As An Aid to ~, Phrase and Sentence 
Meaning 
Grade 
Publisher Level Page Numbers · Total 
Ginn and 1 1, 2, 3, 9, 10, 12, 14, 
Company 17, 18, 19, 21 , 23, 24, 
28, 29, 31, 33, 36, 38, 
39, 42, 44, 49, 50, 55, 
59, 60, 66, 68, 69, 70, 
73, 78, 83, 85, 87, 89, 
92, 95, 97, 99, 103, 107, 
109 ( 44) 
2/1 2, 4, 5, 7, 12, 17, 23, 24, 
40, 42, 44, 48, 49, 52, 53, 
54, 57, 58, 60, 63, 65, 73, 
76, 79, 82, 83, 84, 89, 100 
( 29) 
2/2 1, 2, 4, 5, 6, 13, 16, 18, 
19, 20, 28, 29, 31, 32, 33, 
35, 40, 43, 44, 45, 47, 52, 
55, 57, 59, 62, 63, 66, 69, 
73, 79, 82, 88 (33) 
3/1 3, 8, 12, 17, 18, 26, 31, 37, 
42, 47, 50, 51, 52, 58, 65, 
67, 71, 73, 75, 80, 82, 84, 94 
( 23) 
3/2 3, 6, 18, 19, 22, 36, 40, 43, 
46, 55, 57, 66, 72, 77, 82, 
86, 89, 90, 94 {19) 224 
Houghton- pp 1, 2, 3, 4, 5, 6, 7, 8, 10, 12, 
Mifflin 13, 14, 15, 16, 19, 22, 23, 33, 
Company 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 47, 48, 49, 50, 
51, 61, 62, 63, 64, 65, 66, 67, 
68, 69, 70, 71, 72, 73, '74 ( 49) 
p 1, 3, 5, 7, 9, 10, 15, 17, 19, 
21, 22, 29, 32, 34, 35, 36, 40, 
42, 43, 44, 45, 46, 47, 48, 52, 
53, 54, 55, '56, 61, 62, 63, 64, 
65, 66, 67, 68, 76, '77, '78, 79, 
80, 81, 82, 83, 86, 87, 88, 89, 
90, 91, 92, 93, 96, 97, 98, 99, 
'100, 101, 102 ( 60) 
TABLE 25 (cont.) 
Using Context Clues As An Aid to Word, Phrase and Sentence 
Meaning 
Publisher 
Grade 
Level Page Numbers Total 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
1 
2/1 
2/2 
3/1 
3/2 
pp 
p 
1 
5, 8, 12, 13, 14, 17, 19~ 
20, 21, 23, 24, 25, 26, 
34, 38, 39, 50, 51, 52, 
60, 64, 67, 69, 71, 77, 
78, 79, so, 81, 87, 88, 
90, 91, 92, 93, 94, 95, 
96, 98 (39) 
9, 53, 54, 60, 73, 77, 80, 
87, 104, 112 (10) 
2, 7, 8, 9, 11, 17, 25, 38, 
39, 40, 41, 43, 45, 52, 54, 
63, 73, 88, 91, 100, 105, 
111, 112 (23) 
2, 5, 7, 9, 11, 16, 21, 25, 
30, 34, 36, 38, 41, 42, 44, 
45, 46, 47, 70, 86, 93, 107, 
112 ( 23) 
3, 6, 7, 10, 13, 22, 24, 43, 
52, 58, 61, 63, 68, 70, 74, 
76, 85, 93, 102 (19) 
3, 5, 6, 18, 35, 41, 53, 55, 
56, 61, 66, 68, · 71, 72, 74, 
77, 78, 83, 84, 85, 89, 90 
94, 95, 96, 98. 99, 103, 104 
( 29) 
5, 6, 8, 12, 13, 15, 16, 20, 
21, 29, 31, 32, 34, 36, 41, 
42, 44, 47, 49, 50, 67, 70, 
72, 74, 76, 77, 85, 87, 89 
( 29) 
1, 6, 7, 9, 11, 12, 13, 17, 
19, 20, 23, 28, 29, 30, 32, 
35, 36, 38, 41, 44, 45, 47, 
48, 52, 53, 55, 56, 57, 61, 
62, 65, 66, 70, 73, 74, 77, 
78, 79, 83, 87, 88, 90, 94, 
97, 98, 99, 100, 101, 109, 
110, 115, 117, 118, 121, 122, 
123, 124, 128, 133, 145 (60) 
223 
165 
II 
1 '66 
TABLE 25 (cont. 
Using Context Clues !!_ An Aid to Word, Phrase and Sentence 
Meaning 
Grade 
Publisher Level Page Numbers Total 
Macmillan 2 12, 13, 15, 16, 17, 19, 22, 
Comp·any 23, 24, 25, 27, 28, 29, 31, 
32, 33, 34, 35, 38, 42, 43, 
44, 45, 46, 47, 50, 51, 52, 
54, 66, 67-68, 69, 71, 72, 
73, 76, 77, 78, 80, 81, 83, 
87, 88, 89, 91, 92; 94, 99, 
100, 102, 103, 104, 109, 110, 
112, 114, 115, 118, 119, 122 I . 
123, 124, 126, 127, 129, 132, 
133, 134, 135, 140, 141, 143, 
145, 146, ' 147, 148, 149, 150, 
154, 155, 156, 157, 158, 159, 
160, 162, 163, 168, 173, 174, 
175, 177, 178 (94) 
3 4, 6, 9, 10, 11, 12, 13, 14, 
15, 22, 26, 27, 28, 29, 31, 
33, 34, 36, 37, 38, 39, 40, 
42, 43, 44, 45, 48, 49, 50, 
54, 56, 57, 58, 59, 65, 66, 
67 J 68, 69, 70, 71, 72, 73, 
74, 75, 76, 77, 78, 80, 85, 
87, 91, 94, 95, 97' 98, 99, 
100, 101, 105, 112, 116, 117, 
118, 119, 120, 122, 126, 128, 
135, 139, 141, 142, 143, 144, 
146, 150, 151, 153, 157, 159 
161, 163, 165, 166, 167, 168, 
169, 173, 174, 175, 176, 178, 
179, 181, 182, 183, 184, 186, 
187, 189, 191 (102) 314 
Row, pp 9, 10, 11, 12, 13, 16, 20, 21, 
Peterson 22, 25, 26, 27, 28, 29, 36, 37, 
and Company 38, 39, 54, 67, 69, 75 ( 22) 
p 2, 4, 6, 10, 14, 15, 19, 22, 
26, 28, 32, 33, 37, 41, 45, 47, 
50, 51, 52, 55, 65, 66, 73, 84, 
90, 93, 94, 96, 97, 98, 101, 
102, 103, 108, 109, 110, 111, 
112 ( 38) 
I 
TABLE 25 (cont.) 
Using Context Clues As An ~ to !£££, Phrase and Sentence 
Meaning 
Grade 
Publisher Level Page Numbers Total 
Row, 1 
Peterson 
and Company 
2 
3 
8, 14, 17, . 19, 20, 22, 23, 
25, 29, 321 33, &4, 48, 51, 
53, 56, 57, 60, 61, 65, 68, 
71, 73, 76, 78, 79, 82, 88, 
89, 92, 95, 97, 98, 108, 113, 
115, 119, 121, 122, 124, 125, 
127 (42) 
9, 20, 21, 22, 23, 26, 28, 30, 
31, 32, 35, 36, 38, 42, 45, 55, 
83, 87, 95, 106, 107, 122 (22) 
10, 2a, 33, 34, 37, 46, 54, ss, 
63, 69, 81, 82, 96, 105, 106, 
121, 124, 128 (18) 
Macmillan Company presented the largest number of 
practices, 314; Row, Peterson and Company the least, 142. 
142 
TABLE 26 
Developing ~ Applying Phonetic-Analysis Skills - Visual-
Auditory Perception of Rhyme 
· rade 
Publisher Level Page Numbers Total 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company · 
Row, 
Peterson 
and Company 
pp 
p 
1 
2/1 
2/2 
3/1 
3/2 
pp 
p 
1 
2/1 
2/2 
3/2 
3/2 
p 
1 
2 
3 
p 
77 (1) 
33, 52 (2) 
3, 19, 46, 71 ( 4) 
12, 75, 92 ( 3) 
48 ( 1) 
37 ( 1) 
107 (1) 
11, 29, 50, 72, 89 ( 5) 
23, 40, 57, 72, 96, 100, 
( 6) 
4, 17, 18, 27, 64, 76 ( 6) 
7, 18, 37, 40, 44, 53, 57, 
60, 82 (9) 
39, 57 ( 2) 
31 (1) 
35, 42, 101 ( 3) 
64, 81, 102 (3) 
25, 40, 69, 86, 94, 102, 
129, 144 (8) 
54, 153 ( 2) 
50, 53, 58, 90, 124 ( 5) 
54, 58, 62, 68 ( 4) 
Ginn and Company presented the largest number of 
practices, 29; Houghton-Mifflin Company the least, 3. 
13 
29 
3 
18 
4 
1 '6,8 
TABLE 27 
Developing and Applying Phonetic-Analysis Skills - Visual-
Auditory Perception of Vowels and Consonants 
Grade 
Publisher Level Page Numbers Total 
American pp 
Book p 
Company 1 
2/1 
2/2 
3/1 
3/2 
Ginn and pp 
Company 
p 
1 
2/1 
2/2 
3/1 
3/2 
70, 76 (2) 
7, 15, 22, 38, 41, 49, 71 (7) 
3, 29, 41, 44, 49, 58, 65, 
74, 75, 80, 83, 92 (12) 
9, 25, 26, 31, 40, 43, 49, 54, 
61, 66t 67, 73, 80, 82, 83, 
89 ( 16) 
4, 10, 11, 13, 19~ 24, 27, 30, 
32, 63, 75, 78, 85, 87, 94, 
98, 108 (17) 
4, 8, 27, 37, 66, 71, 88, 92 
( 8) 
3, 7, 45, 64, 68, 94, 103, 
123 (8) 
6, 15, 24, 29, 35, 46, 56, 67, 
76, 85, 92 (11) 
4, 7, 10, 15, 21, 27, 34, 44, 
46, 49, 65, 70, 74, 75, 81, 85, 
88, 92, 104, 107, 109 (21) 
6, 7, 8, 13, 23, 29, 32, 37, 38, 
40, 43, 46, 54, 57, 58, 61, 67, 
73, 74, 78, 80, 81, 82, 88, 89, 
90, 94, 101, 106 (29) 
6, 11, 13, 22, 23, 26, 35, 37, 
43, 53, 65, 71, 73, 74, 85, 92, 
99, 103, 106, 109 (20) 
5, 10, 17, 19, 21, 22, 31, 33, 
36, 47, 49, 55, 65, 67, 74, 76, 
88 (17) 
3, 10, 16, 30, 33, 37, 53, 60, 
66, 69, 73, 75, 76, 82, 84, 90 
(16) 
2, 15, 38, 50, 73, 78, 90 (7) 
70 
121 
TABLE 27 ( eont. ) 
Developing and Applying Phonetic-Analysis Skills - Visual-
Auditory Perception of Vowels and Consonants 
Publisher 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Grade 
Level 
pp 
p 
1 
2/1 
2/2 
3/1 
3/2 
p 
1 
2 
Page Numbers 
17, 18, 25, 26, 27, 28, 
29, 30, 31, 46, 52, 53, 
54, 55, 56, 57, 58, 76, 
77, 78 (20) 
2, 4, 6, 8, 11, 12, 14, 
16, 18, 20, 24, 25, 26, 
27, 28, 30, 31, 33, 38, 
39, 41, 51, 57, 59, 60, 
70, 71, 72, 73, 85, 95, 
104, 105, 106, 107, 108, 
109, 110, 111, 112 (40) 
3, 6, 7, 11, 15, 26, 27, 
28, 29, 32, 33, 42, 43, 44, 
53, 54, 57, 58, 59, 60, 61, 
62, 75, 76, 101, 102, 103, 
104, 105, 106, 110, 111 (32) 
1, 2, 3, 6, 7, 8, 9, 20, 21, 
31, 32, 33, 46, 51, 55, 68, 
69, 83, 93, 94, 100, 107, 
108, 110, 111, 112 (26) 
5, 7, 10, 11, 21, 29, 49, 
58, 60, 74, 93, 98, 101, 
102, 109 {15) 
3, 4, 5, 6, 13, 14, 19, 31, 
32, 33, 35, 52, 53, 55, 56, 
62, 6 3, 64, 72, 73, 74, 75, 
81, 84, 94, 106, 110 (27) 
8, 9, 10, 15, 16, 17, 26, 27, 
38, 42, 44, 45, 46, 57, 60, 
62, 68, 69, 81, 82, 101, 104, 
105, 108 (24) 
46, 67, 73, 74, 81, 93, 102, 
( 7) 
51, 82, 132, 144 (4) 
5, 7, 9, 12, 20, 26, 30, 36, 
37, 42, 50, 65, 67, 70, 79, 
86, 93, 107, 108, 111, 120, 
121, 125, 145, 161, 164, 165 
( 27) 
Total 
184 
170 
TABLE 27 (eont.) 
Developin~ and Applying Phonetic-Analysis Skills - Visual-
Auditory erception of Vowels and Consonants 
Publisher 
Grade 
Level Page Numbers Total 
Macmillan 
Company 
Row, 
Peterson 
and Company 
3 
p 
1 
2 
3 
10, 35, 42, 43, 44, 46, 50, 
51, 56, 57, 59, 65, 67, 74, 
82, 85, 86, 88, 92, 102, 
113, 125, 143, 145, 147, 
149, 150, 157, 162, 164, 
165, 168, 176, 185, 186 (55) 
1, 5, 9, 13, 17, 21, 25, 
31, 35, 39, 43, 44, 49, 53, 
57, 61, 67, 71, 75, 77, 79, 
85, 89, 93, 97, 103, 110 
( 27) 
15, 17, 18, 21, 24, 27, 29, 
30, 31, 35, 38, 41, 42, 46, 
48, 49, 51, 52, 55, 58, 59, 
63, 65, 66, 69, 70, 74, 77, 
82, 84, 86, 90, 93, 94, 98, 
99, 102, 105, 106, 112, 117, 
118, 121, 122, 125 (45) 
2, 4, 6, 8, 10, 12, 14, 16, 
18, 34, 38, 40, 42, 44, 47, 
52, 54, 57, 59, 61, 64, 68, 
70, 72, 74, 76, 78, 80, 82, 
86 (30) 
7, 48 (2) 
Houghton-Mifflin Company presented the largest number 
of practices, 184; American Book Company the least, 70. 
73 
104 
I 
I 
I 
TABLE 28 
Developing and Applying Phonetic-Analysis Skills - Visual-
Auditory Perception of Syllables and Accents 
Grade 
Publisher Level Page Numbers Total 
American pp 29, 49, 78, 79 ( 4) 
Book p 2, 11, 27-28, 43, 57, 62-63, 
Company 78 (9) 
1 31, 51, 52, 68, 69, 76, 
94-95 (8) 
2/1 19, 23, 34, 80 ( 4) 
2/2 41, 46, 65 ( 3) 
3/1 40, 50, 60, 84, 92, 98 ( 6) 
3/2 27, 30, 42, 61, 64, 69, 88, 
94, 102, 123 (10) 
Ginn and 3/1 3_5, 44, 89, 90 ( 4) 
Company 3/2 5, 27, 31, 42, 50, 59, 64, 
68, 71, 73, 84, 90, 94 ( 13) 
Houghton- pp 5, 9 ( 2) 
Mifflin p 13, 23, 37, 49, p8, 69, 74, 
Company 75, 84, 94, 103 ( 11) 
1 30, 31, 41, 55, 56, 73, 74, 
84, 85, 99, 100 ( 11) 
2/1 22, 35, 36, 43, 48, 57, 58, 
74, 75, 84, 92, 109 ( 12) 
2/2 19, 30, 48, 62, 75, 94, 106 
( 7) 
3/l 26, 29, 32, 48, 58, 67, 76, 
81, 82, 84, 89, 100, 101, 
102, 108, 110 (16) 
3/2 9, 10, 31, 32, 33, 34, 35, 
38, 53, 70, 110, 112 ( 12) 
Macmillan 2 137 (1) 
Company 3 28, 28, 42, 51, 56, 61, 71, 
91, 95, 110, 122, 125, 142, 
153, 180, 182 (16) 
94 ( 2) Row, 1 52, 
Peterson 2 20, 22, 26, 28, 30, 32, 34 ( 7) 
and Company 3 48, 52, 55, 60, 62, 64, 70, 89, 
93, 113, 116 (11) 
Houghton-Mifflin Company presented the largest number 
of practices, 71; Ginn and Company and Macmillan Company 
the least number, 17 each. 
44 
17 
71 
17 
20 
17Q 
II 
17~ 
TABLE 29 
Prefix es, Suffixes,-Infleetiona1 Derived Forms 
Publisher 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
Grade 
Level 
p 
1 
2/1 
2/2 
3/1 
3/2 
pp 
p 
1 
2/1 
2/2 
3/1 
3/2 
p 
1 
2/1 
2/2 
3/1 
3/2 
pp 
p 
1 
2 
3 
p 
1 
2 
3 
Page Numbers 
3, 5, 34, 45, 54, 67 ( 5) 
6, 12, 25, 34, 43, 76, 
81 (7) 
11, 19, 23, 34, 60, 71 ( 6) 
29, 41, 60, 65, 76, 103 (6) 
6, 26, 43, 54, 100 ( 5) 
5, 12, 24, 40, 43, 57, 64, 
75, 83, 90, 96, 105, 119, 
121, 127 (15) 
55 (1) 
25, 38, 53, 55, 58, 79, 87, 
102, 108 (9) 
24, 56, 91, 96 ( 4) 
•12, 41, 62, 89, 90, 101 ( 6) 
6, 27, 73 ( 3) 
19, 21, 46, 80 ( 4) 
5, 44, 57, 82 ( 4) 
50, 102 ( 2) 
10, 65, 83 ( 3) 
11, 12, 34, 7Q, 105 (5) 
15, 18, 26, 44, 55, 76, 
100, 103, 107 ( 9) 
97, 100, 105 (3) 
20, 28, 79, 95, 96, 97 ( 6) 
57, 58, 59, 96 ( 4) 
94 ( 1) 
68, 89, 111, 127 ( 4) 
8, 34, 89, 115, 128, 137 (6) 
7, 10, 17, 18, 47, 53, 71, 
78, 89, 104, 108, 127, 128, 
154, 156, 158, 160, 177 (18) 
36, 37, 40, 50, 77, 81, 87, 
91 ( 8) 
101, 104, 111 (3) 
27 ( 1) 
14, 18, 20, 26, 45, 52, 55, 
62, 64, 70, 79, 89, 93, 116, 
123, 125 (16) 
Total 
44 
31 
28 
33 
28 
largest number of 
and Row, ~r~ and.~·========= 
TABLE 30 
Struc tural Analisis Skills 
-
Com12ound Words Made ~ of Two 
Known ~ Words 
Grade 
Publi.sher Level Page Numbers 
American 2/1 3, 41, 85, 86 ( 4) 
Book 2/2 6, 40, 50, 61 ( 4) 
Company 3/1 61, 108 ( 2) 
3/2 9, 52 ( 2) 
Ginn and 1 108 ( 1) 
· Company 2/1 20, 80 ( 2) 
2/2 40, 59 ( 2) 
3/1 2 (1) 
Houghton- 1 107, 108 ( 2) 
Mifflin 2/1 47, 95 ( 2) 
Company 2/2 16 (1) 
3/1 80, 93 ( 2) 
3/2 67, 94 ( 2) 
Macmillan p 43, 54 ( 2) 
Company 1 82, 132 ( 2) 
2 8, 14, 17, 67, 69, 73, 90, 
113, 137 ( 9) 
3 24, 30, 39, 40, 51, 59, 66, 
72, 83, 103, 120 ( 11) 
Row, 1 45, 54 ( 2) 
Peterson 2 51, 62 ( 2) 
and Company 3 6, 53, 101, 109 ( 4) 
Macmillan Company presented the largest number of 
practices, 24; Ginn and Company the least, 6. 
Total 
12 
6 
9 
24 
8 
17~4 
175 
TABLE 31 
Recognizing Words Formed £x Doubling the Final Consonant , . 
Dropping ~ Final ~~ ~ Changing ~ to i, ££ f to ~, Before Addi ng 
.!!!:. Ending ££ !: Suffix 
Grade 
Publisher Level Page Numbers 
American 3/1 41, 57, 73, 83 ( 4) 
Book 3/2 22, 24, 26, 43, 46, 63, 
Company 64, 70, 127 (9) 
Ginn and 2/1 71 ( 1) 
Company 2/2 38, 45, 62, 73 ( 4) 
3/1 9, 19, 26, 28, 58 ( 5) 
3/2 44, 52, 57, 68 ( 4) 
Houghton- 2/1 71, 103, 106 ( 3) 
Mifflin 2/2 20, 50, 98, 103 ( 4) 
Company 3/1 17 ( 1) 
3/2 29, 66 ( 2) 
Macmillan 2 164 (1) 
Company 3 27, 78, 79, 120, 142, 154, 
157, 160, 177 (9) 
Row, 3 12, 29, 31, 36, 38, 40, 41, 
Peterson 45, 52, 53, 54 (11) 
and Company 
Ginn and Company presented the largest number of 
practices, 14; Houghton-Mifflin Company and Macmillan 
Company the least, 10 each. 
Total 
13 
14 
10 
10 
ll 
TABLE 32 
Recognizing Words Formed El: Adding the Su.ftixes 
- z, -.!z, 
-2!: -~ of Agent 
Grade 
Publisher Level Page Numbers Total 
American 2/1 39, 85 ( 2) 
Book 3/1 14, 34 ( 2) 
Company 3/2 24 (1) 
Ginn and 2/2 89 ( 1) 
Company 3/1 21, 28, 63, 80 ( 4) 
Houghton- 2/2 104 (1) 
Mifflin 
Company 
Macmillan 2 77 ( 1) 
Company 
Row, 3 24, 52 ( 2) 
Peterson 
and Company 
American Book Company and Ginn and . Company presented 
the largest number o.f practices, 5 each; Houghton-Mi.fflin 
Company and Macmillan Company the least with 1 each. 
5 
5 
1 
1 
2 
176 
TABLE 33 
Basic Rules for Vowel Usage - Vowel Position 
Grade 
Publisher Level Page Numbers 
American 2/1 25, 43, 49, 61, 73, 83, 
Book 89 ( 7) 
Company 2/2 24, 27, 30, 63, 75, 85# 
87, 108 (8) 
3/1 35 (1) 
Ginn and 2/1 37, 40, 50, 92 ( 4) 
Company 2/2 19, 81 ( 2) 
3/1 31 ( 1) 
3/2 24, 46 ( 2) 
Houghton- 2/2 79, 80, 81, 85 ( 4) 
Mifflin 3/1 63, . 64, 72 , 73, 74, 75, 
Company 
3/2 
91, 95, 96, 104 (10) 
105, 108, 110 (3) 
Macmillan 2 102, 103, 107, 108, 111, 
Company 114, 120, 121, 151, 152, 
161, 166, 170 (13) 
3 48, 76, 78, 102, 133, 148, 
186 (7) 
Row# 2 86, 88, 90, 94, 96, 96# 
Peterson 101) 111, 113, 117, 119 
and Company (11 
3 8, 75 (2) 
Macmillan Company presented the largest number of 
practices, 20; Ginn and Company the least, 9. 
177 
Total 
16 
9 
17 
20 
13 
TABLE 34 · 
Basic Rules for Vowel Usage - Silent Vowels 
Grade 
Publ isher Level Page Numbers Total 
American 2/1 25, 61, 73, 83, 89 ( 5) 
Book 2/2 11, 38, 63 ( 3) 
Company 3/1 10, 24, 35 ( 3) 11 
Ginn and 2/1 37, 40, 50, 77 ( 4) 
Company 2/2 17, 19, 47 (3) 
3/1 10, 31, 65, 66, 69, 73, 
76 ( 7) 
3/2 2. 7. 20, 46, 61 ( 5) 19 
Houghton- 2/1 72 (1) 
Mifflin 2/2 31, 32, 33 , 34, 35, 36, 37, 
Company 61, 64, 69, 72, 78, 79, 81, 
82, 85, 90, 95, 
108 (21) 
96, 102, 
3/1 37, 75, 84, 
98 ( 8) 
91, . 92, 95, 96, 
3/2 38, 44, 45, 62, 69, 82, 110 
( 7) 37 
Macmillan 2 46, 47, 48, 70, 86, 99, 102, 
Company 103, 104, 106, 108, 109, 111, 
114, 115, 120, 121, 132, 151, 
156, 157, 161, 165, 170 (24) 
. 18, 43, 44 , 46, 51, 75, 76, 
82,· 102, 121, 133, 149, 186 · 
(13) 37 
Row, 2 103, 105, 109, 119, 121, 127 
Peterson ( 6) 
and Company 3 8 ( 1) 7 
Houghton-Mifflin Company and Macmillan Company presented 
the largest number of practices, 37 eaeh; Row, Peterson and 
Company the least, 7. 
178 
TABLE 35 
Basic Rules ~ Vowel Usage - ~ ~ ~ Vowel Controller 
Publisher 
Grade 
Level Page Numbers Total 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
2/2 
3/1 
3/2 
2/2 
3/2 
3/1 
3/2 
3 
65 (1) 
27, 35, 40, 75, 100 (5) 
11 (1) 
56 ( 1) 
2, 7, 15, 24, 29, 61 (6) 
37 ( 1) 
26, 30, 60 (3) 
8 ( 1) 
American Book Company and Ginn and Company presented 
the largest number of practices, 7 eaeh; Macmillan Company 
had none. 
7 
7 
4 
0 
1 
TABLE 36 
Developing Dictionary Skills - Comprehending Simple De~ini­
tions of Meaning 
Grade 
Publisher Level Page Numbers Total 
American 
Book 
Company 
Ginn and pp 7, 13, 21, 57 ( 4) 
Company 2/1 92, 93 ( 2) 
Houghton-
Mif~lin 
Company 
Macmillan 
Company 
Row, p 37, 41, 45, 57 (4) 
Peterson 1 8, 14, 51, 53 ( 4) . 
and Company 
Row, Peterson and Company presented the largest number 
of practices, 8; American Book Company, Houghton-Mi~flin 
Company and Macmillan Company had none. 
0 
6 
0 
0 
8 
180 
TABLE 37 
Develo]2ing Dictiona!:l Skills - Recognizing AlEhabetical 
Seguence 
Grade 
Publi sher Level Page Numbers 
American 2/2 47, 69, 90 ( :3) 
Book 3/1 25, 107 ( 2) 
Company 3/2 49, 82, 100, 113 ( 4) 
Ginn and 2/2 82 (1) 
Company 3/1 23, 85, 92, 93 ( 4) 
3/2 13, 33, 92 ( 3) 
Houghton- 3/2 65, 71, 87 ( 3) 
Mifflin 
Company 
Macmillan p 38 (1) 
Company 2 176, 182 (2) 
3 29., 38, 49, 52, 61, 76, 91, 
93, 102, 110, 131, 153, 162 
(13) 
Row, 3 41, 48 (2) 
Peterson 
and Company 
Macmillan Company presented the largest number of 
practices, 16; Row, Peterson and Company the least, 2. 
18.1 
Total 
9 
8 
3 
16 
2 
THE FOLLOWING TABLES ARE FOR SKILLS 
WHICH ARE UNLIKE ANY FOUND IN 
THE SCOTT, FORESMAN WORKBOOKS 
182 
TABLE 38 
Color Discrimination 
Grade 
Publisher Level Page NUm.ber s Total 
American pp 42, 417, 61, 75 ( 4) 
Book 
Company 
Ginn a.....TJ.d pp so, 82, 88 ( 3) 
Company p 9, 20, 25, 53 (4) 
1 85, 98 ( 2) 
Houghton- 1 4, 35, 36, 45, 46, 55 ( 6) 
Mifflin 
Company 
Macmillan p 62, 69, 75 (3) 
Company 1 9, 19 ( 2) 
3 37, 64, 85 ( 3) 
Row, Peterson pp 1, 2, 24, 71 ( 4) 
and Company 
Ginn and Company presented the largest number of 
practices, 9; American Book Company and Row, Peterson and 
Company the least, 4 each. 
4 
9 
6 
8 
4 
TABLE 39 
Develo:Eing Number Conce:12ts 
Grade 
Publisher Level Page Numbers Total 
American 
2/2 
42 (1) 
Book 17, 43, 83 ( 3) 
Company 
Ginn and 2/2 68 ( 1) 
Company 
Houghton- p 98 (1) 
Mifflin 1 89 ( 1) 
Company 2/2 91 (1) 
Macmi llan p 27, 31, 60 ( 3) 
Company 3 3, 4, 19 ( 3) 
Row, PP 11, 12, 17, 21, 3.4 ( 5) 
Peterson p 46, 64, 74, 88, 95, 99, 
and Company 105, 107 (8) 
Row, Peterson and Company presented the largest number 
of prac t i ces , 13; Ginn and Company the least, 1. 
4 
1 
3 
6 
13 
184 
TABLE 40 
Use of Pronouns 
--
Grade 
Publisher Level Page Numbers Total 
American p 16, 51 ( 2 ) 
Book 1 5, 30, 37 (3) 
Company 3/2 15, 92 ( 2) 7 
Ginn and pp 40 (1) 
Comp any p 48, 69 ( 2 ) 
1 103 (1) 4 
Houghton- p 53 (1) 1 
Mifflin 
Company 
Macmillan pp 55 ( 1) 
Company p 29 (1) 2 
Row, 1 62 (1) 1 
Peters on 
and Company 
Amer ican Book Company presented the largest number 
of practices, 7; Houghton-Mifflin Company and Row, Peterson 
and Company had the least, 1 each. 
l8P 
TABLE 41 
Map Reading 
Grade 
Publisher Level Page Numbers Total 
American 2/2 16, 28, 84, 101, 107 (5) 
Book 3/1 47 (1) 
Company 3/2 2, 87, 111, 126 ( 4) 
Ginn and 3/1 79, 88 ( 2) 
Company 
Houghton- 3/1 15, 23 ( 2) 
Mifflin 3/2 4 ( 1) 
Company 
Macmillan 3 19, 64, 97, 107, 112, 
Company 173, 183 (7) 
Row, 3 83, 107 (2) 
Peterson 
and Company 
American Book Company presented the largest number 
of practices, 10; Ginn and Company and Row, Peterson and 
Company had the least, 2 each. 
10 
2 
3 
7 
2 
18'6 
TABLE 42 
Locating ~ Gathering Specific Information ~ Page and 
Number 
Grade 
Publisher Level Page Numbers Total 
American 2/l 
Book 2/2 
Company 3/1 
3/2 
Ginn and 3/1 
Company 3/2 
Houghton- 3/2 
Mifflin 
Company 
Macmillan l 
Company 2 
3 
Row, 3 
Peterson 
and Company 
69 (1) 
8, 47, 69, 90 ( 4) 
16 ( 1) 
8, 43, 93 ( 3) 
64 (1) 
47 (1) 
65, 87 ( 2) 
152 (1) 
29, 56, 136; 192 (4) 
171, 177 (2) 
19, 23, 27, 39, 63, 
76, 85, 90, 92, 97, 
108, 112, 115, 117, 
119, 120, 122 (22) 
65, 68, 
99, 100, 
118, 
9 
2 
2 
7 
22 
Row, Peterson and Company presented the largest number 
of practices , 22; Ginn and Company and Houghton-Miff lin 
Company had the leas t , 2 each. 
1<8.? 
TABLE 43 
Skimmins 
Grade 
Publisher Level Page Numbers Total 
American 3/1 28, 32, 50-51, 74, 87, 
Book 107, 111 (8) 
Company 3/2 14, 21, 24, 34 , 45, 46, 
57, 61, 62, 69 , 74, 75, 
78, 83, 86, 96, 103, 104, 
105, 114 (20) 
Ginn and 3/1 27, 36, 64, 79 ( 4) 
Company 3/2 4, 29, 32, 47, 67, 69 ( 6) 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 2 71, 89, 118 (3) 
Peterson 3 15, 47, 59, 73, 86, 88, 
and Company 112, 120 (8) 
American Book Company had the largest number of 
practices, 28; Houghton-Mifflin and Company and Macmillan 
Company the least, none. 
28 
10 
0 
0 
11 
188 
TABLE 44 
Using Common Contractions 
Grade 
Publisher Level Page Numbers Total 
American 2/2 49 (1) 
Book 3/l 3, 89, 96 ( 3) 
Company 3/2 21, 78 ( 2) 6 
' 
Ginn and 2/2 32, 79 ( 2) 
Company 3/1 38 (1) 
3/2 11 (1) 4 
Houghton- 2/1 30 ( 1) 
Mifflin 3/1 28, 51 ( 2) 3 
Company 
Macmillan 2 95, 100, 127, 184 (4) 
Company 3 66, 76 , 93, 124, 139, 
160 (6) 10 
Row, 2 46 ( 1) 
Peterson 3 4 ( 1) 2 
and Company 
Macmillan Company had the largest number of practices, 
10; Row Peterson and Company the least, 2. 
1 89 
TABLE 45 
Outlining 
Publisher 
Grade 
Level Page Numbers Total 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
2/1 
3/1 
3/2 
3/2 
94 ( l) 
50-51 (2) 
31, 47, 95, 126 (4) 
25, 56 ( 2) 
American Book Company presented the largest number of 
practiees, 7; Houghton-Mifflin Company, MacMillan Company 
and Row, Peterson and Company had none. 
7 
2 
0 
0 
0 
19() 
TABLE 46 
Develo32ing Understanding of the Multi32le Meanings £I. Words 
Grade 
Publisher Level Page Numbers 
American pp 16, 18, 22, 23, 37, 40, 
Book 42, 47, 60 ( 9) 
Company 1 9, 13, 22, 40, 60, 79 ( 6) 
2/1 15, 45, 90 ( 3) 
2/2 25, 103 (2) 
3/1 18, 49, 102 (3) 
3/2 18, 35, 91, 120, 128 (5) 
Ginn and 
Company 
Houghton- 2/2 105 ( 1) 
Mifflin 3/2 17, 21, 98 ( 3) 
Company 
Macmillan 3 67, 84, 113, 158, 190 
Company 
Row, 1 19 ( 1) 
Peterson 3 30, 51, 77, 91, 102 (5) 
and Company 
American Book Company had the largest number of 
practices, 28; Ginn and Company the least, none. 
Total 
28 
0 
4 
5 
6 
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Usi n g Common Homonyms 
Publi sher 
Amer ican 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
Grade 
Level 
2/2 
3/1 
3/2 
2/2 
3/2 
TABLE 47 
Page Numbers 
44 {1) 
81, 89, 91, 93 (4) 
61, 114 {2) 
52 {1) 
40 {1) 
67, 103 (2) 
Total 
7 
2 
0 
0 
2 
American Book Company pres ented the largest number of 
praet!ees, 7; Houghton-Mifflin Company and Macmillan Company 
had none. 
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TABLE 48 
Using - Declarative~ Interrogative Sentences 
Grade 
Publisher Level Page Numbers Total 
American pp 66, 68 (2) 
Book p 4, 24 ( 2 ) 
Company 1 64 ( 1) -
2/2 99 ( 1) 
3/1 36 ( 1) 7 
Ginn and 1 2 ( i) 
Company 2/2 34, 54 ( 2) 3 
Houghton- 0 
Mifflin 
Company 
Macmillan 3 32 (1) 1 
Company 
Row, 0 
Peterson 
and Company 
American Book Company presented the largest number of 
practices, 7; Houghton-Mifflin Company and Row, Peter~on and 
Company had none. 
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TABLE 49 
Letter Writing 
Grade 
Publisher Level Page Numbers Total 
American 1 ! 93 : ( 1) 
Book 2/1 55 (1) 
Company 2/2 12, 55 ( 2) 
3/1 85 (1) 
Ginn and 
Company 
Houghton- 3/1 10 (1) 
Mifflin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
American Book Company presented the largest number 
of practices, 5; Ginn and Company, Macmillan Company and 
Row, Peterson and Company all had none. 
5 
0 
1 
0 
0 
19~ 
TABLE 50 
Use of Colloquial Expressions - Figures of Speech 
Grade 
Publisher Level Page Numbers Total 
American 0 
Book 
Company 
Ginn and 0 
Company 
Houghton- 3/2 83 ( 1) 1 
Mifflin 
Company 
Macmillan 
Company 0 
Row~ 2 58~ 75 ( 2) 
Peterson 3 40, 98 ( 2) 4 
and Company 
Row, Peterson and Company presented the largest number 
of practiQeS, 4; American Book Company, ~inn and Company 
and Macmillan Company all had none. 
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TABLE 51 
~ of Commas - Apposition, of Addrees, Series 
Publisher 
Grade 
Level Page Numbers Total 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Miffl in 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
3/2 47, 48, 54, 56~ 80, 103 (6) 
Houghton-Mifflin Company is the only publisher who 
presented a practice in this skill. 
0 
0 
6 
0 
0 
2 .9'6 
TABLE 52 
Plac ing of Accent Marks 
Grade 
Publisher Level Page Numbers Total 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mifflin 
Company 
MacMillan 
Company 
Row, 3 52, 60, 62, 64 ( 4) 
Peterson 
and Company 
Row, Peterson and Company is the only publisher who 
presented a practice in this skill. 
0 
0 
0 
0 
4 
19~ 
TABLE 53 
Distinguishing Between Manuscript and Printed Forms 
Publisher 
American 
Book 
Company 
Ginn and 
Company 
Houghton-
Mif'f'lin 
Company 
Macmillan 
Company 
Row, 
Peterson 
and Company 
Grade 
Level 
pp 
Page Numbers 
8, 14, 22, 58, 69, 84 (6) 
Total 
0 
6 
0 
0 
0 
Ginn and Company is the only publisher who presented 
a practice in this skill. 
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TABLE 54 
Kinesthetic Traci;gg 
Grade 
Publisher Level Page Numbers Total 
American pp 10, 38, 73 (3) 3 
Book 
Company 
Ginn and PP 2, 5, 10, 12, 13, 14, 17, 
Company 30, 88 (9) 
1 13, 29, 37, ( 7) 
43, 54, 74, 88 
2/1 1 ( 1) 17 
Houghton- 0 
Mifflin 
Company 
Macmillan pp 19, 20, 32, 44, 64, 75, 82, 
Company 93, 102, 108 (10) 10 
Row, pp 1, 2, 4, 6, 9, 11, 12, 13, 
Peterson 17, 19, 21, 26, 27, 29, 31, 
and Company 34, 36, 47, 50, 56, 66, 71 
( 22) 22 
Row, Peterson and Company presented the largest 
number of practices, 22; Houghton-Mifflin Company had none. 
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Summary 
CHAPTER IV 
SUMMARY AND CONCLUSION 
The purpose of this study was to analyze the reading 
workbooks for grades one, two, and three o£ five publishers 
i n relation to the reading workbooks published by the Scott, 
Foresman Company for· these grades. All of the workbooks 
used in thi s study accompany the basal reader series of eaCh 
publisher for these grades. The Scott , Foresman workbooks 
were analyzed to determine the kind of practices given. 
Thirty- one workbooks were then analyzed for materials simi-
lar to those given in the Seott, Foresman workbooks, and the . 
amount of practice given for each skill tabulated. 
Conclusions 
The following general conclusions may be drawn: 
1. Many types of exercises are included in the p rac-
tice materials for the first three grades. 
2. Most publishers tend to include a diverse schedule 
of skills practice so t hat concentration on eert i 
phases of the work is difficult. 
3. Practices for many different skills are given on a 
single page. On many pages in the Macmillan ser-
ies, for example, there are practices given for 
four different skills. 
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4. Listing of skills by the publishers tends to be 
diversified. Using consonants, for example, may 
be listed as using consonants, using consonant 
combinations, initial consonants , final conso-
nants , understanding consonant sounds, or using 
consonants with vowels. 
The results of the analysis of the workbooks are as 
follows: 
1. The American Book Company presented the largest 
number of practices which were similar in content 
to those given in the Scott, Foresman Company 
wor kbooks . They also presented the largest num-
ber of practices which were unlike those fottnd in 
the Scott, Foresman Company workbooks. 
2 . The Houghton-Mifflin Company presented the least 
number of practices similar in content to the 
practices given in the Scott, Foresman Company 
workbooks. They also presented the least number 
of practices in skills unlike those found in the 
Scott, Foresman Company workbooks . 
3. The Macmillan Company presented skill practices 
comparable to the Houghton-Mifflin Company, which 
had the least relation to the practices given in 
the Scott, Foresman Company workbooks. Row, 
Peterson and Company presented skill practices 
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comparable to the Houghton-Mifflin Company, which 
had the least relation to the practices unlike 
those given in the Scott, Foresman Company work-
books. 
4 . The ten skills which received the largest number 
of practices in the thirty-one workbooks were : 
a . Interpreting the Main Idea 
b . Interpreting Ideas in Sequenc e 
c. Noting or Recalling Specific Details and 
Perceiving Their Relationship 
d. Forming Sensory Images - Auditory 
e. Exercising Judgment and Drawing Conclusions 
f . Perceiving Relationships - Association 
g. Following Directi.ons 
h. Using Context Clues As An Aid to Word, Phrase 
and Sentence Meaning 
i. Developing and Applying Phonetic-Analysis 
Skills - Visual-Auditory Perception of 
Vowels and Consonants · 
j . Prefixes, Suffixes - Inflectional Derived 
Forms 
5. The ten skills which received the least number of 
practices in the thirty- one workbooks were : 
a . Recognizing Emotional Reactions , Motives and 
Inner Drives of Story Characters 
b . Interpreting Figurative Language 
c . Perceiving Relationships - Time, Place, 
Analogous , Manner, Part-whole, Size, Space 
and Number, and Cause-Effect 
202 
d. Summarizing and Organizing Ideas for the 
Purpose of Remembering 
e. Comparing and Identifying Words in Capitalize( 
and Uncapitalized Initial-Letter Forms 
f. Compound Words Made Up of Two Known Root 
Words 
g. Recognizing Words Formed by Adding the 
Suffixes -y, -ly, or - er of Agent 
h . R as a Vowel Controller 
i. Comprehending Simple Definitions of Meaning 
j. Recognizing Alphabetical Sequence 
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